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OwsuBLIBbwT feoUUuPsHyLDd

peneoialll &. UsBphd

2608601 OGN HIHIFGIBIHGHET OsUBLIBWI HIHIFHD (PHETEODWINGTIG 6M.(Lp.350060L.
8UBuUNEOSW FII6O, FITSH UGSHUTDL SlbHISHIHD 0D HoWwdHsHs. SbhisHIeHsE60 0&16oI6mU
yolemcod sLHISHBSE Osmeren &HHEUTEHSW SIPSHIWIBIHOT (PWELBCOIMEO. S&HMhoneor &BLIfeor
BaL Lo @&sL (Hiooy FHUHB60IDE).

feouudsHNyd

fooldl OBHILITUTGT Hend FouuSeHngd puihHml. &6 S&IUTWHBO HicownsHd &.15.4,5- b
bIHmIcsoIHl&er senUubBesiment. sleofgad, Feodl il it &ovcolnans &inig GoobdwiniserBeoBw
UufeLBMmG)!.

6760B6ormeor Hieveor &LpB6v; O)& iy Bwmer

06d i [Smﬁnsqmg,ob@ﬁnm‘r.-- Goib. 7.

6160186y HIBPIF'G0T OHTED DI600HE060T FoldY 6I60TUGED GIoTGTETAD BWIBEOHE. S6I6N6HEHUTD

foody OHILITUTET HOSHW SBPIHOL WHIHEY G(HH&H6e0 BeucsorhHid.
B& 1660601

Ba6u6v60l, &HevoicooiBuTeor OUHBDMI&H6T DTFEO)HE, BoHITCOT 086068 IGTPENLIL OUIHIBIGl
&SI BHM60606060I IO DB 6160I60)ID 0)8M6d OUUBIBIHL 6D 6I6TO 60T 6160TUCHGHE

GN5HBDGI. BoHMeN60eo)D OUUDHBIHL 6D 66O HHEE0 F(HUL g (H&HEEDITLD.
OwsuBLIbW BHIsH&H

SBPBIL 160 BHEGU UGSUTDL TTHHL 2 dongl. &HsHL60 aulf oI BmBs 0)86mieo
8UBuTemSHW RJI6O B 1g6060 SIGOLIW6DID. SUUGSS66d S.(1p. 20 b HIHMIoI[H Sjenaied
OwsuBLIbw BresfeHw HoWHEHIBIBWE. SbbIsTeHSB0T FDUTmH6T  SIHLPITIIC]E 6T
OouerfIuHGHGIB6OID6oL. SBLIMLRT OUun(hotaeT OeefiuHIGSHID S(IHGHEIHE6T G6OIsoD (P(LRPEMDIITE
066 IU([HSHSHUUL 6T606m60.

Booooor Bugnd i, SPs Soom. IS 4L ol Bowovss B IS, Ddctromeor - 35
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ool -
BV S Rechs —F ST
o e
Ishtar wa ddess of love and war,
above allIl&ZTND& g with sexuality: her cult
inv sacred prostitution; her holy city

Uruk was called the "town of the sacred
courtesans'; and she herself was the
"courtesan of the gods” Ishtar had many
lovers ¥

0816 OwsuBLIBW BIsTHI UGBTI ‘Dl elctigoyd OUWITEL HHIW HIGOHSIUL (HoT6ng).
2611 61601U) HHISHBMHEI6OT HIBPUOUWIT 6T60IUSI GNHEHHGHGHEE). SIbi@E) 6U6TOIhIHUUL L 0&LIaIhIH6H60
8oosnll  (WWHBEWLICIHIGL. 85 0L 2 oL ol waleocncn. &§ yeofsne 6fcmneo
waefi OsmPLld FHULLHTHE saniUGBDE. DOOIHEDHGD Boons @& &Ll HiIge06o!
Ouwi S, W, HIWP oel6old &LLUUHBOE. H BuiuaEIHOD &IHSUUHIBOHEI. 26
6l60igo)ld HIBWU OUWHeoL W UGSUTL &P 6I6oIm 0861 SHicsoilubhliong 0Hnco &SI HL W
B Loveor 2a1é@0ibdemmg).

Dumuzi at first has to pursuade Inanna to marry a shepherd king. She is also encouraged by her
mother Ningal, the Moon Goddess of Ur. The encounter then runs hot with the young Inanna’s passion
for young shepherd king Dumuzzi and their consummation, and with the echoing fullness of pastoral
fecundity. It is the very love song of creation, which fills the earth with the burgeoning splendour of
life.

[25,000 B.C. Inanna and Dumuzi]

“Inanna opened the door for him.
Inside the house she shone before him
Like the light of the moon.
Dumuzi looked at her joyously.
He pressed his neck close against hers. He kissed her.

2 Nov 2015
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SouiisHemoeny UHI O)&ICOTDIRIS6T SIhIG6M6I SO ([HioH&Hef'6d @GHN&HSHUUL (HETON6ol. S6rosITiT
BT HIGHOVGHT HpeolD Bl &H HpeoBMH@(1 Uwewold OFIGSISHS OSICOIEOIDWNCT &eo0eul (b

srufwioneor ‘Descent into the underworld’ @mMUTHB6oImE).

SlUOu6sol OB I HHAUHN6TH &HLIHG &HIReoE 0860BDIIT. AN &HHOTN60EH
SLOEG Oungid ecaIBounl olcofHooemerd 2 ol ufemeryd GoHBEmni. GmiHufeo
Slen6OIHEmSI D SHBoIT. 2 ufenud GHSBDIN. H60T HIHE0EHOI D S&HSBDII. HPLY 6I60I6o)LD
HEOI HIHEOG)HGHNEH Gl DIReUG FUIH OwmPuTsst 0&Md GoobHBWHHMID USINBICTOTHI.

Ezekiel, chapter 8

14: Then he brought me to the door of the gate of the LORD’s house which was toward the

north; and, behold, there sat women weeping for Tammuz.
Ezekiel’s testimony is the only direct mention of Tammuz in the Hebrew Bible.

S o6I6oIuGl HIBeOISH GHUHGWD 0816060 61601 SLIMU umMiUyeTeng). &u6ucsor

05 WSS MHeHNcoT QPUNLIL60 GLOUDID &IHGHGIHEHT SRIQIm&HUTe0 EhdHe MeU&EHBCOIMEOL.
One of the most famous myths about Ishtar describes her descent to the underworld.
If she (Ishtar) will not grant thee her release,

67 (6176 & 67606 GOWITGOIIT6D,

To Tammuz, the lover of her youth,

SHIPOOLD; Sol QIGISH SHIGHEOO,

Pour out pure waters, pour out fine oil;

BebOMIBIGHEN, 6160010)600TI 26 HMIIBIS6I;

With a festival garment deck him that he may play on the flute of lapis lazuli,

olouctt 6fipndH &HI0 2 6oL Sfb GO 2651 (HID,

That the votaries may cheer his liver. [his spirit]

2 pefeorisHer St 2 ufeoy 2 HErsuuHSSHL(HID.

Belili [sister of Tammuz] had gathered the treasure,

Nov 2015 3
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WPl Hmiens Ul (HBmner OUIDHEH6TEHE WSS,

With precious stones filled her bosom.

afeme0 2 Wihs SHH&H6T SIV6HL LD.

When Belili heard the lament of her brother, she dropped her treasure,

SWIPctT G SNHHAIL60T HATHBOICT &HenchIUSHns,

She scattered the precious stones before her,

H60T (pediBeor FHMISHBMmIET THOUWITHS &HHECNH,

“Oh, my only brother, do not let me perish!

560 Hoolp BLe afcreounwihs Oumst sphacmerts ‘Belili’ #apusbdprer. 8661moHe)
scvoiconiBuicor foodl] 2 coLUifeneor BoneoiaubhissBeoImeor. cieoiBoy 85 HWW &oowBun
OsILITY OUDHOH&HsS T 6oIH.

Tammuz-1b Bsn6coE)ILD

Tammuz (Syriac: \a=M; Hebrew: rinn,
Transliterated Hebrew: Tammuz,
Tiberian Hebrew: Tammadz; Arabic: s
Tammauaz, Akkadian: Du’zu, Ddzu;
Sumerian: Dumuzid (DUMU . ZI(D),
"faithful or true son") was the name of a
Sumerian god of food and vegetation,
also worshiped in the later
Mesopotamian states of Akkad, Assyria
and BaQonnia.

B&neuco6or  6160I60)ID  0)EM6D PWIT BoIHEOSHEH GHMHBOIDE. 2 601D60IIaG60018 DI ibI
6Tl ibIL_(BIDH 61601 @IGO)D W GeoIHGHeoIMs GHNSHHUUHIBDICO. BoHN6N6060T DIGHETU|L 60T
UMPBDICOL. HPL SOSHIIHL 60T UMPBMOIGOL. IHATUD &H6oof'6me; SGHIIHL &Hevof6ms. SIHIIHELD

S &H1GHoeoIU feoreor I BeoImeoI. GHIGOTULD SI6mL B60IM6OTIT.

o6 6I60I0ID 08160 GengHHOIT 6I6oIoID  SHIBLD @Dﬁnﬁ‘mm@m OubmieTengy. &ovi
4 Nov 2015
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8mbs GL(pd o6l el HIOBWU OUWIhEHLI RIT6f WSS GUTIHUY. SHLHHEOIU UGS

B&M6w6060'60T IDMIDEOIMIT OUIHLD &HL_60 GIGTOT&HIT.

6160186y G 6l6ol EJmeofw OwsUBLIBW BHIsFHEHH0 SlempdHeHUUHUGIG  SBpeormdu
Banoucocon®HBay GHoHeH BoussoihHlld. Goeucrdufeo ool wrGETWISOHIIT. BaHTaeocof6or
HBHIOGWNS SbIGE oMIOPWIHH6 HIHGUUHUAIET &60olcoolBBIW LeHe0 Bauesoifiw. &ervsmfeor

HpoodU uweoold SHIUTWL 6l601UGI WIGHES HIBW BIlkHE b SHIHSHSHIHD BeucsorHld.
&6016)]

86 s ([HS HTITWHHL SHIaHEHL UTHIOUIIHEII&HSUUL (Herencor. SPIP6oT &6or6)]

&6 UuTOBOIMG).

Dumuzi called out:

""Bring...bring her...bring my sister.
SIGNPUJBISHOT 6160T &ILICHEHCNI.

Bring my Geshtinanna, my little sister,

My tablet - knowing scribe,

61601 &HeVOGILemLU YIfibgifenerueier,
My singer who knows many songs,

UG UNL6D&HGO6N SIMHG6VET,

My sister who knows the meaning of words,
O&nmhaefeor OUIIHENET 2 _6UoliihH 66,
My wise woman who knows the meaning of dreams.
soorafeol OuNIper &I b e6I6l.

I must speak to her.

Bus BeustoIHid SieUEfLD [HIGOT.

I must tell her my dream.

61601 HEvITEO6oISH Famn BoUGOI{HIL HIGOT.

Nov 2015 S
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Dumuzi spoke to Geshtinanna, saying:
WP sagiHoD:
""A dream! My sister, listen to my dream:

sooiaTomneodh samIBBMes Hecof:

2015; 7(2) : 6

[aww wsllod weombs ampdmres et v b OoroISnIcr. &b SHIHHS ShiE)sH

GHULI&SY Uifeodeiimg).]

Rushes rise all about me; rushes grow thick about me.
081 &H6T QIGNIHLD 6IOISHSHNSH; SILISHWNGLD 6I60SHHNE.
A single growing reed trembles for me.

Hool& 08l HHUBIGLD GIOISHSHNS.

[&nd wrHmw]

From a double-growing reed, first one, then the other, is removed.

BRinsUUHS6eoImest 081y &6l.

In a wooded grove, the terror of tall trees rises about me.
cJeIbGHITHB6OID6OT YIRS

Water is poured over my holy hearth.

oteor 165 BebHOUUGHBCIDS).

The bottom of my churn drops away.

o10)6I6BoI6m6501  HPEIHEOSHUTEL6O HIP 2 6oL BmE).

My drinking cup falls from its peg.

fpdmg Bis @alcvor, SiHett SmUIELmbay.

My shepherd's crook has disappeared.

weoODBDE SpBeors Bamev.

Nov 2015
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An eagle seizes a lamb from the sheepfold.

SLLHU ULRuTetl aforsHensl UNSSHE SHWRE.

A falcon catches a sparrow on the reed fence.

GWmofeowl S HsHg BoulenLlU UDHG.
Saicucnsuieo Bl &Mfbs, W UMPHNHS SMHHEHISHS SHPPTT &H6oI6] BHPBMI)I.

foouudasnrsHPHMId &Hoora] UNHOUIIHEIT&HSUUL (HleToTg).

®LU umed 2 _copwm @G6F B gmhaiedr

L& &Hovol Hif BsIIHW; QUHOUG 660N 2 6wor(H!

2 1) BE OcussoIfeonl 2 (H&T; 2 [HEGW

vy, O05HSHSH LD QUG 660N 2 vorH!

blieb (Peoed Jwid HHBIGY Beoiy SUbIGL;

red wewf IRW; QLA 66D 2 csorH!

GLHGU UN6d 2_conaTeocneo. 2_1fufeo 0eicsodleooni 2 (HoHaTeoemen. ATFeOnIE &0 BH6INE

86060)60.

8aiaicnsiic Gaiaf m SeosbSwhisHafeid &H6or6] UITOBIDH. W QIMPHNS 6l Iqujbd
uifeoBeoImGl. BoHsHIAD SDHHWISHEHI GOUUNTSHB6 SU6etolg.ed 2 _6Iog).

Oaremoo B&10&F [Dumuzid’s dream]

FoolludsngdHHeo BaI6N6060T 0&HTE060UIUHIBOIGH. 0)&HIGLEOIUHIOIGHDHSHICT HIJCTOID NIGO)HESH
0sifwng). 2apeiemncs 2 (HHHWHIL BHIAIE06O 0&HIOEUULL HIHE FOUUSHITD samiBcoIms).
Dumuzid 0)&ncbeotiuHBmresr. SIeNe)ib@D  HICT  0&HI060UUHICISHETCOT SHIJGHID OGTWg).

STITWwHEMID O&6fNEHSIUL OFf6L6m6D.
Dumuzi cried out:

""My sister! Quickly, go up the hill!
HibleosEBW 0860, Wemeo 1BF),

Do not go with slow noble steps.
Nov 2015 7
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BeyeoorL_Ibd OO HEDL .

Sister, run!

@0

The ugallu, hated and feared by men,
OMISHSHUUHIUCITEGT, DIEhFULHIUGIITSHGIT
Are coming on the boats.

IIHBMITEH6T UL &60.

They carry wood to bind the hands;
OEHEHCOONE &I 1

They carry wood to bind the neck.
HIPRSHOHSH HLL

QIIHBMIINE6T UOHEU]L_GOT.

I will hide in the grass.

eomibg OsrerHBmesr 1ol leb.

I will hide among the small plants.
weomibg 0&IaIBBmetr Fmi 081 &6f60r HSUT6D.

I will hide among the large plants.

weoibg O&TeTSBmeor OULEh 08l &H6I'6or dHBuTev.

I will hide in the ditches of [Arali.""

weomibgl 0&1e1BBm6 | oiafs |08 ufeor &lba|sorfev.

oGP ML IgdH 0&TETSMITCOT6or
Change my hands into the hands of a gazelle.
61601 6OVEGHOT IDIGO)EMLII 6OHEHOINE DML (HILd.

8

2015; 7(2) : 8
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Change my feet into the feet of a gazelle.
61601 &HIGLEHOT IDIGOIEOL W HIGOEH6T B (HILD.
Let me escape from my demons.

HUEHS BoeooI(H [HTGOT.

Let me flee to |[Kubiresh!""

@UIf'eo | 0g6060 Boueoor(Hitd HITGCOT.

The ugallu seized Dumuzi.

SIWPLP HEOLU[HIGHSHUUL LG0T

They surrounded him.

&I IEMOMEHEUULLITEOT.

They bound his hands. They bound his neck.
0&HHOT HLLUULLIGO. HIRSHGID &L LUULLF)
. Dumuzi was no more.

