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ACADEMIC PERFORMANCE AND
COGNITIVE STYLE OF B.ED STUDENTS

*D. Seetharaman ** Dr. S. Rajasekar

Abstract

The present study was conducted on 820 B.Ed student teachers of Kancheepuram Dist,and
Chennai city of various college of education in Tamilnadu under Affiliated to Tamilnadu Teachers
Education University. Gender, Subject Discipline, Type of management, Educational Qualification,
Type of College, Place of residence, Nature of Institution, Place of locality, Medium of Instruction,
Marital Status, Birth order, Fathers’ occupation, Fathers’ income, Fathers’ education, Mothers’
Education, Age group, Community, and Religious  and Type of Family were the entire sample taken
for this study.  Descriptive analysis, Differential analysis, and chi-square analysis, were made.  The
cognitive style of entire sample of B.Ed student teachers are Field dependent.  An  Academic
performance test has been  constructed by the investigator. but of the entire sample of B.Ed students
majority of them are moderate performance in respect of their Academic performance.   Academic
performance   is not significantly correlated with cognitive style.

Keywords

Academic performance, cognitive style field dependent-field independent

Introduction

Education brings about changes in the Individual’s cognitive, affective and psycho-motor
domains. These changes function in unison and not in isolation.  When the change in these domains
lead to development in desirable directions,  the individual achieves knowledge, acquires skill and
attains worthy aptitudes.  The efficiency of educational system, therefore, depends upon the
achievement of the Individuals who pass through the system.

As the process of Academic performance differs from student to student emphasis is on
individualization of the instructional process. The differences in learning abilities can be observed in
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what the pupil learn (Product) and also in how they learn (Process). When once the “What” differences
are identified than the “How” that could have caused the “What” are probed into.

Psychologists have used different approaches to study the thinking process or “How” and
have identified different ways in which human beings perceive and categorize their environment in
particular situations and their consistency of patterning in responding to various types of situations.
These response pattern are given different names by different psychologists; Bruner “focusing and
scanning”; pask and scott- “ Serialism and holism” ; Witkin - “ field-dependent and field-independent
“; Guilford - “ convergence and divergence”. All these response pattern can be brought under the
broad rubric “Cognitive style”. Cognitive style is not concerned with how much is learnt but rather
with how information is received and organized cognitively by learner.

The cognitive style of on individual affects the way in which the individual approach the
learning tasks he performs, how he relates to other pupils, feels and behaves in situation while engaging
himself in learning activities.  Wikin and his associates (1962) described a cognitive style based on
analytic and Global continuum and named them as field-dependent and field-independent This study
tries to find out the relationship between cognitive style and academic performance Test B.Ed students.

Objectives of the study

1. To find out B.Ed Student- teachers level of Academic performance.

2. To find out B.Ed student teachers of Cognitive style.

3. To study whether the B.Ed student-teachers belonging to different categories based on
Gender, Subject Discipline, Type of management, Educational Qualification, Type of Col-
lege, Place of residence, Nature of Institution, Place of locality, Medium of Instruction,
Marital Status, Birth order, Fathers’ occupation, Fathers’ income, Fathers’ education, Moth-
ers’ Education, Age group, Community, and Religion,  and Type of Family differ signifi-
cantly in Cognitive Style and Academic Performance.

4. To find out the relationship between cognitive style and Academic Performance.

Tools used in the study

1. Cognitive Style Inventory Group Embedded Figures Test (GEFT) constructed and Stan-
dardized by witkin et. al (1962).

2. Academic performance Test in Teacher Education Constructed and validated by the inves-
tigator.
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Statistical Techniques in the study

1. Descriptive Analysis

2. Differential Analysis

3. Correlation Analysis.

Sample of the study

The present study was conducted with 820 B.Ed student teachers studying in kanchipuram
Dist and Chennai city of Tamilnadu. under Affiliated to Tamilnadu Teachers Education University.
The sample was selected by  using simple random sampling Techniques.  The sample forms a
representative sample of the entire sample

Cognitive Style; Group Embedded Figures Test (GEFT) Inventory.

Cognitive style is a “ term that refers to stable individual performance in mode of perceptual
organization and conceptual categorization of the external environment”

 Field-dependence has been defined by Witkin and his colleagues (1954) in terms of capacity
to overcome embedding contexts in perception.  Subjects who easily break up an organized perceptual
field, who can readily separate an items from its context are called field-independent and subjects
who readily accept prevailing field or context and who have difficulty separating an item from its
context are called field-dependent.