SIWP werDHGHIOT L6

8dovo owef [ [ will hide in the ditches of Arali."], @uwif' 2enii [Let me flee to Kubiresh!"],
spoed [Feoby |--[ Change my hands into the hands of a gazelle. Change my feet into the feet of
a gazelle. | eteorl uufevereor GBS OanhHeBorm 61601 6160016501 EMEUSHBCOIMEDT. FeOUIUBEHTTHSC0T
oa1pefomneol 2 (hHg albg 26l (Hlid 6I60Ie0)D HHSHSDE DU, &HUPemREH 0oHIcneol  UWLd
HIISHGIBOIDGI. Gaounm SIS Feouudamngpd OwsuBLMBW &peosU Uweod SIUTWAPL 665
B&106&Hm6E Osncool(heToncol. && SHIbGHSHGHICO ePoold @b, IblHI 61601 WL  GIPCOMTLD.
HOHEH HEOOOIGT S(PL) 61601 DbIE SIOPHEUUBHIGNG O&I6ooI[ @&H60T cpeold SHBIPEOL WH);
SBWHEOLWE; HBW HILLITHEOLWE 6I60IUHD eloToTanad BWIB6n60. & H[HSHSHDE Bevid
ol BsIHGL NeodHUTd, HIBW BHILHE FoUubesnIsHeor &Il olgeumils SHPB6OIDeoT
OwsUBLTBW (WHHOT S60SHBWIRISO.

woHdooy GeoodbdBwimsenr [Around 2330-2150 BCE. | :-

S1poostl uwesoid sIUTwHBeo [ Descent into the underworld‘] gLwOumid OwsuBLmbws

Nov 2015 9
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OBHIGOIENDEH HIHGHGIHOT (PHECOTHOMNHO D b HILIE6d HOLHBIMEOL. SI6MQ) 2 _6olISHGILD
HIbSHGHIHET UDHMH LD G60Teo)d (IPIRO OUDETEL6r60. GEIIEN&HUTEL PPEOIMI (WPSHBEOTSHEIT
(WHBor GoobBwd) FeoludoHngd HIFBWI[H OUTIHHGIBCOIMHEOL.

WdBoon- 1

LD

&G Ten

=

3
(3
8
=
G5

& 6001 6001

CHMEUEVEHT G&HTELELLILI (b &6\

8 WHPoorsd &g

[1]. Baneueossi O&TEOEOITUHGHEOEOUD, SIGHOOITEL 6T6O6MIHS
[2]. @cvoieooiBufeor Bumitéy BaHTEOSHEOSUD c&HGICTONE).
footudangu OUIIHSHSHW-1. [erBsI6Ic06tr O)&T6deOUUEHE 6060 |
H060NMSH HoIf'Dd O6OIT(HEIGOT HEHUTED

Oeuetourell 6IMbsHeo6ol afevbise LMiGHeHE)

yeooigool By @b OumBibgiL 6ol uglu

LD60OI600IS DL _[H60E GUIGOIMIWIT F6rJé

&IE6060T 0)8hIBHNGd UEONGIW GTHIHE 610!
10 Nov 2015
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B&M6U6E060T UGSOIEOL. 26MDET6m60T  W(H&H0)EG60!-
0)&M6M60&HE6MEH SN0, 212--217
foouudanglu OUIIpSHSHW-2. |ersHctorcooBuTeor BumiéeHBameoideot |
SILI&HG 611 GHP SILBISIU Usilh gicoofU
ULI$H HomeoU BLID gmw L &0y,
Ooubn) BaId HLHEOSHE OSIMHIDEN6Y, SIDEVET;
SIMIVNITHG G6O6IU b, S6HDAIGHE!
L 60 &HGOOIL(HOIfIU  SI6O0IRIE), Foll 2 6OL &
SIGOIHD 2 &b S, SHIIHE60T
Buit 2 _gib B18HsH OUSOIGTHID, SIDEV6I;
0smbmeoren Bunepid; OsuTiHGeoren BuIEYILD;
Ouneor O&MPod Feodl 660IMI GFIHSHIW GHEWOI;
&600I6U6060T SIHSHITET HEOL S1HGHS86r;
&HCOIONEM60T GOHGITOT HEOL SBHSHHIBOI -~ IPHE0T &HIOG. 34--44

WoHooy- 2

Nov 2015 11
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81 WPHPeoruicd 0 vdHeoW BLigl Ouo QNHLMID, GLF O&HUTEL UemETUPL (FeoLdl])
BHdHH0 Hicvoreontd. 6IHIf'6d GUHH@GW PO OHUTNID (WPHGIHSHOINED SLE0T CUEHOTIILD

2_6lI6ng).

feouudsngl OUIIHSSHLO

["unedorig wett 6eor" |

‘IBIT 6T &60016m6001, 61D (6T BB
wieog@wm, 1B L &0&MGwmil’ 61601-

6IT" 860016001 BUT6OT  DMIONOMLS" 60T

‘Boun wedrcont! UG 2 _m_Bwedr;

olol oIm FDOUTeor Goowweu efwiy,

yor 2 _mi yediaeool Hi&HBaNeor; Sieormuji,
oumufed &eml eoof b b HHIbIS,

N,OT60T HemL. 6oof 2 @ BT OBEhs HL, HIGOT &6OT
SIHOOUMEd Y&HOV6N6O6OT ,LPuT6or 10lg &B&T60r
Ou@pld Ouwit ysni e1eor UHBW; i6) e,
gsné Foufes, ons oferbi@ UL
OIENSHG] U600 HEOT DEHEMEOT e,

aUIPGHed Beuevolly, 2empafemncol GIFUU,

gold HIP6d edteor! B60I HHIU YGhg), ShiE)
61601 &M6d &eoldl USHIGH60 [Beuevorly, BEOTUMED
0)&HM6060H&6MU UL L B&HI6u6060T 1D6m6oieT;
&evo160018}  6T60TUG)I 61601 OUWEY™  6T60I-

o8 6001600183 &601 FEIDITEOT HEOTEMIDEOW  SINIOTH 60" 60T

‘b0 oD ULIISH OHNhHend BovibBs!
12 Nov 2015
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61601 HI6d OuNedl Fooldy eool 2 6ol SIfBW’ 6160I-

olT'lD6OT6OIONG0T H6oIg) BoHaTuTeor Fooldifed 2 oftan i (PHGI 6l6odH sa,
&SII60I 0)&HT6oolhg HOeOUSH SHeooTeooTBUTeol (IP6dT ORIGHGHL |
‘Ba0wmp! 2 _cousHsHg 0scicmey Hoo Owrf;

whnbd 2 coLs oy (WHg 2 oL SfBu;

SHSH 6I601%H HibGI, SHIGOT (PO OEIUU..

UPHGHEOT HIOG. 48--65

WPHBmT-3,4.

Between mountains containing monsters and deities and perhaps representing the underworld,
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FEMININE CONSCIOUSNESS IN SHASHI DESHPANDE’S NOVEL
THAT LONG SILENCE: A STUDY

Mrs. K. Priya

Abstract

Shashi Deshpande’s stories are about a woman, her consciousness and privations, tensions and
irritations, pains and anguishes. Her stories suggest that compromise is what characterizes the life of
the common run of the middle-class women in India. Unable to defy social conventions or traditional
morality, the middle-class women themselves are enmeshed by desires and despairs, fears and hopes,
loves and hates, Withdrawal and alienation, suppression and oppression, marital discord and male
chauvinism. Indeed, Shashi Deshpande's chief thematic concern is with a woman's struggle, in the
context of contemporary Indian society, her effort to find and preserve her identity as a wife, mother,
and most of all as a human being. And accordingly in her novels the operative sensibility is distinctly

female and modern.

Keywords

middle-class women, consciousness, alienation, irritations pains, struggle

Introduction

Shashi Deshpande was born in 1938 in Dharwad, Karnataka, India, is an award-winning
novelist. She is the second daughter of famous Kannada dramatist and writer Sriranga. She was
educated in Bombay (now Mumbai) and Bangalore. Deshpande has degrees in Economics and Law.
When she was living in Mumbai, she did a course in journalism at the Bharatiya Vidya Bhavan and
worked for a couple of months as a journalist for the magazine’ Onlooker. She published her first
collection of short stories under the title Legacy in 1978, and her first novel, The Dark Holds No
Terror, in 1980. She won the Sahitya Akademi Award for the novel That Long Silence in 1990 and the
Padma Shri award in 2009. Her novel Shadow Play was shortlisted for The Hindu Literary Prize in

2014. Shashi Deshpande has written a number of short stories and nine Novels, besides several

Asst Professor in English, NIFT-TEA College of Knitwear Fashion, Mudhalipalayam, Sidco, East of Tekic,
Tirupur - 641606, Tamilnadu.
Mob.no: 9003944466, 9894848212, Email.id : kkpriyal 979@gmail.com

Nov 2015 17



Journal of Humanities and Social Sciences 2015;7(2): 18

perceptive essays, now available in a volume entitled Writing from the Margin and Other Essays. She

has been actively involved in writing books for children.

Shashi Deshpande feels embarrassed to be called a woman writer and she is not very
enthusiastic about the label ‘feminist’. She considers herself as a feminist in personal life but not a
feminist writer. “I write as a writer but [ am identified as a woman writer. I am nothing more than a
novelist and a short-story writer but people seek more glorified titles to elevate you to stardom.” “If
critics and reviewers insist on calling me a woman writer, then ‘man’ should be prefixed to male
writers as well”. Such statements flowed in abundance, perhaps personifying her womanhood. It

made a lot of sense particularly in the run-up to the International Women’s Day celebrations.

Shashi Deshpande is regarded as one of the most accomplished contemporary Indian women
writers in English. Her output is by no means inconsiderable — eight novels viz. The Dark Holds No
Terrors (1980); If I Die Today, Come Up and Be Dead (1983), Roots and Shadows (1986); That Long
Silence (1987); The Binding Vine (1993); A Matter of Time (1996) and Small Remedies (2000). Shashi
Deshpande has written four volumes of short stories, viz., The Legacy (1978); The Miracle (1986); It
was Dark (1986), and It was the Nightingale(1986).

The Portrayal of typical Indian women

Deshpande is gifted with an inborn literary bent of mind which matured with her experiences
in life. Even her graduation in Economics and Law did not seem to have much impact on her writing
. That Long Silence is a Sahitya Academy award-winning novel telling a haunting tale of how Jaya,
who is disillusioned with her marriage and her life. She rediscovers herself with natural biological
functions of the female as mother of which she tended to be a pathetic earlier. She develops a vague

sense of guilt and feels that her womanhood closes so many doors for her.

Deshpande’s Jaya was a woman who did not ask questions, because she had learnt early in
her life that when women ask questions - particularly questions like, “Why, why this injustice?” they
would simply hang heavily around in the air, refusing to go away, causing eyebrows around her to
raise at her audacity in asking such questions. Jaya was related to mad Kusum who had killed herself
by jumping into a well, and had died not by drowning but of broken neck as there was no water in the
well. Jaya was sure of her sanity as long as Kusum had lived, because if Kusum was mad, then Jaya
must have been “normal”. After Kusum’s suicide, Jaya does not know any more who she is. Is she just
Mohan’s wife who had fragmented herself, who had cut off the bits that had refused to be Mohan’s
wife? (15-16) Is she like the sparrow in the bedtime story of the wise sparrow and the foolish crow,
which she had heard as a kid? That story goes like this:
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There was a foolish crow who built his house of dung, and a wise sparrow who built hers of
wax.... And when it rained, the house of wax stood firm, while the crow’s house was washed away.
And so the story goes on, the foolish credulous crow standing out there in the rain, begging to be let
in, while Sister Sparrow spins out her excuses...till finally she says, “Come in, you’re all wet, aren’t
you, poor fellow?” And she points to the pan on which she has just made the chapatties. “Warm
yourself there,” she says and the silly crow hops on to it and is burnt to death. Deshpande uses this
story to paint vividly how the life of a woman like Jaya is She says that their life’s basis can be
summarized as, “Stay at home, look after you babies, keep out of the rest of the world, and you’re
safe.” For all outside appearances hers was a happy family, her husband was in a top position, they
had two children - one boy and one girl - and she was yet another wife and mother whose life centered

around her family and her home - nothing more. (15-16).

Jaya’s character in this novel is a magnificent creation. Deshpande has portrayed brilliantly
the loneliness of a woman living silently in a cage called marriage. Like a film running in reverse, the
story of Jaya is unfolded for the readers. It is a film in which blame cannot be pointed at any single
character for the despair that seeps through the many layers of the story. If at all there is any blame, it
is collective in nature, and all the characters - Jaya’s mother, father, uncles, aunts, grand mothers,
husband, children, and most significantly Jaya herself - are responsible for the silence that pervades
Jaya’s life. The reason why this novel is like a breath of fresh air among writings with similar theme
is its ending. Contrary to expectation, Jaya, armed with her new knowledge, does not turn her back on
her marriage. Instead, she marches ahead with renewed vigour to breathe new life into it. According

to Jaya discovering one’s self does not mean standing aloof from the rest of the world.

Indian mythology depicts women more as an absence than presence. woman’s sacrifice,
surrender and affacement have been approved because the heroic failures of the females ensure the
victory of the males. Deshpande very interestingly manipulates the Indian myths to create a space for
women to challenge the traditions of subservience and circumscription. Her re-vision of the myth
Draupadi of Mahabharata uncovers new truths and possibilities related to female psychology.
Conventionally, it is believed that a married woman without her husband is unhappy and incomplete.
Deshpande through re-orientation of the myth suggests that a married woman may desire to enjoy an
independent existence occasionally. Deshpande says through this novel that the solution to problems
within relationships does not lie in walking away from them, but rather in rebuilding the relationships

in such a way as to give little place for problems to crop up.

Feminine consousness in that long silence:

The importance of woman has been recognized in literature on various grounds. For centuries,
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the human experience has been synonymous with the masculine experience. Gyno-criticism has opened
up new vistas of study and research. The feminist philosophy projects the problem of “self”. The
quest of women'’s identity is a typical motif of feminist literature and a central task of feminist literary
criticism. Accordingly, Sashi Deshpande’s novels reflecting their high critical mind of women’s identity
seem to reveal the essential and typical theme of feminist literature. Sashi Deshpande’s novels show
how the “feminine mystique” deceives women, and that the persona, a wise mother and good wife, is
no more women'’s desirable identity. And it is presented through a heroine who suffers from the inner
dissociation and attempts to wander outside the house. . According to Indian tradition, a woman must
defer to her husband in every possible respect. She must make the marital home pleasant for him. She
must cook the meals, wash the dishes, and take care of the children. She must never enquire about
money and she must acquiesce to her husband’s every demand. But what happens when the old
customs lose their power and the woman no longer believes her life should be determined in this
narrow fashion? This prospect is the underlying theme of Sashi Deshpande’s novel, That Long Silence,
in which her lead protagonist, Jaya, undergoes profound changes against the backdrop of an India that
1s also evolving. There is a shift in values and women have started acknowledging themselves as
equals of man. Though the high hopes of Feminism have been washed away in the present social
milieu, the relationship between man and woman becomes one of structured interdependence. Still
the woman has to work for her liberation without resigning herself to her destiny. Gender - equality

remains a myth.

A major preoccupation in recent Indian women’s writing has been a delineation of inner life
and subtle interpersonal relationships. In a culture where individualism and protest have often remained
alien ideas, and marital bliss and the woman’s role at home is a central focus; it is interesting to see
the emergence of not just an essential Indian sensibility but an expression of cultural displacement.
Sashi Deshpande has joined the growing number of women writers from India on whom the image of

the suffering but stoic woman eventually breaking traditional boundaries has had a significant impact.

The finite dimension of the relationship between man and woman has been prescribed by
man and not by woman. Man who is ruled by the mastery-motive has imposed her limits on her. She
accepts it because of biosocial reasons. Very often, this acceptance is not congruent with the reality
that lies underneath. Modern women prefer to exercise their her choice and break away from their
traumatic experiences. Women are now portrayed as more assertive, more liberated in their view, and
more articulate in their expression than the woman of the past. Instead of downgrading the elements
of suffering at the hands of her lover or husband or man, she has started asserting her substantive

identity in action, not in words.
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In spite of the advances in technology and science, society still marginalizes woman, based
on gender distinction. In our society, there is a distorted notion that if somebody writes anything
about women, that would be a feminist work and it is against masculine supremacy. It is also noted
that many of the feminist writers worked out on the exaggerated or fabricated troubles of women and
at the end of the story the protagonist quarrels with the male characters and publicly challenges the
male domination. Shashi Deshpande differs from other feminist writers on this angle. She does not
write as a feminist but she has a woman’s perceptive on her works. She deals with the genuine problems
of contemporary Indian woman. With her works she could convey the depths of female psyche. Her
protagonists are modern, educated young women, crushed under the weight of a male dominated and
tradition bound society. Her attempt to give an honest portrayal of their sufferings, disappointments
and frustrations makes her novels ‘feminine texts’. She does not make her women characters stronger

than they actually are in their real life.

We can see the elements of ‘Deshpandean heroines in every woman of today’s Indian society.
They hold the authenticity of flesh and blood. Deshpande has handpicked these characters from real
life and readers can equate these characters with themselves know. By describing women characters
with a feminine consiousness , she reveals her own attitude to the concept of liberation. Her writings
therefore lend themselves to a feminine interpretation, which is not necessarily based on Western
type feminisms. Her female protagonists redefine the Sati- Savitri image. She tries to re-evaluate the
present Indian value system and recommends the importance of equality in man-woman relationship.
On this aspect, she has portrayed the ‘bossy’ nature of men and pointed out that women are turned to
be mere secretaries after their marriage. A typical Indian husband considers his wife as a machine,
which speed up or smoothen his day to day work. For them, marriage is a means for their social and
personal betterment. After accepting dowry, they use their wives as unpaid servants; Indian husbands
gain more from the ‘marriage sale’. Mohan in That Long Silence is that kind of husband because he
married the protagonist for his social betterment. Though Deshpande is aware of this fact, she never

suggests the female chauvinism as a solution to all the problems of Indian women.

Jaya is a modern woman rooted in tradition, whereas her husband, Mohan, is a traditionalist
rooted in customs. The difference between their outlooks is so great that they fail, repeatedly, to
understand each other. The difference in their attitude is the main cause of their failure to understand

each other.

Due to differences in attitude, their marital life grows shaky and gloomy. It becomes more of
a compromise than love, based on social fear rather than on mutual need of each other. The cause may

be rooted in their choice of a partner. For example, from the very beginning, Mohan wanted a wife
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who was well educated and cultured and never a loving one. In her marital relations where there is no
conversation left between them. This unhappiness is reflected not only in her conjugal life, but also in
social life. Her books, her stories lack anger and emotion. There grows a silence between the husband
and the wife. It creates a gap between them.Her negative approach coupled with her habit of discerning
and analyzing every situation causes havoc in her personal life. She does not like to submit to the
male-chauvinistic ideas, for her prudence does not allow her to submit before ignorance. Thus, there
ensues a struggle between ignorance and prudence.Further, her covert superiority complex makes her
think not only of herself but also of others which causes a type of irritability in her marital conduct.
Thus, all the troubles emerge from their unequal cognitive status.In order to have a well-balanced
sexual life, it is important that husband and wife be at same wavelength. They should supplement and
not supplant each other. Further, they should know each other well physically as well as emotionally.
It 1s this harsh reality that Deshpande tries to project through the female protagonist who, at the end,

chooses to break her long silence .

Jaya, can be called a mouthpiece of Shashi Deshpande herself. The way of thinking and
opinions of Jaya is indisputably that of Deshpande. Her fifth novel, That Long Silence, teaches the
reader that the real empowerment comes from our inner will and the capacity to reach beyond restricted
and guarded forts. She successfully makes her readers realize that all path-breaking discoveries are
the outcome of faith, which helps, man kind like a ladder to reach the zenith. The journey to wider
horizons requires an innovative effort. What she has said in That Long Silence is true of all times in

the history of mankind.

The traditional roles of daughter, sister, wife and mother, Deshpande’s protagonists emerge
as individuals in their own right. They achieve this not by being brazen feminists or iconoclasts but by
a gradual process of introspection and self realization. Jaya is not a rebel or conformist or trail- blazer
or a self-effacer. Faced with difficulties of life Deshpande’s heroines seek a path that allows them
individual freedom and growth even within the constructing environs of a traditional upper middle-
class family. In their reaction to role conflict in a patriarchal society, they show the strength to achieve
their goals of self-realization. From a state of passive acceptance they move to one of active assertion.
Without surrendering to societal pressures, and without breaking away from accepted, traditional,

social institutions, Deshpande’s protagonists succeed in being individuals.
Conclusion

Deshpandes women characters have an incredible inner strength. None of them gives up,
none of them are failures at the end. These characters are particularly impressing because they contradict
the popular saying that women are weak. The basic point which all the women protagonists share
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needs to be highlighted: they all are ultimately appendages to men. Though in the beginning, they
question the social mores, yet due to their emotional pull towards the tradition, they finally try their
best to conform to their roles. The basic theme around which the plots of Shashi Deshpande’s novels
revolve is a middle-class educated woman caught between the modern trends and the traditional
practices In the novel That Long Silence, Jaya, the protagonist, is so much confused about the whole

set up and the happenings around that she finds no other way but silence as her means of communication
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EFFICACY OF COGNITIVE STRATEGY INSTRUCTION IN TEACHING
ENGLISH TO STUDENTS WITH LANGUAGE LEARNING DISABILITIES.

*Dr. R.RRamar, **R.T.Sivaram
Abstract

The present experimental study was undertaken with two objectives in view (i) to identify students
with language learning disabilities and to apply Cognitive Strategy Instruction in the teaching learning
process of students with language learning disabilities and (ii) to measure the effectiveness of Cognitive
Strategy Instruction with special reference to students with language learning disabilities. Two matched
groups of students with language learning disabilities were constituted for the purpose of this
experiment and a normal group comprising average and above average students was also formed in
order to assess how far Cognitive Strategy Instruction enables the students with language learning
disabilities to cope with normal students. The control group and the normal group were taught through
traditional lecture method while the experimental group was taught through Cognitive Strategy
Instruction. The obtained results show that the Cognitive Strategy Instruction was more effective than
the traditional lecture method in teaching and learning of English with respect to the students with
language learning disabilities and it enabled the students with language learning disabilities to cope

with normal students to a considerable extent.

Introduction

The problem that every educator invariably encounters in teaching every subject, at every
grade level of our educational system is how to teach a lesson to a class that consists of students with
different skills, learning rates and learning styles. Accommodating instruction to individual differences
is one of the most fundamental problems and the foremost task of any teacher. The problem of
accommodating instruction to individual differences is so important that many educators have subtly
suggested that instruction must be completely individualized so that every student can learn

independently at his or her own rate.
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Tansley and Panckhurst (1981) defined the learning disabled students as those students who
in the absence of sensory defect or overt organic damage have intractable learning problems in one or
more of reading, writing, speaking, and mathematics and who do not respond to normal teaching.
According to Kirk (1976) the language learning disabled students are those students who have disorders
in development in language speech, reading and associated communication skills needed for social

interaction’.

These students with language learning disabilities are marked for disorders of attention,
hyperactivity and impulsivity, memory disorder, and disorders in listening, reading, writing and spoken
language. Besides, these students exhibit poor social and interpersonal skill, visual perceptual deficit,
auditory perceptual deficit and motor deficiencies. As a result, they lag behind in learning and using
language. But, these students with language learning disabilities constitute such a considerable
percentage of student population that they cannot be ignored. Also, one cannot conceive of any all-
round national development without ensuring adequate human resource development of the disabled,
deprived and disadvantaged students in every classroom. Effective and optimum utilization of other
resources also depends on the degree of human resource development. Children of today are the
citizens of tomorrow and they are going to be the pillars of this country. Hence, it is very essential to
ensure that each pillar is as strong as the other. This warrants a special teaching learning strategy for

the students with language learning disabilities.
Cognitive Strategy Instruction

Cognitive Strategy Instruction (CSI) is an instructional approach which emphasizes the
development of thinking skills and processes as a means to enhance learning. The objective of Cognitive
Strategy Instruction is to enable all students to become more strategic, self-reliant, flexible and
productive in their learning endeavours (Scheid 1993). Cognitive Strategy Instruction is based on the
assumption that there are identifiable cognitive strategies, previously believed to be utilized by only
the best and the brightest students, which can be taught to most students (Halpern, 1996). Uses of

these strategies have been associated with successful learning (Borkowski, Carr & Pressley, 1987).

Cognitive Strategy Instruction is effective for a variety of learners, particularly for students
with learning disabilities (Conley, 2008; Sivaram, 2009). Cognitive strategy instruction is flexible
and can be used in combination with different self-regulation techniques. These techniques would
need to be taught explicitly and combined in the modelling, memorizing, supporting and independent
performance stages. The self-regulated strategy development (SRSD) model stresses the need to provide
students with essential metacognitive knowledge of the strategies. Students must understand how a
strategy works and why each step in the strategy is performed. The self-regulated strategy development
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model enables students to understand the process of the strategy. Many struggling learners may never
develop strategies, may use ineffective or immature strategies, or fail to employ strategies altogether.
Strategy instruction can dramatically increase student performance, if employed properly(Scheid,1993;
Naglieri and Johnson, 2000).

Need for the Study

Cognitive Strategy Instruction enables the learners to restructure the new information and
their prior knowledge into new knowledge about the content. It enables them to practise it by way of
using it. This type of approach is highly beneficial to learning disabled students (Sivaram,2009).

In Cognitive Strategy, the student remains an intelligent participant in knowledge acquisition.
This type of active participation enhances the involvement and achievement of the students with

language learning disabilities in the learning process.

Cognitive Strategy Instruction enables the learners to care deeply about their own education
and to learn to monitor and discuss their own learning. Cognitive Strategy Instruction further makes
the learners collaborate with other students to discuss and construct a frame work of knowledge that
can be applied to new situations. Self monitoring, discussion and collaboration are certain techniques

which activate the learning process of the students with language learning disabilities.

Research evidences (Connley, 2008; Igbal, 2012; Vetriselvi, 2012) reveal that the students
have the opportunity to remember upto 50% of the content of each class session when cognitive
strategy is applied. So this strategy is very useful to the students with language learning disabilities
who are poor in retention. Systematic researches are therefore necessary to apply Cognitive Strategy
Instruction and to assess its effectiveness with reference to students with language learning disabilities.

This action research is an earnest attempt in this regard.

Objectives

The main objective of the study was to apply Cognitive Strategy Instruction for English
subject of Class XI and to assess its effectiveness with special reference to students with language
learning disabilities. Keeping the above main objective in mind, the following specific objectives

were framed.

1) To find out whether there is any significant difference in the performance of the control
group students with language learning disabilities and the performance of the experimental
group students with language learning disabilities between before and after the experimen-
tal treatment.
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1) To assess whether there is any significant difference in the performance between the con-
trol group students with language learning disabilities and the normal group students when
English in taught through the traditional lecture method.

1i1) To measure whether there is any significant difference in the performance between the
experimental group students with language learning disabilities and the normal group stu-
dents taught through the traditional method.

Hypotheses of the Study

1) There is no significant difference in the performance of the control group students with
language learning disabilities between pre-test and post-test, when English is taught through
the traditional lecture method.

i1) There is significant difference in the performance of the experimental group students with
language learning disabilities between pre-test and post-test when English is taught through
Cognitive Strategy Instruction.

ii1) There exists significant difference in the post-test performance between the control group
students with language learning disabilities and the experimental group students with lan-
guage learning disabilities.

iv) There exists significant difference in the post-test performance between the control group
students with language learning disabilities and the normal group students.

v) There is no significant difference in the post-test performance between the experimental
group students with language learning disabilities and the normal group students.

Methodology

The various steps followed in the methodology of this study are construction of research tool,
identifying students with language learning disabilities, sampling technique, design of the study,
applying Cognitive Strategy Instruction for English subject of class XI, administration of the tool for
pre-test and post-test and employing appropriate statistical techniques for arriving at scientific

conclusions.

Construction of Tool

To measure the performance of the students before and after the experiment, an achievement
test was constructed by the investigator on the basis of item analysis. The content validity of the tool
by expert opinion, item validity by item analysis and the reliability of the tool by split half method

were established.
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Identifying learning disabilities students

For the purpose of this investigation the students with language learning disabilities were

identified on the basis of curriculum based assessment and their performance in the diagnostic tests.
Sample Design

For the purpose of this investigation, 50 students with language learning disabilities of Class
XI from TNPMMNHigher Secondary School, Dalavaipuram were selected as stated above. Out of
the fifty students with language learning disabilities finally selected for the study, two groups were
formed following systematic random sampling technique. They were placed in the order of merit. All
the odd number students formed the control group while the even number students constituted the
experimental group. To see whether both the groups were matched ones or not, mean and standard
deviation were calculated for their half yearly exam scores. Then t-test was applied. The obtained t-
value (0.62) revealed that both the groups were matched ones before the experiment. The control
group was taught through the traditional lecture method and the experimental group was taught through

Cognitive Strategy Instruction.

To assess how far this Cognitive Strategy Instruction enabled the students with language
learning disabilities to cope with normal students, a normal group comprising average and above
average students was also formed. For this group, out of 200 students every eighth student was selected
on the basis of systematic random sampling technique. This normal group was also taught through the

traditional lecture method only.
Data Collection

The experiment was conducted for a period of thirty working days. At the end of the
experimental period, a post-test was conducted to the students of the experimental group, the students
of the control group and the students of the normal group. The responses given by these three groups

in pre-test and post-test formed the vital data required for analysis.

Scoring Procedure

The achievement test consisted of 100 objective type questions. These test items were selected
on the basis of item analysis. The total score of the test was 100. For each correct answer, the score

was one and for each wrong answer, the score was zero.
Statistical Techniques used in the Study

The data thus obtained were then analyzed by using appropriate statistical techniques such as

mean, standard deviation and t-test.
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Findings and Conclusions
1) There is no significant difference in the performance of the control group students with
language learning disabilities taught through traditional lecture method between pre-test

and post-test. Though their performance is better in the post-test, they could not make any
significant difference (refer table 1).

Table 1

Pre-test and Post-test Scores Analysis of Control Group Students with Language
Learning Disabilities

Name of the Test N Mean SD Calculated t-value
Pre-test 25 22.53 5.24 l41@
Post-test 25 24 .81 6.17

Note: @ not significant at 0.05 level

2) There is significant difference in the performance of the experimental group students with
language learning disabilities between pre-test and post-test when the subject is taught
through Cognitive Strategy Instruction. Further, their achievement is higher in post-test
than in pre-test (refer Table 2)

Table 2

Pre-test and Post-test Scores Analysis of Experimental Group Students with Language Learning
Disabilities

Name of the Test N Mean SD Calculated t-value
Pre-test 25 22.21 5.23 11.21 **
Post-test 25 44 .51 8.44

Note: ** significant at 0.01 levels

Moreover, an analysis of the rate of progress made by both the control group and the
experimental group throws light on the effectiveness of the Cognitive Strategy Instruction in teaching
English to students with language learning disabilities. From a meager mean score of 22.21 in the pre-
test, they could gain an impressive mean score of 44.51 in the post-test, which is more than double
the pre-test mean score. But the control group students with language learning disabilities could not

make significant mean gain in post-test. This vouchsafes the advantage of Cognitive Strategy Instruction
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over the traditional lecture method with special reference to students with language learning disabilities.

3). There is significant difference in the post-test performance between the control group stu-
dents with language learning disabilities taught through the traditional lecture method and
the experimental group students with language learning disabilities taught through Cogni-
tive Strategy Instruction. Further, the achievement of the experimental group students with
language learning disabilities is higher than the achievement of the control group students
with language learning disabilities. (refer Table 3).

Table 3

Post-test Scores Analysis of Control Group and Experimental Group Students with Language
Learning Disabilities

Name of the Group N Mean SD Calculated t-value
Control Group 25 24 .81 6.17 9.43%%*
Experimental Group 25 44.51 8.44

Note: ** significant at 0.01 level

Moreover, the rate of progress made by the experimental group students is higher than that of
the control group students. In terms of percentage, the rate of progress shown by the experimental
group students taught through Cognitive Strategy Instruction is 100.41 percent, while the rate of
progress made by the control group students is 10.12 per cent. The variation in the rates of progress
made by both the groups is the resultant product of implementation of Cognitive Strategy Instruction
and it vouches for the effectiveness of Cognitive Strategy Instruction with special reference to students

with language learning disabilities.