The type of cognitive style taken in this study is the one proposed by Witkin et al. (1962) .
Witkin describes cognitive style based on analytical- Global continuum. He determines the extent to
which individuals are able to overcome the effects of distracting background element (the field)
when they are attempting to differentiate relevant aspect of a particular situation. The more independent
the person is from the distracting elements the more analytic he is said tao be conversely, the more
dependent or incapable the individual is of being freed from the distracting elements.  The more
global he will be.  Pupil who are able to operate in an analytic manner are said to be field-independent.
The two types of pupils can be found out by using the Group Embedded Figures Test (GEFT)
(Witkin 1950).

Reliability and validity The split half  reliability for the test was estimated to be 0. 825
significant at 0.01 level. The Test manual presents the validity between 0.63.

Norms The GEFT booklet was given to the pupils in the class and they were asked to complete
the test within the given time . one mark was given for one correct answer. The total mark for the
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entire test was 18. Marks were awered to the answer paper of all pupils.  The means score 14.44 and
median 15.00 and mode 15.00.since the median student who have obtained less than 15 are designated
as field-dependent and those who have obtained more than 16 and above  are designated as field-
independent.

Showing the categorization of B.Ed student teachers based on Field- dependent and field-
independent.

Table -1

Group Score range Number of student

Field Dependent 0 - 15 585

Field Independent 16 and above 235

Total 820

Academic Performance Test

Good (1959) defined achievement as “ accomplishment or proficiency of performance in a
given skill or body of knowledge “

Academic performance  Inventory  The test for the main study consist of 100 multiple choice items
for maximum of 200 marks to be answered  in two hours.

Reliability and validity of the tool

Item analysis of the achievement performance test was carried out be computing the index of
discrimination and difficulty level for each of the item in the test. Only those item whose discriminative
index is chosen 0.2 and difficulty level between 0.2 and 0.8 were chosen for the main study. The test-
Retest reliability co-efficient of correlation was found to be 0.76.

The test was given to a panel experts and ten college of education principals and three head
of department university seeking their  views on the content coverage of the test.  The found that the
test contained questions from all the content areas of B.Ed Core paper in Tamilnadu Teachers Education
University  Syllabus. Thus the academic performance test constructed and used in the present study
can be said to have Content validity. Further the academic performance test had been developed after
framing a blue print and carrying out item analysis it works out to be 0.87 and hence the test has been
considered to have high criterion validity.
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Percentile Norms

Table No.2 Percentile norms for Academic Performance Inventory

Percentile Score Range of percentage Norms

Below p25 Below 66 Low performance

Between p26 to75 67 to 77 Moderate performance

Above p76 Above 78 High performance

Descriptive and  Differential Analysis

Analysis of Mean and S.D scores of Cognitive style of B.Ed Student Teachers

The Cognitive style inventory has been administered 820 B.Ed student Teachers . The data
were calculated the Mean and Standard deviation were calculated for the entire sample and its sub-
sample and are given in Table

The Mean and Standard Deviation of overall cognitive style Scores of B.Ed Student Teachers

Table 3



Journal of Humanities and Social Sciences 2015; 7(1) : 6

6 May 2015

The Cognitive style of entire sample of B.Ed student teachers scores field - dependent
(M=14.44) and median value (15.00) mode value 15.00 and standard deviation value 1.58.

*Significant at 0.05 level ** significant at 0.01 level
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The mean value of  B.Ed student teachers theirType of management, Educational qualification,
type of college, place of residence, nature of institution, place of locality, medium of instruction,
Birth order, Father Income, Community, religious, type of family indicate since the value is not
significant at 0.05 level the formulated null hypothesis is accepted and its concluded that there is no
significant difference among the mean Cognitive style of B.Ed student teachers.

The mean value of B.Ed student teachers subsample Gender indicate ‘t’value is significant at
0.05 level. The mean value of sample marital status indicate ‘t’ value is significant at 0.01level.
The above  null hypothesis is rejected with respect to their cognitive style.

The mean value subsample subject discipline, father occupation, father education , Age group
of student, indicate ‘F’ value significant at 0.05 level. Mother education indicate ‘F’ value significant
at 0.01 level. The above null hypothesis is rejected with respect to their Cognitive style.

Analysis of mean and S.D. scores of Academic performance of B.Ed student Teachers.