4) . There is significant difference in the post-test performance between the control group stu-
dents and the normal group students. Further, the achievement of the normal group students
1s higher than the achievement of the control group students with language learning dis-
abilities (refer Table 4)

Table 4
Post-test Scores Analysis of Control Group and Normal Group
Name of the Group N Mean SD Calculated t-value
Control Group 25 24.81 6.17 13.50**
Normal Group 25 51.67 7.82

Note: ** significant at 0.01 level
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The mean value (24.81) obtained by the control group students with language learning
disabilities in the post-test reveals that they could make an average mean gain only and they could not
narrow down the gap between them and the normal group students. It means that the traditional
lecture method could not enable the control group students with language learning disabilities to cope

with the normal students.

5) There is significant difference in the post-test performance between the experimental group
students with language learning disabilities and the normal group students. The achievement of normal
group students is higher than the achievement of experimental group students with language learning
disabilities (refer Table 5).

Table 5

Post-test Scores Analysis of Experimental Group and Normal Group

Name of the Group N Mean SD Calculated t-value
Experimental Group 25 44.51 8.44 3.11%*
Normal Group 25 51.67 7.82

Note: ** significant at 0.01 level

However, a critical analysis of mean values signifies that the experimental group students
with language learning disabilities significantly improved their achievement after the experiment
Moreover, the Cognitive Strategy Instruction enabled the experimental group students with language
learning disabilities to cope with normal students to a considerable extent. The narrowed down gulf
of difference between both the groups bears testimony to the effectiveness of the Cognitive Strategy
Instruction. Further, a comparative study of Table-4 and Table-5 testifies to the advantage of Cognitive

Strategy Instruction over the traditional lecture method.
Implications

1) The results of the study have established that Cognitive Strategy Instruction is more effec-
tive than the traditional lecture method in teaching English of Class XI to the students with
language learning disabilities. When, it is very effective to the students with language learn-
ing disabilities, it has to be equally effective, if not more effective, to other backward stu-
dents like under-achievers, low achievers, and slow learners etc.

2) Since the use of the Cognitive Strategy Instruction enhances the achievement of students
with language learning disabilities, it would diminish wastage and stagnation in our schools.
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Therefore, necessary orientation may be given at District Institute of Education and Train-
ing level so that awareness can be created among primary school and high school teachers
also and they would be able to identify and combat learning disabilities at the early stage
itself.

Conclusions

The above analysis and the findings lead to the conclusion that Cognitive Strategy Instruction

1s more effective than the traditional lecture method in teaching English to the students with language

learning disabilities. Further, the strategy enables the students with language learning disabilities to

cope with normal students to considerable extent. Hence, this strategy can be applied as a viable

instructional strategy in inclusive setting.
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FINANCE GAP IN MSME SECTOR IN INDIA

Dr. N.Muthu
Abstract

This study attempts to examine the viable and addressable debt gap in Micro, Small and
Medium Enterprise (MSME) sector in India. The results show that the overall finance gap in MSME
sector has been estimated to be Rs.20.9 trillion. The potential demand for external finance has been
estimated to be Rs.27.9 trillion, while the total finance channeled by formal sources has been estimated
to be Rs.7 trillion. Viable and addressable debt demand has been estimated to be Rs.9.90 trillion
whereas the formal sources supply only Rs.6.97 trillion. The viable and addressable debt gap in
MSME sector is about Rs.2.93 trillion. The Micro, Small and Medium enterprise segments respectively
account for Rs.2.25 trillion, Rs.0.50 trillion and Rs.0.18 trillion of the viable debt gap that can be
addressed by financial institutions in the near term. Micro enterprises alone account for 80% of the
viable and addressable debt gap of the sector, with a gap - to - demand ratio of 51%. The viable debt
gap in the manufacturing and services sector is about Rs.2.15 trillion and Rs.0.78 trillion respectively.
Manufacturing enterprises account 73% of the viable debt gap of the MSME sector, with a gap - to -
demand ratio of 35%. The study suggests that a considerable part of the currently excluded demand
in MSME sector can be made financially viable for the formal financial sector with appropriate

policy interventions and supports to the MSME sector.
Keywords

MSME, debt demand, debt supply, debt gap.
Introduction

The Micro, Small and Medium Enterprises (MSMESs) are crucial to India’s Economy. An
enterprise is categorized as Micro, Small and Medium if its initial investment in plant and machinery
does not exceed Rs.2.5 million for a Micro, Rs.50 million for a Small and Rs.100 million for Medium
enterprises. There are 29.8 million enterprises in various industries, employing 69 million people.
The sector includes 2.2 million women-led enterprises and 15.4 million rural enterprises. In all, the
MSME sector accounts for 45% of the Indian industrial output and 40% of exports. Although 94% of

Assistant Professor of Economics, Devanga Arts College (Autonomous), Aruppukottai - 626 101.
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MSMEs are unregistered, the contribution of the sector of India’s GDP has been growing consistently
at 11.5% a year, which is higher than the overall GDP growth of 8%.

MSMEs demonstrate high demand for finance, particularly debt, to finance their growth.
There is a total finance requirement of Rs.32.5 trillion in the MSME sector, which comprises Rs.26
trillion of debt demand and Rs.6.5 trillion of equity demand. However the viable and addressable
demand has been estimated to be Rs.9.9 trillion, which is 38% of the total demand. The finance
demand of the MSME sector is met by formal and informal sources of finance and self equity
contribution of entrepreneurs. The formal source consists of banking and non-banking institutions.
The informal sources include both institutional sources such as money lenders and chit funds, and
non - institutional sources such as family, friends, and family business. Of the overall finance demand
of Rs.32.5 trillion, 75% or Rs.24.4 trillion is from informal sources. Formal sources cater to only 22%
or Rs.7 trillion of the total MSME debt financing. In addition to the formal and informal sources of
finance, the entrepreneurs also leverage personal resources and contribute equity to the enterprise.
Self equity contribution has been estimated to account of Rs.11.1 trillion to finance flow into the
sector which accounts 3% of the total debt demand of the MSME sector. (Fourth All India Census)

Despite increase in financing to MSME sector, there is still a considerable institutional finance
gap in MSME sector. Abhijeet Biswas in his study on financing constraints for MSME sector has
examined that there is a total finance requirement of Rs.32.5 trillion by the MSME sector in India but
out of this, government is hardly able to meet the demand of Rs.12 trillion. There is still a finance gap
of approximately Rs.20 trillion for the MSME sector. The gap is huge for the government to fill.
Nishanth and zakkariya in their study on barriers faced by MSMEs in raising finance have highlighted
that the formal banking institutions usually refuse to serve poor households and micro enterprises
because of the high cost of small transactions, lack of traditional collateral, lack of basic requirements
for financing and geographic isolation. Another study by Rao and Ganesh shows that inadequate
credit from banks is the major reasons for the finance problem of MSMEs. Reluctance by banks to
extend credit to women, inability to provide adequate security and margin money tight repayment

schedule are the main problems faced by MSME:s.

Methodology

In this study an attempt has been made to analyze viable and addressable debt gap in MSME
sector in India. This study exclusively based on secondary sources for the data. The information on
viable and addressable debt demand of MSME sector in India have been collected from a research
study on MSME Finance in India: Needs, gap and way forward published in November, 2012 by
International Finance Corporation (IFC), in partnership with Government of Japan. The total quantum
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of debt demand cannot be considered as viable and addressable by formal financial institutions. The
assessment of viable and addressable debt demand required enterprise level assessment. The assessment
assumed that all enterprises in the sector need finance and access external finance from formal and
informal sources. The viable and addressable enterprises are defined as sum of enterprises currently
served by the formal financial institutions and additional addressable enterprises. The database and
publication of Reserve Bank of India (RBI), MSME data base (2010) of Small Industries Development
Bank of India (SIDBI), Annual Reports (2011-12) of Ministry of MSME, and Fourth All India Census
of MSME, 2007 have been used to collect a data on supply of formal finance to the MSME sector.

Simple percentage analysis has been used to analyze the data.

The overall finance gap in MSME sector in India

The overall finance gap in MSME sector has been estimated to be Rs.20.9 trillion. (Table
No.1) There is a total financial requirement of Rs.32.5 trillion in the MSME sector which comprises
Rs.26 trillion of debt demand and Rs.6.5 trillion of equity demand. The potential finance demand is
estimated to be Rs.27.9 trillion, after excluding entrepreneur’s own contribution of Rs.4.6 trillion
towards capital expenditure and working capital finance. The formal sources cater only Rs.7 trillion
to the total MSME debt financing which leads to the finance gap of Rs.20.9 trillion. The total finance
(debt and equity) gap of Rs.20.9 trillion is split into a debt gap of Rs.19 trillion and an equity gap of
Rs.1.9 trillion.

Table -1: Overall finance gap in MSME sector

S. No. Particular Rs. in Trillion
1. Total debt demand 26.0
2. Total equity demand 6.5
3. Total finance demand (1+2) 32.5
4. Entrepreneur’s contributions 4.6
5. Potential finance demand (3-4) 27.9
6. Formal supply 7.0
7. Total finance gap (5-6) 20.9
8. Total debt gap (1-6) 19.0
0. Total equity gap (2-4) 1.9

Source: RBI, SIDBI, MSME Census, IFC Research
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Viable and addressable debt gap in MSME sector by size of enterprise

The Micro, Small and Medium enterprise segments respectively account for Rs.4.4 trillion,
Rs.2.9 trillion and Rs.2.6 trillion of viable debt demand that can be addressed by financial institution
in the near term. The Micro and Small enterprises together account 74% of total debt demand and
hence form the focus of the priority sector lending norms. Micro enterprises mostly operate in order
- driven industries such as retail trade, repair and maintenance, restaurants and textile among others
and have a significant working capital demand. Small enterprises require higher capital investments
and tend to operate in value - add manufacturing and knowledge - based service industries.
Entrepreneurs who run Small enterprises have a relatively better knowledge of external sources of
finance. Unlike Micro, Small enterprises, Medium enterprises exhibit a more predictable demand for
debt, and these units are able to access multiple sources of capital. Businesses in the segment are
typically structured as limited companies that allow for infusion of alternative forms of capital such
as equity. In addition, predictable cash flows and a formal structure, allows Medium enterprises to

choose formal financial institutions as their preferred financiers.

The current flow of debt finance has been uniformly distributed across Micro, Small and
Medium enterprises. Based on the analysis of the data from RBI, debt channeled to Micro, Small and
Medium enterprise segments respectively has been estimated to be Rs.2.15 trillion, Rs.2.4 trillion
and Rs.2.42 trillion. The data suggests that although Micro enterprises have the largest demand,
financial institutions prefer serving the Small and Medium enterprise segments. Higher average debt
demand and lower cost of transactions makes Small and Medium enterprises more attractive formal

financial institutions.

Table-2: Viable and addressable debt gap in MSMEs (Rs. in Trillion)
) Size of enterprises |
S.No. Particulars Micro Small Medium Total
1. Viable and addressable 4.40 2.90 2.60 9.90
debt demand (44%) (30%) (26%)
2. 2.15 2.40 2.42 6.97
Formal debt supply (31%) (34%) (35%)
3. Viable and addressable §O2°/5 (1)7509 0301/8 2.93
debt gap (1-2) (80%) (17%) (3%)

Source: RBI, SIDBI, MSME Censes, IFC Research
Note : Figure in brackets denotes percentage to total
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Table-2 shows that the viable and addressable debt gap in MSME sector is about Rs.2.93
trillion. The Micro, Small and Medium enterprise segments respectively account for Rs.2.25 trillion,
Rs.0.50 trillion and Rs.0.18 trillion of the viable debt gap that can be addressed by financial institutions
in the near term that is time frame of 1-2 years. the Micro and Small enterprise segments account for
97% of this debt gap. The Micro enterprises alone account for the largest share (80%) of the viable
and addressable debt gap to the sector, with a gap - to- demand ratio of 51% . Since the cost is similar
for acquiring a Micro and a Small enterprise account, financial institutions prefer to serve more Small
enterprises. A lower gap - to- demand ratio of 18% in Small enterprises suggests that the Small
enterprise segment is relatively better served than Micro enterprises. Financial institutions find Small
enterprises are more attractive also because entrepreneurs in this segment are more financially aware.
Debt gap in this sector is attributed largely to shortfall in working capital finance. Medium enterprises
are the best served segment in the MSME sector and accounts for only Rs.0.18 trillion of the viable
and addressable debt gap, with a gap - to- demand ratio of 7% only. The debt gap in the segment is due
to a shortfall in incremental working capital financing for manufacturing enterprises, and under -

financing of service - oriented enterprises in the segment.
Viable and addressable debt gap in MSME sector by type of enterprise

The viable debt demand of MSME sector is about Rs.9.9 trillion. The share of manufacturing
and services in the viable debt demand is Rs.6 trillion and Rs.3.9 trillion respectively. The manufacturing
sector accounts 61% of the total viable debt demand of MSME sector whereas the services sector
accounts for the balance of 39%. Although the manufacturing sector accounts for a small share of
enterprises, operation are more capital - intensive, as a result of which working capital requirement
tends to be a higher in the manufacturing sector than that in the services sector. Service industries
such as retail trade, repair and maintenance, and restaurants are typically cash business with shorter
turnaround, because of which their overall external capital requirements tend to be low on an average.
On the other hand, there is knowledge - based services industries such as software development and
management consulting within the services sector, the finance requirements of which are similar to

that of manufacturing industries.

The formal debt supply to MSME sector is about Rs.6.97 trillion. The flow of debt finance
provided to the manufacturing and services sectors respectively has been estimated to be Rs.3.85
trillion and Rs.3.12 trillion. The manufacturing sector accounts 55% of the total flow of formal debt
finance provided to MSME sector and services sector accounts for the balance of 45%. Only 64% of
the debt demand of manufacturing enterprises has been met, suggesting that many manufacturing

enterprises remain underserved.
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Table - 3:Viable and addressable debt gap in manufacturing and services sector

Type of Enterprise |
S. No. Particular . . Total
Manufacturing Services
9.90
: 6.00 3.90
1. Viable and addressable debt demand (61%) (39%)
2. Formal debt supply 3.85 3.12 6.97
(55%) (45%)
3. Viable and addressable debt gap 2.15 0.78 2.93
(73%) (27%)

Source: RBI, SIDBI, MSME Census, IFC Research

Table -3 reveals that the viable debt gap that can be addressed by financial institutions in the
near term in the manufacturing and services sector is Rs.2.15 trillion and Rs.0.78 trillion respectively.
Manufacturing enterprises account 73% of viable debt gap of MSME sector. Manufacturing MSMEs
often experience delays in payments, resulting in considerable capital being tied up in receivables.
Such a situation increases the working capital requirement. Since suppliers’ credit remains limited,
the working capital demand of enterprises tends to far exceed the short - term credit limits allocated
by financial institutions, resulting in a large financial gap. Enterprises in this sector also face challenges
in financing growth. Most manufacturing enterprises plan growth around capacity expansion as opposed
to productivity enhancement through process efficiencies. Financial institutions are wary of financing
regular capacity expansion as they perceive MSMEs to be vulnerable to economic downturn, when
capacity expansion goes underutilized Services sector makes up 27 % of the overall debt gap. Financing
1s better in traditional services industries such as retail, small transport operators, and hospitality, as
financial industries have a better understanding of these sectors. Although traditional services
enterprises often have access to primary security, they tend to transact mostly in cash, with limited
records of their financial transactions. Due to inadequate information on financial behavior of the
enterprise and entrepreneur, the sanctioned finance limits tend to be lower than what they need.
Financial institutions do not have reliable financing benchmarks for the services sector unlike for the
manufacturing sector. As a result, there is greater difficulty in determining the actual financing needs

of different types of enterprises in the service sector, leading to under - financing of the sector.

Conclusion

Despite the increase in finance to MSME sector in recent years, there is still a considerable
institutional finance gap of Rs.20.9 trillion. However the viable debt gap that can be addressed by

financial institutions in near term has been estimated to be Rs.2.93 trillion. The Micro, Small and
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Medium enterprise segments respectively account for Rs.2.25 trillion, Rs.0.50 trillion and Rs.0.18
trillion of the viable debt gap Micro and Small enterprises together accounts for 97% of the viable
debt gap that can be addressed by financial institutions in the near term. The debt gap in the
manufacturing and services sector has been estimated to be Rs.2.15 trillion and Rs.0.78 trillion
respectively. The manufacturing enterprises account 73% of the sector’s viable and addressable debt
gap. The supply of formal finance to the MSME sector is constrained by multiple challenges on both
the supply and demand sides. The demand-side is constrained by factors such as limited access to
collateral that directly impact access to finance as well as factors such as limited capacity of entrepreneur
that indirectly impact access to finance. The supply - side is constrained by internal institutional
challenges such as limited branch outreach and external operating environment challenges such as
changes in macroeconomic scenario. With appropriate policy interventions and support to the MSME
sector, a considerable part of the currently excluded demand can be made financially viable for the

formal financial sector.
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A COMPARITIVE CASE STUDY OF TWO WHEEL CHAIR BOUNDED
STUDENTS IN DIFFERENT INCLUSIVE EDUCATIONAL SETUP

*M.Ugin Rositta

“To teach is to touch the life forever”

- Nano Nagle

Abstract

Absolutely True! Teacher, the representative of the noble profession inspires the human heart
and minds by kindling the insight of every learner. The members of the teaching community are highly
responsible to shape the citizen of tomorrow with academic and ethical values. No Child Left Behind
(NCLB) is the prime mantra of 21* century classrooms irrespective of their socio, economic and
political background. Nobody will deny the fact that parents are the root of birth for a child and
teachers -the second parent are responsible for the nurturing of the child. Education has become the
right of every Indian citizen. Education is the only tool which converts the population into Human
Resource. Inclusion is another parameter to facilitate academic strength to the differently abled
learners- citizens. The present study aims to investigate and compare the case study of two wheelchair
bounded learners and their experiences in different inclusive setup. The finding of the research
confronts peer patronage as the basic factor for the success of inclusive set up. The study has also
identified the significant role of teachers in the inclusive set up as an instrument to uphold peer
patronage. The success of Inclusive Education in each classroom has a great correlation with the

respective teacher s interest in promoting peer patronage at the inclusive set up.

Inclusive Education

An Inclusive society is one where everyone is valued, respected, accepted and given equal
opportunities; one where there is no differentiation and discrimination on the basis of gender, race,
caste, class or disability (Hooja, 2009). While practicing inclusive education, Peer-relationship is the
main notion claimed by the parents of the differently challenged students to fill the gap of their

absence inside the classroom. Peer relationship is one of the main determinants of pain or pleasure

*Assistant Professor and Head i/c, Department of Education, University of Madras, Chepauk,
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experience in a classroom where inclusive education is practiced. The more the teachers care for the
special learner, the more the class achieves success in inclusive education. If the teacher is strong
enough in her or his philosophical and psychological approach no doubt that the class students would
reach the society as Good citizens. The emotional and social intelligence of the entire class is being

constructed by the vigilant handling of the concern teacher under inclusive setup.
Objectives
= To study the inclusive education set up in different institutional background.
» To compare the inclusive education set up under parents and students views.
* To analyze the reasons in order to fill the gap of inclusive educational environment.
* To understand the strong philosophy of Inclusive education.

Background of the study

The two wheel chair bounded children are sibling boys from a middle class socio-economic
family. Both of them were affected with genetic muscle disorder. At the time of research, the elder one
was doing class 7 in an Aided School and the younger was in class 5 of a Matriculation School in the
same campus. The mother is a home-maker and the father works for a Government Organization.
Being a nuclear family parents of the differently abled children, the parents almost spent their 24
hours exclusively for their children’s special needs. They abode closely to the school for the convenient

commutation.

Methodology

Having two case studies, for comparative purposes, is more worth than having double the
amount of data on a single-case study. (Louis Cohen, 2013) This is a comparative case study of two
wheel chair bounded siblings and their experiences in different inclusive classroom set up. Interview
and observation were the tools employed for collecting the data from the key stakeholders such as
parents, peers and teachers. A qualitative study profiling the life of a persistent offender might comment
on a typicality of some behavior or refer to a response being unusual (Everatt, 2000). This qualitative
approach enables to compare and analyze the pain and pleasure experience of the same back ground

siblings in two different learning environment..
Pain versus Pleasure

The inclusion set up is the place where the teacher, parent and peer join hands together in

strengthening the cognitive, affective and psycho motor domains of the special learners. At the same
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time, parents are the first to get alarmed by the special learners when they experienced any trials and
tribulation in the due course. Extensive work with parents was one of main characteristics of schools
identified as successful in their approach to inclusive education (Florian, 2001). It has been observed
and reported by the parent that the younger sibling was undergoing some pain. The child has lost his
smile and he had developed hatred feeling over his physical problem. Over the period, the child
expressed his dissatisfaction towards the school. The convenience talks of the parents turn out the
child into social loafing inside the classroom. On the other hand, the parents experienced the pleasure
of learning environment through the elder sibling. The Peers played a substantial role and the child’s
dependency towards the parent off late reduced. In fact, the peers took responsibility to commute the
elder sibling after the combine or group studies. The boy has developed lot of modification in his
behavior. The feel of acknowledgement in the midst of the same age group encouraged him to withstand

the pre-adolescence phase with satisfaction and belongingness.

Discussion

Considering the argument of Carol Becci “Two individuals with the same degree of physical
challenges may differ widely in their detachment from their environment. The classification refers to
objective detachment which is the degree of individual’s physical challenges and subjective detachment
which 1s the degree by which an individual suffers from his/her own physical challenges (Becci,
1983). Here the two siblings encompass from the same family background except an age difference of
two, rest all are quite common phenomenon for them. The parental cares, Socio-economic status and
Quality of life, are equivalent in both the cases. In fact the elder sibling’s level of ambulation is not as

good as the younger one.

Focusing on the school environment, the elder sibling who is in class seven has got a peer
team which makes the boy to be very attached with them and there is no place for any sort of detachment.
The patronage of the teacher and support of the peer team augment the productivity of the learner in
the inclusive set up. The vibrant motivations of the teachers not only appease the special learner, it
also creates a positive philosophical and psychological impact in the midst of pre-adolescent students
of the inclusive setup. Perhaps the younger sibling and his peer team, who are naive and not matured
enough to understand the seriousness of the progressive illness, make the boy develop subjective
detachment. It has also reflected a negative accusation towards the peer group of the special learner in

the class environment.

To justify the case, the researcher underwent a detail investigation with the learning
environment. An effective inclusive school is one which values emotional literacy, as this is one of
the ways in which the curriculum can be truly responsive to difference (Corbett.J, 2001). How effect
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is a teacher in her philosophical and psychological approach correlates with the success of inclusive
set up. The positive attitude of the teacher towards inclusive education promotes Peer patronage and
vice versa. The clear investigation indicates the following as the lead for the panic experience of the

younger sibling in the learning environment.
= Bullying and destructive criticism of the peer group.
= Age factor of the classmates
= Role of the teacher in patronizing inclusive set up.

Reflection and Conclusion

Researching the experience of the real person is a challenging task. The investigator reviewed
and discussed the case with experts to cut down the social loafing of the younger sibling in the
learning environment. While assessing the entire scenario, it was revealed from the parents’ interview
that the teacher was not updated about the seriousness of the progressive illness. All that the child
received is only the physical support from the teacher. As a result, the psycho-social need of the child
became unaddressed inside the class. No clue was given to the teacher about the conditions of the
ailment. The outcome of the investigation identified the teacher as the significant tool to strengthen
the inclusive set up especially with the primary children. Conversely, the clear picture was given to
the teacher and the teacher started giving importance to the special learner and also motivated the
peer group to accept the child in their midst. The repeated stimulation of the teacher drastically
changed the peer group attitudes towards the special learner. Slowly the child experienced the
acknowledgement among his peers. It is clearly assessed from this case, that it is the responsibility of
the stakeholders to maintain openness and create awareness for effective inclusive practice which
surely enhance better survival for the special learners. What the special learner is need is not the

sympathy but empathy.
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TEACHER EDUCATION CURRICULUM IN THE CONTEXT OF E-TEACHING

Suprabha. K* & Dr. G. Subramonian**
Abstract

E-teaching requires a wide spectrum of e-roles. It is necessary for teachers in e-education
environment to acquire sufficient knowledge about e-teaching and e-learning. The development of
competencies for online teaching should lead to the associated training development for teachers.
According to the continuality of the teachers’ professional/vocational development, the teachers’
professional improvement regards the development of three fundamental professional competencies:
educational (pedagogic), programme or course content competencies as well as communication
competencies. The investigations of e-teaching and teacher in e-teaching system represent a new
field of research. Then, teachers’competence for e-teaching is a new part of teacher s pre-service and

in-service professional education.

1.0 Introduction

The quality of education depends upon various factors like the teaching to which the learner
1s exposed, the educational facilities, the environment available in the institutions and the temperament
and approach of a learner towards the study. In all of the above mentioned factors, the teacher plays a
prominent role in enhancing quality in education. A shift towards a developmental, learner centered
and activity based approach to teaching and learning has identified the introduction of e-learning as
one of the objectives of curriculum renewal. The XIIth Five Year Plan focuses on e-education and has
stated that the introduction of e-learning in education represents an important part of the Government’s
strategy to improve the quality of teaching and learning across the higher education and training
system. It suggests an elegant solution to the challenges of traditional learning and development to
the needs of individuals. It represents an opportunity to integrate the innovative and technological
advances offered by online learning with the interaction and participation offered in the traditional

classroom setting.
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2.0 Conceptual framework for e-learning and e-teaching

Conceptual frameworks for e-learning and e-teaching are different. E-learning focuses on the
learner and the learning process. According to Mangal (2010), the e-learning situations are of three
types. They are support learning, blended learning and complete e-learning. Support learning plays a
mere supporting role to the teaching learning activities organized in the classroom, blended learning
1s made for making use of a combination of traditional and Information Communication Technology
(ICT) enhanced e-learning practices and in the mode of complete e-learning, the learners are free to
take their learning tasks independently with the help of the properly designed e-learning courses,
carried out entirely by on-line. The term “teaching” is used in two ways: teaching as the teacher
activities and teaching as the system of instructional activities. According to Nakajima(2006), e-
teaching is the system designed to improve teachers’ performance, and their self-regulation and
motivation. The architecture of e-learning is centred on learner. The architecture of e-teaching “needs
to be centred on teachers” (Nakajima, 2006). E-teaching is not just a prerequisite to e-learning, but it

can be a great innovation in education.
2.1 Operational definition of e-teaching

In this paper the term e-teaching is used in a broader sense. E-teaching is the instructional
system of processes and activities designed according to the ICT development, characteristics, and

models of e-learning, competencies, and teachers role for professional development.

3.0 Literature Review

Donnelly, R. (2006), explored case study research of the group process for teachers as learners
in an online learning module delivered in a blended problem based learning (PBL) environment.
Boitshwarelo, B. (2009), explored a case of teacher professional development in Botswana, where a
blended learning solution was attempted. Bjekic, D., Kmeta, R., & Milosevic, D. (2010), observed
that active teachers recognize their professional roles better than prospective teachers. Comas Quinn,
A. (2011), argued that the acquisition of ICT skills requires a pedagogical understanding of the
affordances of the new medium and an acceptance of the teacher of his or her new role and identity.
Duhaney, D. (2012), supported the effective integration of ICT within the classroom environment for
teacher preparation programs. Rawlins, P., & Kehewald, B. (2014), evaluated an integrated,
experiential approach to improving pre-service teachers’ understanding and use of educational

technologies in one New Zealand teacher education program.
4.0 Teachers’ competence in the knowledge society

Teacher’s professional competence is the system of knowledge, skills, abilities, and motivation
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disposition that provides the effective realization of the professional teaching activities. The structure
of teachers’ professional competence becomes more complex. Teachers’ competence includes the

three fundamental professional competencies (Bjekic, Krneta and Milosevic, 2010):

e Educational competencies — the system of knowledge, skills, abilities and motivation dispo-
sitions to realize educational professional roles;

e Programme competencies or course content competencies — the system of knowledge and
skills from the course content and developed abilities to teach the student about the knowl-
edge and skills;

e Communication competencies - the system of knowledge, skills, abilities, and motivation
dispositions to realize the goals of communication and teaching social interaction.

4.1 Teachers’ ICT competencies

E-education and e-teaching are based on some technological standards of teachers’ professional
dealing standards. Some standards are described as the general teachers’ competence in the application
of ICT and some standards are described as specific e-competencies for special e-education system
modeling (e-learning, e-teaching etc.).

There are three dimensions of the teachers’ ICT-competencies (Awouters et al. 2008):
» The teacher knows for learning activities ICT can be used while teaching (ICT awareness),
» The teacher has the necessary skills for using hardware and software (ICT readiness), and
» The teacher know the pedagogical-didactical elements of ICT (ICT drill and practice).
4.2 Teachers’ e-teaching competencies
According to Krneta (2007), teachers’ e-teaching competencies include:
e web-based e-learning
e classroom-based e-learning
e online classroom e-learning
e net-based course;
e c-learning with streaming media technology;
e c-learning in the hypermedia classroom;

e c-learning based on the combination of the traditional classroom learning and e-learning.
48 Nov 2015



Journal of Humanities and Social Sciences 2015; 7(2) : 49

5.0 Teacher education curriculum in the context of e-teaching

Teacher education is becoming an important part of the education system. E-technology
integration in the classroom is becoming the significant priority of national educational system.
The development of competencies for online teaching should lead to the associated training
development for teachers. Development and application of the e-education (e-teaching and e-learning)
involve development and establishment of technological support and intensive training for teachers
and students so that they could acquire IT skills needed for implementation and application of IT in e-
teaching and e-learning. In teacher education context, the curriculum should focus on the development
of different e-roles for teachers and e-teachers - e-creator, e-designer, e-facilitator, e-tutor, e-moderator,

and so on. According to Bjekic, Krneta and Milosevic (2010), the curriculum should:

e Functionally explain the processes and dimensions of e-education, e-teaching and
e-learning

e Seclect and apply the adequate technologies and tools in the effective creation of different
e-learning solutions

e Understand the functioning of the hardware, software and communication of e-learning
infrastructure

e C(Create configuration and apply different multimedia devices, software tools, video
conferencing solutions in the process of e-learning development and realization

e Design, develop and realize e-learning procedures based on the specific educational needs
of individuals, groups and systems

e Develop assessment plan, e-assessment techniques, collect data of the achievement,
interpretation of the student improvement in the frame of the formal, informal and social
learning

e Analyze and improve the roles of e-educator, e-manager, e-administrator, manage one’s
own learning and make plans for professional development

e Develop and implement research project in the field of e-learning, and develop
interdisciplinary approach to e-learning process

6.0 Methodological and Pedagogical perspectives of e-teaching

Constructivist and connectivist perspectives were adopted as a theoretical framework for e-
teaching context (Abdelaziz,H.A, 2012). E-teaching is providing creative solutions to qualify and

quantify learning through the following strategies:
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Increasing knowledge by making it more accessible to people.

Capturing knowledge by making it easier for people to record what they know.

Refining knowledge so that it is expressed in a way that is useful to others.
Sharing knowledge which involves making knowledge accessible.
Applying knowledge, that is action on the messages in the content, and

Pedagogical assumptions.
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To engage learners in knowledge construction, facilitate test for their understanding, and

prompt reflection on the knowledge generation process, constructivist and connectivists recommend

the creation and use of web-based and blended learning environment. According to Driscoll(2002) as

cited by Abdelaziz, H.A (2012), such learning environment should:

>
>

>
>

engage learners in activities authentic to the discipline in which they are learning,

provide for collaboration and opportunity to engage multiple perspectives on what is being

learned,
support learners in setting their goals and regulating their own learning, and

encourage learners to reflect on what and how they are learning.

7.0 Teachers’ role in new educational context of knowledge society

Teaching and learning discourse has been changed. New roles of the teaching process have

been derived from the concept of ‘knowledge society’ at all educational levels. On the other side, the

strategy of lifelong learning as a continual process where each human being could expand and adjust

their knowledge and skills, capacities of judgement and action should enable people to develop their

professional roles. In the context of the information and/or knowledge societies and lifelong learning

strategy, new frame for curriculum and new strategies of teachers’ education needed for new

professional roles and competencies in the knowledge society.

Teachers role | Description of teachers’ competencies in e-teaching context

Model Teacher creates a model of cognitive functioning in the subjects / course content

Planner Teacher creates the plan of e-teaching, integrates tasks and outcomes, creates
plan of teaching/learning content, educational means, e-learning strategies

Initiator Teacher drives learning process, initiates different e-resources applications
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Motivator Teacher motivates the students

Instructor Teacher makes direction to knowledge process by the e/learning programmes,
makes directions to use the other links

Administrator | Teacher selects, classifies, reports about learners’ achievement, dynamic of
progress, difficulties in e-learning materials

Evaluator Teacher creates procedures to monitoring learner achievement, evaluates and

assesses learning process, analyzes the norms of e-teaching, evaluates the e-

teaching contents and procedures

Self-assessor

Teacher monitors his or her own progress, estimates his or her own efficiency in

conducting e-teaching, makes decisions concerning changes in e-teaching

Learner

Explores the possibilities of improving work, learns course content, learns about

e-education

(source: Bjekic, Krneta and Milosevic, 2010)

8.0 Challenges for e-teaching

The application of e-teaching can pose challenges for teachers and universities. Unrealistic

expectations and feelings of isolation are challenges for teachers, while universities are challenged by

time and support issues. Both teachers and institutions encounter challenges presented by technology

issues (Poon, 2013). The challenges associated with e-teaching are;

= Unrealistic expectations

= Student-perceived isolation

= Technological problems for students

= Time commitment

= Technological problems for institutions

= Lack of support for course redesign

= Difficulty in acquiring new teaching and technology skills.

9.0 Conclusion

The investigations of e-teaching and teacher in e-teaching system represent a new field of
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research. Then, teachers’ competence for e-teaching is a new part of teacher’s pre-service and in-
service professional education. The development of competencies for online teaching should lead to
the associated training development for teachers and to the certification of online or/and e-teachers.
Development and application of the e-education involve development and establishment of
technological support and intensive training for teachers and students so that they could acquire IT
skills needed for implementation and application of IT in e-teaching and e-learning. It is the uses of e-
learning as a vehicle for delivering professional development targeted to teacher specific needs, and

as a content of professional activities, that is emphasized in the information society context.
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MASSIVE OPEN ONLINE COURSES (MOOCS) -
PERSPECTIVES ON FUTURISTIC LEARNING TRENDS

Dr.S.Prabu Shankar

Abstract

This descriptive study on Massive Open Online Courses (MOOC:s) is aimed at providing an
understanding of the various perspectives and present a comprehensive note on the aspects involved
with regard to the basics, development, structure, pre-requisites, characteristics, limitations and
futuristic trends of Massive Open Online Courses generally represented as MOOCs.Online courses
gained momentum in the United Kingdom and United States of America during the late 1990s. Courses
offered through distance modes other than the formal setting were comparatively successful and
reached out large number of masses who are interested to educate themselves beyond their age,
access and commitments. Massive Open Online Courses (MOOC) emerges as a greater substitute for
the many courses that are offered through internet with limited access to the specific course content
and limitations with respect to time, content size and course context.

Ignatia (2009) defines massive open online courses as, ‘“‘non-defined pedagogical format to
organize learning, teaching and training on a specific topic or a course in an informal, online,
collaborative and interactive mode”. Further MOOC may be characterized as an online course aimed
at unlimited participation and open access through the web. Apart from all the traditional elements of
an online course MOOC offers wide range of access through tools that are interactive, interpretative
and independent videos, chats, forums, blogs, wiki, studios, podcasts, readings, problem sets, web
portals and so on. MOOC offers wide-range of interactive and application oriented mediums that

connects learners, teachers, academicians, community and stakeholders with in a structured framework.

Keyterms

Massive Open Online Courses (MOOCs), Open Educational Resources (OERs).
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MOOC basics, origin and development

Massive Open Online Courses (MOOC) primarily had its comparisons with open educational
resources (OERs) during 2005. MOOCs were introduced during 2008 as a distance education tool
that had its emphasis on open source access courses, with features such as connectivism, content
sharing and contextual progress with specific learning content, structure of the course and learning
goals and objectives. The term Massive Open Online Courses (MOOC) was coined by Cormier and
Alexander, (2008). MOOC was basically developed in response to a course titled ‘connectivism and
connective knowledge’. The review of related literature provides the information that online education
service provider company named ALISON was cited to be the first MOOC provider based on the
‘systematic aggregation of online interactive learning resources made available with world wide web
. From the literature review it can be observed that the earliest MOOC courses were conducted on the

title, ‘Connectivism and Connective knowledge’ by Siemens and Downes (2008).

Massive Open Online Courses provides access to aspiring learners to many of the courses
that are designed to meet the need-based, knowledge-based and skill-based requirements of the varied
learning community that differs primarily by age and profession. MOOCs design and structure are
similar to those being offered as many other courses that are offered online but still MOOCs differ
with respect to the objectives, structure and the many dimensions of the courses that are provided. It
is globally known that MOOC:s are free and open educational courses that are provided by leading
universities around the world. The major objective of MOOC is to bring in not only the school or
college-goers but to extend the learning opportunities to parents, teachers, counsellors, administrators,
working adults, and unemployed, as there are no basic academic requirements for taking part in a
MOOC. The academic experience that a MOOC provides for common learner will be in par with a
regular academic experience. The entire MOOCs are provided through online; the vital elements of
learning such as teaching, interaction, discussion are done online keeping in accountability of the
time spent for teaching and learning. A typical basic MOOC will last to five to eight weeks requiring

between two and six hours study per week.

The basic requirement to pursue a massive open online course (MOOQOC) is to have accessibility
to a computer system with an internet connection. The courses that are provided online are aimed at
unlimited participation and open access via the World Wide Web (www). Along with the traditional
teaching tools such as audios, videos, readings and problem sets MOOCs are enhanced with online
conferencing tools, discussion forums, interactive sharing through web that really brings in a whole
lot of experienced, qualified teaching and learning community around the globe. MOOC:s are handled

by experts in their field of study and hence the MOOC learners will be exposed to online forums and
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discussion boards. The accessibility to MOOC courses is on the principle of own time, from anywhere,
with the course content being available and accessible online twenty four hours a day and seven days

a week.

Structure of MOOC

MOOC:s are specially designed courses that will allow to construct knowledge of a subject
that has already been known or it may be a course that is new on which more information and learning
are sought and acquired. MOOC:s are taught by the experts in their field of study and learning through
MOOC is well supported by online blogging, forums, discussion boards, panel meetings, and
interaction. MOOC contents can be accessible online from anywhere at any time. Evaluation of MOOC
1s not always more subjective rather it takes into consideration all the fundamental aspects that are to
be measured with regard to the content. Many MOOC:s are available free of cost and may be registered
based on the need and interest of study in the field by the learner. The course materials are all provided
online and the entire teaching-learning-evaluation transactions are made online. The credibility of

MOOC lies in its strength of the course structure and design.
Pre-requisites for participating in a MOOC

There are no specific academic requirements for taking part in a MOOC. In fact, studying a
MOOC will give you a taste of what studying at university level is like, and may help you decide if it’s
right for you. However, the entire course will be delivered online, so basic computing skills and
access to a computer with an Internet connection is essential. MOOC primarily concentrates on
disseminating basic knowledge based courses that are easily made accessible to those who wish to
learn and develop knowledge on specific areas of study. This has been achieved through offering
many short term, evaluation free open educational resources (OERs), for which the participants are
selected based on their requirements of developing knowledge in a particular course of study. At the
same time MOOCs are available as regular course curricula for candidates from specialized

backgrounds seeking for further knowledge development in their respective areas.

Massive open online courses are well structured and planned so that they are offered as
regular courses with a duration ranging from one year to two-years in a semester, bi-semester and tri-
semester programmes. MOOCs meet the need and demand of learners and hence they are expected to
be the most sought after courses of the future with the technological and communication developments.
There are many online platforms that allow users to search and select the suitable MOOC to join. For
example, “Coursera”is an online platform that manages MOOCSs on different subject areas offered by

Columbia, Yale and Stanford Universities. Other examples of online platforms that offer a guide to
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select and manage MOOQOC:s are “Commonwealth of learning — Open Educational Resources”, Directory
of Open Educational Resources (DOER)”, “UNESCO’s basic guide to open educational resources”,
“OER Knowledge Cloud” and so on.

Characteristics of MOOC
e MOOC:s are online courses with unrestricted participation and open accessibility.

e MOOOC:s are essentially structured courses and not regular programmes that award degrees
or diplomas.

e MOOC:s can effectively foster skills like collaboration, self-learning, critical-responses,
interactiveness and analytic abilities.

e MOOC is closed-ended with a predefined beginning and an end with all evaluational as-
pects present in it.

e MOOC takers/learners may not necessarily belong to the same discipline but may be from
varied disciplines. The diverse learning group opting to take MOOC is the major objective
of offering the MOOC.

e MOOC:s are self-driven, collaborative, pattern sensing and problem solving.

e With regard to the evaluational aspect MOOCss have certification conferment through online
upon the enrolment and completion of a certain course by the provider after the prescribed
accountability to learning, the evaluational procedures depending on the level of studies.

e Assessment of the MOOC will be done based on the learning materials provided. Assess-
ment can be done as often (manually or using public e-learning platform, respectively)
depending on the providers requirement and standards.

e With the present developments in the mobile communication apart from the regular com-
puter based online networking and internet based courses, presently MOOCs are available
with the basic application based tools on the mobile phones. For example, the MOOCs
University App can be found at:Google Play,iTunes App Store, Amazon Apps, HTMLS and
AppMkrMarket.

In general, the structure of MOOC provides learners with each one finding their own strength
and weaknesses. The content in MOOC can be replaced / modified easily because of the fact that a
well-designed MOOC should ideally be based on the principles of micro-learning with no learning
content exceeding a maximum of 10 to 12 minutes of learning time. MOOC:s serve as interactive and
discursive platforms and this characteristic enables all learners to share on the same plane of the same

content that is meant for learning. MOOC:s at the present stage, with the online courses at the school
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level concentrate on the tutor-style courses to assist students in specific subjects such as Math, English,

and Science.

MOOC providers begin offering courses in the form of simple open educational resources
(OERs), online certificate programmes, enhanced learning services through online-tutored courses
and so on. Massive Open Online Courses (MOOCs) by themselves are models of educational delivery
of varied degrees, massive in their content, objectives and dimensions, theoretically with no limit to
enrolment, open participation, no cost, completely designed to provide through online with learning
activities taking place typically over the web and the course structured around a set of learning goals
in a defined area of study. (EDUCAUSE, 2013)

Present scenario of MOOCs

There is already a considerable increase in the percentage of MOOC enrolment among learners
of different disciplines belonging to different levels, Globally the percentage of MOOC learners in
future is expected to increase in manifold in the developing countries where online learning is gaining
momentum. Rapid developments in the technological spaces of learning with WIFI environments,
Mobile APPS —technologies, Cloud spacing and Big-data concepts are on the evolving trend, MOOCs
will have extensive scope. UNESCOs commonwealth of learning offering Open Educational Resources
(OERs) in collaboration with institutes of educational technologies and major MOOC providers of
the western world will revolutionize online learning trends which subsequently result in the

developments across the globe.

Figure 1: Percentage of students by country registered for MOQOCsSs (Source: Coursera, 2013)
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List of Major MOOC providers

Coursera, edX, KHANACADEMY, Open2Study, iversity, educa, OpenupEd, saylor.org,
MOOC2DEGREE, ALISON, NovoED, Canvas network, FutureLearn, Neodemia, World Education
University (WEU), Stanford Online, Eliademy, EURODL, CLASS CENTRAL, edSurge, EFQUEL,
Commonwealth of Learning, MOOC List, Minglebox, and Swayam.

Figure 2. Proportional division of the MOOC courses by Provider and Subject by the suppliers
of these courses (%) (Source: Shah, 2013)
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Limitations of MOOCs

MOOC:s are structured and constructed based on the pre-defined objectives and may or may

not cater to stipulated time based learning.

A MOOC on a specific area or a topic may not always be taken evenly by all its takers as the

learners come from varied backgrounds, their interests and capacities differ.

MOOC:s do not concentrate on definite completion of the course by the learners, instead they

depend on the learner’s choice to complete a MOOC course or not.

MOOC:s are not always offered for academic pursuits instead they provide education that

may enable certification, employment or further studies.

Recognition of a MOOC coursework is separately submitted with the concerned university.
Once when MOOC:s get overall accreditation of the courses from major universities recognition issues

will not be a problem.

At present majority of the MOOC:s are in English language, hence aspiring learners without

the English language base is unable to access the courses. However it is anticipated that multi-lingual
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or translated versions of the MOOC:s will be increased with the participation of the leading international,
regional and state universities. Since Majority of the MOOC:s are offered only in English language,
accessibility is limited, but in course of time with the developments in the field of technology and

with the availability of online translating tools MOOCs may find a place with other languages also.

The question of authenticity of the course, the course provider, the course content, recognition,
evaluation and grading of the learners credentials are still a greater dimension to be concentrated on

MOOOC as the credibility of the learners’ achievementand recognition is a matter of concern.
MOOC:s — A preferential choice of learning

Varied MOOC:s for learners with diverse needs are already on the developmental perspective
which will see that MOOCs are offered in all the subject disciplines with specificity in topics of
significance which will find more takers. Recognition of MOOCs will not be an issue globally as
already the degrees and diplomas being offered online have guidelines ruled out for its recognition

with respect to the academic regulations seeking approval.

Similarly MOOCs will be provided for learners like term-based certificate / internship / diploma
/ degree programmes which will have a detailed accessibility to content, formal evaluation and grading
systems which obviously provide course approval and acceptance among administrators who seek for

specializing their human resource to qualify for the position.
Futuristic trends of MOOCs

Already large number of universities in the developing countries has started offering full-
time online courses like the developed countries. Compartmentalization of streams based on need,
quality and relevance drives learners to choose courses that are useful for them not in terms of providing
a degree or diploma alone but to enhance specific competencies required which also are the present
day organizational expectations. Courses are offered through online like what has been done in case

of correspondence or distance education.

With Open Educational Resources (OERs) that are already on the path MOOCs will take a
stride when e-facilities develop further. MOOC takers don’t always seem to enrol in an extensive
course study but expect to learn specific and relevant curriculum that is need based supporting field
experience. With the arrival of MOOCs, long term online courses may not be a preferential choice
among learners who seek to settle with a job. Professional upgradation of degrees with emerging field

may have courses that can be offered through MOOC and may find enough takers.
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MOOCs can be possibly offered for all the streams by the concerned Universities and
Institutions seeking prospective candidates to enrol for the specific discipline based courses. Courses
that are of general relevance may also be offered through MOOC where-in candidates from different

disciplines may choose it based on the relevance to the area of study.
Conclusion

‘MOOC’ courses have a wide range of flexibility, dynamism and viability for any learner
who wishes to pursue a course based on its applicational perspective. It is no doubt that MOOCs will

emerge as one of a futuristic learning trends that will meet extensive demands of the learner.
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SUBJECTIVITY, KNOWLEDGE AND THE ORIENT

Dr. P. Prayer Elmo Raj

Abstract

This paper attempts to study the manner in which the imperial self fabricates Oriental subjectivity.
Construction of subject positions involves knowing the colonized. The knowledge of the colonial
other is systematically implicated and elucidated through the study of texts (knowledge), extension of
borders (geography) and perpetration of military (power). The paper also studies the subtle nexus
between knowledge and subjectivity as elaborated by Edward Said.
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The influences that left trails on Edward Said as an Oriental subject imbibed in him a critical
consciousness in his search for a self that is configured through a historical process. His bringing up
in Palestine and Egypt bestowed on him the Oriental consciousness. Orientalism, therefore, is not just
his research motif but also his intricate and paradoxical personal subject position. It is also a question
that deals directly with the configuration of his identity that obliterates subjecthood. The compound
procedures through which the colonized are imparted with a self, the manner in which they are
acculturated and their subjectivity named and interpreted correspond to a reconfiguration of the
colonized subject. Such a procedure involves political underpinnings of colonial struggles and locates
itself in violence as natural state. Moreover “colonized subject was and continues to be produced by
cultural practices, historical documents, institutions, archives and literary texts” (Said, Orientalism

3) which lay latent even after the colonies attained their freedom.

The discourse on Orientalism involves not only the making of the Orient by the Europe but
also the particular mode that influenced the existential experience of the Orient. Locating within
Foucauldian metadiscourse, Said interprets the discourse on Orientalism as an expression of power/
knowledge. The intersection of colonial discourses and institutions necessitated an epistemic authority
over the colonized. The knowledge about the Oriental subject became indispensable for the colonizer

to justify imperialist endeavours. The received knowledge of the Orient and the Oriental is objectified
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as monolithic. The Orient is embedded with inert history but the Occident is assumed as having
dynamic history. The association of colonialism in configuring cultural identities not only involve
framing of colonial subjects but the dominance of European culture also instituted Orient as a “surrogate
and even underground self” (Said, Orientalism 3). The Oriental is recognized as static other deficient
in subjectivity and implores western benefaction that establishes the binary to configure their identity.
The deficiency is that the Orient allows the Occident to construct knowledge about the Orient through
geographical imagination: “knowledge gives power; more power requires more knowledge, and so on

in an increasingly profitable dialectic of information and control” (Said, Orientalism 36).

Arthur James Balfour legitimizing imperial rule over Egypt avows: “We know the civilization
of Egypt better than we know the civilization of any other country. We know it further back; we know
it more intimately; we know more about it” (qtd. in Said, Orientalism 32). Balfour’s knowledge of
Egypt, from its beginning till decline, founded on tautological stereotypes, exhibits an epistemic
supremacy over the unknown other to the known self. In a sweeping and disapproving tone, he
announces that historically emergence of western nations displayed capability of self-governance
which is absent in the Orientals. Therefore, it becomes an obligation on the part of England to exercise
its hegemony to establish the acquittal of colonization and the Oriental inability to rule itself. Thus
Orientals become ““a subject race, dominated by a race that knows them and what is good for them
better than they could possibly know themselves” (Said, Orientalism 35). Balfour’s stance perpetrates
knowledge/power dominance that denies the voice of the colonized assuming that the knowledge of
Egypt by the West is the real Egypt. To determine and establish knowledge over the Oriental is to
launch supremacy through epistemic and hegemonic fabrication: “The ideology of Empire was hardly
ever a brute jingoism; rather it made subtle use of reason, and recruited science and history to serve its
ends” (Kabbani 6). Cromer recognizes the demerits of coercively subjugating the Oriental within the
imperial fold. He conceives that the colonized as subject race implicates a commitment in understanding
the colonizer’s vision for them. He considers the colonized as having a “want” for accuracy and the
colonizer as a “natural logician.” Thus Orientalism becomes a “political vision of reality whose structure
promoted the difference between the familiar (Europe, the West, “us”) and the strange (Orient, the
East, “them”)” (Said, Orientalism 43). The hierarchical binary of the conventional metaphysical
inside/outside is recognized within a rational framework by the imperial self to configure a logical
order. This logical order is an epistemic violation that subtly configures a corpus of theory on the
Oriental in a non-coercive and non-authoritarian manner. Said also argues that “The boundary notion
of East and West, the varying degrees of projected inferior and strength, the range of work done, the
kinds of characteristic features ascribed to the Orient: all these testify to a willed imaginative and

geographic division made between East and West, and lived through during many centuries” (Said,
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Orientalism 201). The East/West binary that is fabricated by the Occident produces hegemonic
discursive practices and cultural institutions. European culture configured the Orient “politically,
sociologically, militarily, ideologically, scientifically, and imaginatively during the post-Enlightenment
period” (Said, Orientalism 3). Such disciplining of the Orient evolved into discursive practices that
objectified Orient into an object of knowledge and power. Imperial power manifested culturally,
socially, politically, economically and militarily on the colonized to appropriate the epistemic/ontic
objectification of the Orient formed by the Occident. The East/West binary is fabricated significantly

from a geographical ordering that altered the world view on the Orient.

The spatial demarcation between the Occident and the Orient is named the “imaginative
geography” which is a human fabrication rather than a fiction. Said observes that “geography was
essentially the material underpinning for knowledge about the Orient. All the latent and unchanging
characteristics of the Orient stood upon, were rooted in, its geography” (Said, Orientalism 216). The
“universal practice of designating one’s mind a familiar space which is “ours” and an unfamiliar
space beyond “ours” which is “theirs” is a way of making geographical distinctions that can be entirely
arbitrary” (Said, Orientalism 54). The spatial separation obtains rational significance through a poetic
procedure that influences meaning temporally. Therefore what one discerns about time and space 1s
fictional rather than facts. The divisions of Orient as Near Orient, Far Orient and a Familiar Orient are
juxtaposed with the Occident. Moreover the Orient was explained and known in relation to the Occident
forming basic stereotypes. For instance, Islam was considered as a religion ‘like’ Christianity. Said’s
attempt was to discard the ‘lie’ that was perpetrated by the Occident and to engage dynamically to
dislocate the Orient from the “imagination of the West.” (Varadharajan 124). While locating “the
Orient to be a representational chimera, a fantastical image projected from the Occident,” (Cairns 73)
Said attempts to revoke the preconceived subject formation that is fictional. Orientalism wields triadic
compulsion on the Orient, Orientalist and the Western “consumer’ of Orientalism through a “process
that not only marks the Orient as the province of the Orientalist but also forces the uninitiated Western
reader to accept Orientalist codifications...as the true Orient. Truth, in short, becomes a function of
learned judgement, not the material itself, which in time seems to owe even its existence to the
Orientalist” (Said, Orientalism 67).

Oriental discourse is located as a subjected subject with language and representations mapping
borders of imaginative geography. Bibliotheque Orientale presents Mohammed as an imposter in
relation to a superior Christ through self-asserting language that fabricates an eternal communication
and an inkling of replica that is unchanging. Canonical/colonial texts, travel writings, religious

discourses, philology and literature configure the Oriental space as a subject. Said offers an archaeology
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of the East to express the manner in which the Orient facilitates to describe the Occident as a juxtaposed
image and cultural space. The relational binaries are a subjectification mode that reinforces the
antagonistic nature of the Occident towards the Orient as a weakling possessing no counter identity.
The various representational strategies employed by the Occident in establishing colonial otherness
outlines political domination because the representations were influenced by cultural superiority and
political obligation connected to the imperial project. Representations are meant to be a ‘subjecting’
policy eliciting knowledge and perpetrating control over the Oriental providing a transcendental
dichotomy that is asymmetrical and dominant. The Occidental discourses are not only relational but
also reductive and “exoticist”, fundamentally engaging in a mutually exclusive categories. The Occident
possesses an epistemic superiority whereas the Oriental is posed as ignorant having “a style of thought
based upon an ontological and epistemological distinction made between “the Orient” and (most of
the time) “the Occident™ (Said, Orientalism 2).

The Occidental imposition of subject position on the Orient involves launching scholarly,
scientific and geopolitical projects. The Oriental is constructed not only through empirical verifications
but also through world views expressed through texts. Orientalists like William Jones and Edward
William Lane tethers cultural and intellectual traditions with political authority. Jones who became
the president of the Asiatic Society of Bengal acquired enough knowledge to be the founder of modern
Orientalism. He considered Sanskrit perfect than Greek and bountiful than Latin and refined them to
pave way for the scholars to investigate a common source for all these three languages. Such a stand
created ripples among the European scholars and generated fresh positions on linguistic history because
language was associated with national and cultural identity. Said observes that “the link between
language and identity, particularly the link between the diversity of languages and the diversity of
racial identity gave rise to the discipline of ethnology, the precursor of modern anthropology” (Said,
Orientalism 58). Classical texts of the Orient provided the foundation for the configuration of modern
Orient and assisted the progress in forming the subjects. The Suez Canal, a geopolitical project that
links Mediterranean Sea with the Indian Ocean opened Europe to the East and made it geographically
closer to Europe. Said notes, “De Lesseps had melted away the Orient’s geographical identity by
(almost literally) dragging the Orient into the West and finally dispelling the threat of Islam” (Said,
Orientalism 92). The Occident found it easy to perpetrate their ideology on the Orient to subjugate

and make them compliant.

During 1870’s the academic mode switched toward instrumental attitude by British and French
Orientalism. Instrumental representation fabricated a “cultural praxis or a system of oppurtunities for

making statements about the Orient. And as all representations do, it operates for a purpose in a

64 Nov 2015



Journal of Humanities and Social Sciences 2015; 7(2) : 65

specific historical and even economic setting” (Said, Orientalism 273). The material, political and
economic systems subjugated the West as subject allowing military conquest possible and executed a
hegemony offering an epistemic dominance over their subjects through imperial bureaucracy. Latent
Orientalism is an “unconscious positivity” but manifest Orientalism is explicit worldview on Oriental
society, cultures, literatures, languages etc. Latent Orientalism remains unchanged in its political
standpoint and will to exercise power over the subjects. Manifest Orientalism is based on false
consciousness and forms a negative ideology on the subjects and changes from author to author. Said
views Orientalism as ideological because the Orient is weaker than the west and it suppresses Orient’s
difference with its weakness. Orientalism as an imaginative geography is segregated and the Oriental
subject is recognized “by its eccentricity, its backwardness, its silent indifference, its feminine
penetrability, its supine malleability” (Said Orientalism 206) characterizing its inability to be
autonomous. The Oriental subjects are configured out of biological determinism and ethical reproach
to be subjected. The Occidental gaze inspects the Orient from above for a panoramic view on culture,
religion, psyche and sociohistory with a reductive lens. The gaze is strategic and efficient eventually
forcing the Orient “to rely for its coherence and force on the person, institution, or discourse whose
property it is” (Said, Orientalism 329). Such a panoptic gaze exercises a surveillance that imposes an
ideology reframing Oriental subjectivity. The ideology instilled in the subject makes it vulnerable and
diminishes it to an object, “a fundamentally ontological and stable fact over which observers have
authority” (Varadharajan 125). Grossberg observes that “the very politics of subjectivity and the
search for a subject position for the colonial subject, because subjectivity is only possible in the

places constructed by the colonizer” (96).

Every writer on the Orient presumes knowledge of the Orient which employs disciplinary
power to represent the Orient. Subject formation is an abyssal thought process that blocks the colonial
other from self-representation and self-understanding. It is in this process the colonial subject become
known as a derivative of gleaned historical forces of imperialism. Therefore, subjecthood is attributed
with lack and incapable of representation and thereby establishing a conditional social relation that is
centred on the sovereignty of the colonizer. Foucauldian model of discourse functions through
enunciative modalities to locate the subject positions. Foucault challenges the unified subject position
of the imperial self that assumes power with enunciative modalities representing the diffusion of the
subject to articulate subjectivity. It is within this enunciative modalities Said appropriates the
constitutive ability of the author who assumes a significant role in Orientalist discourse. Said counters
the sovereign power that generates subject positions. When Said talks about subjectivity, it denotes a
unified individual and a particular western personhood. However, subjectivity when fabricated as a

non-contingent form is a mere generalization because it is modelled on western individual. Western
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consciousness that assumes an a priori position functions in a polymorphic procedure in formulating
subject positions. It enforces the ‘lack’ on the subject to make the culture contingent without any
intrinsic inevitability in possessing the other. The imperial self does not assume individuality but
exercises subjectivity into the extent of the colonized by historically intensifying the idea of self. Said
smudges the individual and the collective by bringing in generalities that clears differences between

subjectivity and generality.

Subjectivity is initiated in establishing truth to power because the ambivalence of subjectivity
is linked to knowledge, a fundamental condition of truth. Hoffman identifies three strands of how
Said relates subjectivity to knowledge. The first is “morally interrogated positivism” expressed through

differentiations:

There is a difference between knowledge of other peoples and other times that is the result
of understanding, compassion, and careful study and analysis for their own sakes, and on
the other hand knowledge—if that is what it is —that is part of an overall campaing of self-
affirmation, belligerency, and outright war. There is, after all, a profound difference be-
tween the will to understand for purposes of coexistence and humanistic enlargement of
horizons, and the will to dominate for the purposes of control. (xix)

The very power and scope of Orientalism produced not only a fair amount of exact positive
knowledge but also a kind of second-order knowledge —lurking in such places as the “Orien-
tal” tale, the mythology of the mysterious East, notions of Asian inscrutability —with a life of
its own. (52)

The first passage differentiates between an ethically impeccable knowledge and polluted
knowledge seeped in structural domination. Knowledge that connotes shared comprehension obtain
scholarly stance contrary to the other knowledge which is “violent, reactionary and imperial — is
spawned in power-filled contexts and is emotionally accompanied by the quest for self-aggrandizement™
(Hoftfman 57). Epistemic sovereignty exercises its compassionate influence over the mechanisms of
dominance to establish empowerment and truth. In this differentiation between exact positive knowledge
and second-order knowledge, the latter assumes its own existence making the probability of contrary
constitutions of knowledge. These contradictions are different in theoretical and empirical level.
While the normative knowledge aids the functions of imperialism without taking into account the
position of subjectivity, empirical knowledge takes a positive role in bringing together knowledge
and subjectivity through a positivistic stance. Thus exact positive knowledge is pure and ethically
allows the opportunities of self-affirmation inherent to imperialism. Said also attempts to systematize

the epistemic rubric through an extra-textual referent, an actuality exterior to discourse and autonomous
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of discursive configuration. The association between subjectivity and knowledge traces the position
of society in relation to the ‘social’. The material and the social encompassing knowledge supports
with its merits defying the epistemic deception of veiled interconnection between politics and
knowledge. Said argues that true knowledge is devoid of politics and disrupts the politics of knowledge
production. He resists the deception through worldliness which calls for the Gramscian notion of
hegemony to provide a general liberal consensus. His attempt is “to complicate and/or dismantle the
reductive formulae and the abstract but potent kind of thought that leads the mind away from concrete
human history and experience and into the realms of 1deological fiction, metaphysical confrontation,
and collective passion” (Said, Orientalism xxiii). The praxiological possibility of such proposition
could involve empathy and a contrapuntal interpretation of subjugative systems. However, examination
of the subtleties of subjectivity and knowledge opposes any systemic conceptualizations because the
system 1s already tainted, “a realm of dead abstraction and de-personalization” (Hoffman 59). Said’s
idea of experience being universally determined and accessible ignores the specific and culturally
symbolic orders which necessitates the requirement for an exact positive knowledge. However in this
process “subjectivity is severed from its very conditions and rendered context-less. What remains
after this operation is the epitomized western individual: self-declared universalistic, standing above
cultural particularities” (Hoffman 60). Moreover Said’s elaboration on “second-order knowledge” as
“lurking” and having its own life evokes more questions than possible solutions in the relation between
subjectivity and knowledge. This stance also hinders the substantiation for a collective passion for

human existence that is at times mere outcropping of individuality.

Said’s conceptualization of knowledge and its relation to subjectivity also portrays the epistemic
domination perpetrated by the imperial powers. The academic knowledge about the colonized is
“tinged and impressed with, violated by the gross political fact” (Said, Orientalism 11). This denies
the possibility of exact positive knowledge because this supposition locates knowledge and power as
two entities with power conciliating with the other. What evolves here is that “resistant subjectivity
(which is the only one possible) is not to be lived and experience from the inside of the academy.
Rather, a process of distancing takes place, leading directly to Said’s valorization of the positions of
the amateur” (Hoffman 60-1). Said simplifies the impact of power and politics as broadly influencing
human activities and cautions against “the inevitable contamination of what is supposedly solid positive
knowledge by human interpretation, vagaries, wilfulness, biases, grounding in personality, radically
human circumstantiality, worldliness” (Said, World 178). It is with this backdrop Said situates the
experience of exiles as the ones whose idea is clear within a cultural setting but still an outsider
undergoing detachment. Moreover, he furthers his argument by removing the differentiation between

power and knowledge and reality and representation. He alludes Nietzschean view that truths are
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misapprehensions that has made one forget what they actually are. His intention is not to locate the
real Orient but he posits that the Orient is “itself a constituted entity, and that the notion that there are
geographical spaces with indigenous, radically, “different” inhabitants who can be defined on the
basis of some religion, culture, or racial essence proper to that geographical space is equally a highly
debatable idea” (Said, Orientalism 322). This point of view leaves subjectivity defenceless as Focault
has offered portrayals to engulf the subject and restore with discursive formations that could be
altered. The colonized as disengaged subjects becomes no owners of resistance and subjectivity.
Instead, “they are entangled, they open spaces of ambiguity, they eclipse each other and together they

make up one instance of Said’s “incomplete discursive constructivism™”’ (Hoffman 62).

To conclude, the issue of subjectivity entails “theorizing the specificities of a polymorphic
postcolonial condition, understood almost entirely in terms of identity and subjectivity” (Parry 33).
Said’s attempt to relate subjectivity and knowledge is to bring together examinations of texts as the
locale of resistance and to reunite Foucault’s notion of discourse to subjectivity. However as Grossberg
observes: “One possible interpretation of the existence of the Orient is tautological: since the Orient
and the Oriental are constructions of colonial discourses, they cannot exist outside of those discourses.
The Orient as an object of knowledge is the product of colonial relations of power” (95). Orientalism
discloses less about the colonized because “the representation of other cultures invariably entails the
presentation of self-portraits, in that those people who are observed are overshadowed or eclipsed by
the observer” (Richards 289). Said is often criticised for representing the submissive and passive
colonized subject. However his affinity to humanist and Marxist tradition establishes his legitimacy
to be a representative of the political subject. Is Orientalism a sloppy critical articulation or a
hypothetical supposition on the segregation of the Orient and the Occident? Said argues for a
coexistence of cultures with challenging alter ego for the existence of any culture. The configuration
of identity subsequently entails the founding of the other whose subject is conditional on the mutual
interpretation and reinterpretation of the differentiation. Every culture in its own epoch reframes the
other through a socio-historic, intellectual and political procedure through a contestation of the social
systems. Therefore, in its search for meaning the self rediscovers itself by meeting the duality between
the self and the other which is requisite in subject formation. Sudipta Kaviraj observes: “Being someone,
as we all find out, is only partly under our own control. There is a constant play of being for self and
being for others....The task of a critical intellectual is to use each of those partial anchoring of his self
to invigilate the temptations of others, to prevent the usual slide into insensitivity or self-deception.
What is surely questionable is Said’s claim that the West, through Orientalism, has always silenced
the Orient, an astonishing statement, to say the least. And Said could assert this so unproblematically

precisely because of his insufficiency as an Oriental subject” (Said, Orientalism 536). While identifying
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the significance of the dissemination of ideology in subject formation Said fails to challenge this

foundation. The colonized subject situating itself in its subject position and the formulation of counter

subjectivity that is influenced by ideology. The postcolonial texts that challenge western hegemony

are based on indeterminacy and the imperial power that is instilled through western knowledge voiced

through colonized subject.
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IMPACT OF TRANSCULTURATION IN USAGE OF THEORIES AND
IDENTITY CRISIS IN HURSTON’S THEIR EYES WERE WATCHING GOD

Dr.K.Subapriya

Transculturation in the global world is inevitable. The approach to transculturation may vary
according to an individual perspective. Naturally the impact of transculturation can be traced in global
literature. Even the study of global literature can be considered as the by-product of transculturation.
The trace of transculturation is possible in the footsteps of colonized world at the early stage and
globalisation in present context. ‘Colonized world’ transculturation can be largely differentiated from
the ‘Globalised’ transculturation. To be more accurate, transculturation in colonised ethnic world
often proves to be more painful. The attempts to synchronise with the coloniser world for the ethnics
become a form of punishment rather than relief. This paper deals in particular with the usage of
theories in African American literature and identity crisis of a character named Joe Starks (Jody) in

Hurston’s Their Eyes were Watching God due to the ‘Ethno convergence’.

Fernando Ortiz, who coined the term ‘transculturation’, dealt with the term from the Cuban
background. He approached the term from cultural, material dimensions and further in the context of
literature, he pointed to the issues involved in author and publisher. His main aim was to explore the
different stages and results of European colonization. Dealing the impact of colonisation in a hybrid
space i1s a widely dealt area with various debatable questions. According to Richard A. Rogers,

transculturation means

cultural elements created from and/or by multiple cultures, such that
identification of a single originating culture is problematic, for example, multiple
cultural appropriations structured in the dynamics of globalization and transnational
capitalism creating hybrid forms. (477)

Hurston work Their Eyes were Watching God is one such text that has been produced in
hybrid space and it raises many issues with regard to the relation between the coloniser and the
colonised. The attempt of the colonised to assimilate the culture of the coloniser leads to a greater
conflict. Hurston’s Their Eyes were Watching God is highly acclaimed for setting the trend for feminist

literature. Alice Walker in an interview stated that if she was left alone in a desert without food or
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water providing only a book, she would choose only Hurston’s Their Eyes were Watching God as her
companion. To that extent this work of Hurston receives the several praises from critics. Amidst the
widespread censure on Zora for several works, this is the work which has been received well in

different strata.

The novel is often studied for its ‘The use of dialect’ and ‘folklore materials’. Various theories
exist about the plot of the novel. Some relate the origin of the story to that of a folk tale where a
woman marries successively three times. Jon woodson attempts to trace the origin of novel through
various sources. She attributes the character Janie to a part of Hurston herself. Woodson states, “She
was not able to achieve such a relationship, and her biographer, Robert Hemenway, makes it clear that
Their Eyes were Watching God was written after a failed love affair” (633). Often the text is studied

for the ‘destruction of potential selthood’ from a psychological perspective.

Not only can the characters in the novel but the usage of Euro-centric theories to analyse the
African American text be disputed under the limelight of transculturation. Criticism of a text becomes
more effective through theories which enable to decipher both the positive and negative aspects of a
text. It does not mean that a text at its best fails to convey the meaning without implying theories, but
theory does enhance the interpretation of a text. Among all the theories, as Louise Tyson remarks that,
“Postcolonial and African American Criticism are particularly effective at helping us see connections
among all the domains of our experience-the psychological, ideological, social, political, intellectual,
and aesthetic....It also shares a number of theoretical assumptions and political concerns” (Critical
Theory Today, 363).

To deal with the binary thoughts of supporting and opposing the use of theories in African
American literary texts, it becomes indispensable to study Henry Louis Gates Junior’s work Figures
in Black: Words, Signs and the Racial Self (1989) which presents a seminal concept of African
American texts and its relation with theories. Louis Gates Junior presents the different dimensions of
using theories in the text. He argues favourably for the use of theories and opposes those who deny

the usage of theories (labelling theories as a western concept).

Louis Gates argues that theories which are seen to be of western origin are not only meant for

the Eurocentric texts but for the African American texts also. The reasons are:

1. The African American texts in no way are less valuable when compared to
Eurocentric texts. The capacity of African American texts which allows various
theories to penetrate the source enables the texts to adopt more value and better
state.
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2. It helps the African American texts to transform into a new rhetorical realm and
thereby breaks the canon of literary theories which are meant only for Eurocentric
texts.

Therefore, the theories broke the traditional notion of considering African American texts as
merely the reflection of slaves, subjugation and voicing out for rights. The theories added more literary
value to the text and strengthened its base. In this way the social and political purpose of the text
combined with the added literary value became a vital reason for establishing the African American

works as a separate literary canon.

Tracing the origin of African American writings, it is ‘slavery’ which laid the foundation for
their writing. Africans, the so-called ‘uncivilized’ people, because of the lack of written tradition
ventured to establish their ability to write by producing slave literature, when they became the African
Americans. Peter Heylyn in his Little Description of the Great World, cited from Figures in Black:
Words, Signs and the Racial Self presents a pessimistic view of Black Africans and label them as
subhuman. According to him, Black Africans lacked completely the use of reason of which is peculiar
unto man. He also labels them as folks of little wit and destitute of all arts and sciences; prone to
luxury and for the greatest part he marked them as idolators. African Americans the descendants of
Africans, nevertheless, do not fit into this wrong notion of Peter Heylyn and it can be proved through

their efficient and skilful writing.

Louis Gates further argues that if writing is necessary for the African Americans to attain
equality, then the usage of the western literary theory to bring out the uniqueness in their writings is
permeable. Gates also presents the Howell’s perspectives on African American writings in Figures in
Black: Words, Signs and the Racial Self. Howell gives the recognition for this writing skill of the
Blacks. He states two different types of property, namely, one’s own property and the possible value
of acquiring something as property. The African Americans owned the property of belonging to that
race claiming the colour of Black and the possible value of acquiring property became the ‘writing’
and ‘the ability to produce text’. Howell therefore states that the African Americans can no more be
labelled wholly as uncivilized. His acknowledgement of Dunbar’s ability stands as a proof in support
of his notion,

He is, so far as I know, the first man of his color to study his race objectively, to
analyze it to himself, and then to represent it in art as he felt it and found to be; to
represent it humorously, yet tenderly, and above all so faithfully that we know the
portrait to be undeniably like....Mr. Dunbar makes a stronger claim for the negro
than the negro yet has done. (Gates 22)
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So, along with the process of producing literary texts which helped to dissuade the difference
between the Black and the White, usage of theories in the arts of the Blacks may further enhance their
status and dissolve the barrier.

As Louis Gates Jr states,

If every creative writing becomes the “political statement’, then the African Ameri-
can texts deserve a profound study rather than a mere thematic study. The real
literary value and meaning can be explored only through literary theories. As
structuralism 1s expounded in the lines “it is rather that the literary work of art is
a system of signs that may be decoded with various methods, all of which assume
a fundamental relationship between form and content and all of which demand
close reading.” (38)

So, the various theories will help to evolve the deciphered political ideas of an author.

The major question which often arises among African American writers and critics is that “Is
the use of theory to write about Afro-American literature, we might ask rhetorically, merely another
form of intellectual indenture, a form of servitude of the mind as pernicious in its intellectual

implications as any other form of enslavement?(Gates 43).”

To answer this oft-repeated question it is essential to ponder over the quality and need for
theories. Theories are often considered as ‘second order reflection’, and were perpetually treated with
a ‘deep mistrust’ and ‘suspicion’. This stunted not only the growth of theories but had had an adverse
effect on the growth of African American literature. The implication of theories will help to prove, as

Louis Gates Jr says,

Not only would creative writing at last make visible the face of the victimized and
invisible black person, but it would also serve notice to the white world that indi-
vidual black people had the requisite imagination to create great art and therefore
to be “equal”, an impetus, again, that we have traced to the eighteenth century.(45)

Louis Gates strongly drives the point that the Blacks are indeed in a different circumstances
to address the two different set of audiences - the Black and the White, “To render major contributions
to contemporary theory’s quest to “save the text”, in Harmant’s phrase is our splendid opportunity”(56-
57). In short, according to Gates, implying theories will help to find a common ground and bridge the
text milieus. The theories can distort the traditional idea of considering tradition as ‘merely one

tradition of several’.
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Definitely, African American literature has set a path for itself. The widely studied issues in
African American literature include Slave narratives, Feminist issues and the relation between literary
theory and African American studies. These are common approaches and still the conflict prevails
regarding the use of theory in African American literature. Apart from The Signifying Monkey
(1988)which supports the use of theory to overcome the dispute of using theory in African American
literature, two major works produced by Gates and Houston Baker Jr provides a solution and supports
the notion of using theory. Gates through his Black Literature and Literary Theory (1984) and Baker’s
Blues, Ideology and African American Literature (1984) brought in valuable aspects of theory to

African American literature.

Louis Gates has tried his way in using Structuralism and Marxism. He introduces the text as
a base and looks forward to many other insightful criticisms on African American texts using various
theories. As Gates insists that the “turn inward will mean ‘the black critical theory as great as [the]
greatest black art” (Wolfreys 142).The ultimate aim of using the theories is to “read back and forth
between literature, culture and theory, never presuming that one should wholly explain the other, nor
expecting from what direction any explanation should derive” (Wolfreys142). The above stated view
points of the critics can be considered as the positive aspect of Transculturation while the forthcoming

paragraphs will present the pessimistic attitude of cultural transformation that results in identity crisis.

Joe Starks in the novel Their Eyes were Watching God presents the conflict in the process of
cultural transformation. The ambiguity that forms in identity crisis due to Transculturation is very
evident in the character of Jody. Instead of a xenophobe, in this novel we have quite a good
amalgamation between the colonizer (white) and the colonized (Black). This Black character Jody
due to Transculturation impact imbibes the quality of white colonizer. However the due result of this
Transculturation is highly questionable. Analyzing Afro-Americans as an ethnic group, the

Transculturation in this context gains momentum and transforms into a new label ‘ethno convergence’.

In the process of ethno convergence, the loss of individuality becomes a major issue. Jody
evolves as a good product of ‘ethno convergence’. He is an Afro-American but in every aspect his
aspiration to rule others like the white man places him on par with the colonizer. The attitude of
colonizer was sown in him as the result of ethno convergence. Joe Starks who is well-known as Jody
always craves for absolute control and power. He wants money and dreams to be ‘big’. Joe excels in

having upper hand over the people of his own race and his wife.

Even the appearance of Jody is remarkable. He adopts the style of white man. The appearance

of Jody is introduced to the readers through the eyes of Janie, the protagonist and wife of Jody. She
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says, “He was a seal-brown colour but he acted like Mr. Washburn or somebody like that to Janie”
(196). Mr. Washburn is her White master. Even when Janie leaves with Jody hoping for a new life, she
closely observes the uniqueness of Jody which differentiates from all the other Blacks, “Kind of
portly like rich white folks. Strange trains, and people and places didn’t scare him neither. Where they
got off the train at Maitland he found a buggy to carry them over to the colored town right away”
(201).

Jody has inculcated the taste of bossing over others from the colonizer. He enjoys the act of
subjugating others. The culture of domination attracts him. However he is more practical and realises
well that his desire cannot be fulfilled. Hence, he moves to the newly built town of the coloured folks.
He talks about change and chance. He patiently waits for the time to ripe. He rules the new place and
becomes the Mayor. He steals the identity of colonizer losing his own identity. He conducts grand
functions for silly occasions like lamp lighting and makes the people believe that he is rendering a

worthy service to the people.

The Mayor didn’t just take it out of the crate and stick it up on a post. He un-
wrapped it and had it wiped off carefully and put it up on a showcase for a week
everybody to see. Then he set a time for lighting and sent word all around Orange
country for one and all to come to the lamp lighting. He sent men out to the swamp
to cut the finest and straighten cypress post they could find, and kept on sending
them back to hunt other one until they found one that pleased him (208).

Yet another important feature that gives an absolute impression of the colonizer is the education
that distinguishes Jody from all the folks. The colonizer uses his knowledge to colonize and similarly
Jody uses his education to colonize the newly built town. The habits of Jody, for instance the way he

holds the cigar and his residence also draws a clear cut division between him and the rest of the folks.

His home stands at the centre of the town painted in gloaty, sparkling ‘white’. He uses spittoons
in the fashion of Whites. It really disgusts the people to see their fellowmen behaving like a White.
However, the town respects and admires him. But when people address him as ‘our beloved mayor’ it
1s more or less like as people believe ‘God is everywhere’, says Hurston. This again reflects the
attitude of the colonized towards the colonizer. His town folks (colonized) have a mixed feeling
towards Jody (Colonizer). They praise him for his education and the ruling ability but at the same

time regret his domination. Many oppose while few support his attitude.

His position as a colonizer with an attitude to rule is clearly explained in the following lines

“The town had a basketful of feelings good and bad about Joe’s Positions and possessions, but none

Nov 2015 75



Journal of Humanities and Social Sciences 2015; 7(2): 76

had the temerity to challenge him. “They bowed down to him rather, because he was all of these
things, and then again he was all of these things because the town bowed down” (214). As the
impression of colonizer is left in the colonized land even after his departure, so the impression of Joe
Starks is felt even after his death. People talk about him and always address Janie as “Mrs. Mayor

Starks.” Hurston minutely conceives the character of Jody.

His colonisation attitude turns into a mastering art at home. He tries to have an absolute
control over his wife. Janie considers her husband as a ‘bee for her bloom’. But Jody wants his wife
to be in cloister. He states dress code for his wife and strictly does not allow her to let her hair loose.
He gives her all luxury but treats her like a doll. She is not able to express herself and at a point when
she breaks the barrier and begins to speak, Jody is completely shattered. He teases Janie to cover up
his age. Jody, a man who always claims superiority tries to exercise the same over his wife. Hurston
defines Jody in two lines, “He wanted her submission and he’d keep on fighting until he felt he had it”
(232). He always differ her views and goes to the extent of slapping her. He considers her resistance
as a great insult and meets his end. Joe, the ‘white headed leader’, even at home “wanted her submission
and he’d keep on fighting until he felt he had it” (232).

The white character in the shell of Black is the due result of ethno convergence. In this
context the impact of transculturation has led to the loss of identity and loss of life. Joe Starks becomes
the pessimistic consequence of transculturation. To conclude, rather than reading a transculturation at
abroader level of cultural interaction, this paper focuses on the usage of theories and the transculturation
impact on the colonised by the coloniser which leads to the character like Jody in the path of destruction.
Jody in Zora Neale Hurston’s Their Eyes were Watching God is a specimen study for identity problem

that surges because of transculturation and in particular as an ‘ethno convergence’ in this context.
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