The Academic performance inventory has been administer 820 B.Ed student teachers. The
data were collected.  The mean and Standard deviation were calculated for the entire sample and its
subsample are given in table no.4

Table 4

The Mean and Standard Deviation of Academic performance Scores of B.Ed Student Teachers.
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The academic performance of entire sample of B.Ed student Teachers shows moderate
performance (M=70.51)

The mean value subsample of B.Ed student teachers Gender, Educational qualification, place
of Residence, Nature of Institution ,place of locality, and Birth order, Fathers’ occupation, Fathers’
Income, Fathers’ Education, mothers’ Education, community, Religion and type of family indicate

Since the value of is not significant at 0.05 level the formulated null hypothesis is accepted
and its  concluded that there is no significant difference among the mean Academic performance of
B.Ed student teachers.

The mean value subsample of B.Ed  student teachers Marital status indicate ‘t’ value is
significantly 0.05 level. Medium of Instruction indicate ‘t’ value is significant at 0.01 level.

The mean value sub sample Subject discipline, type of college indicate ‘F’ value is significant
at 0.05 level . The type of management, Age group of student indicate ‘F’ value is significant at 0.01
level . The above null hypothesis is rejected with respect to their Academic performance in teacher
Education.

The Academic performance were correlated with the cognitive style of the B.Ed studet teachers
and ‘r’ value are given the table

Categories Mean Standard deviation ‘R’ Level of significance

Academic performance 70.51 9.06 0.04 Not significant

Cognitive style 14.44 1.58

The ‘r’ value are not significant 0.04 at 0.05 level the table value(0.388). This shows that
Academic performance  is not significantly correlated with cognitive style.

Recommendation

On the basis of this following recommendation are made:

1. The study shows that the cognitive style of entire sample of B.Ed student teachers is field-
dependent Those prone to respond regarding the external are referred to as Field-depen-
dent . hence self-consistent mode of functioning which individual show in their perceptual
and intellectual activities. Self confidence, writing practice, development of unfailing
memory.
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2. The study show that the Academic performance of entire sample of B.Ed student teachers
is moderate performance. Hence the practical model examination, Quiz programme and
continue Formative and summative evaluation are to be conducted to enhance Academic
performance.

3. Pleasure through in Education and Academic Achievement, congenial family atmosphere
for education, planning of learning activities.

Conclusion

From this investigation it can be inferred that the cognitive style of entire sample of B.Ed
student teachers are field-dependent.  Academic performance of entire sample of B.Ed student teachers
are moderate performance. Cognitive style and academic performance are significantly related.
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SPATIAL DISPARITY IN THE OUTREACH OF SHG-BANK LINKAGE
PROGRAMME IN INDIA

Dr.N.Muthu

The SHG-Bank linkage programme launched by National Bank for Agricultural and Rural
Development (NABARD) in 1992 has made considerable progress since its inception. But there is
wide spatial disparity in the outreach of SHG –Bank linkage programme. This paper examines the
regional disparity in the spread of SHGs linked with banks, savings of SHGs with banks and loans
disbursed to SHGs under SHG-Bank linkage programme in India. The results show that the SHG-
Bank linkage programme is more popular in Southern region as compared to the rest of the country.
The Southern region accounts more than 46% of the total SHGs linked with banks as on March 2012
followed by Eastern and Western regions. In terms of savings of SHGs, the Southern region accounts
more than half (56%) of the total savings of SHGs with banks as on March 2012. The average savings
per SHG is higher in Southern region followed by Western and Central regions. At the lower end of
the scale, the North-Eastern region records the lowest savings balance per SHG. In terms of share in
the total bank loans disbursed to SHGs, the region –wise differential gets further magnified. While
Southern region accounts for 76.57% of the total bank loans disbursed to SHGs the share of Northern
region is just about 2.03% during 2011-12. For non-southern regions, even though the share of total
SHGs credit linked with banks is close to 38.55%, their share in total bank loans disbursed to SHGs
is only about 23.43% during 2011-12 implying that adequate credit is not being routed through SHGs
in these regions. The average loan per SHG is higher in Southern region followed by Central and
Northern regions. The Western region records lowest amount of bank loans per SHG.

Introduction
The Self Help Group-Bank linkage programme was formally launched by National Bank for

Agricultural and Rural Development in 1992, with the policy supports of the Reserve Bank of India
(RBI). This programme was started on the basis of the recommendation of S.K. Kalla committee.
The pilot phase was followed by the setting up of a working group on Non-Governmental Organizations
(NGOs) and Self Help Groups (SHGs) by the RBI in 1994 which came out with wide ranging
recommendations on SHG-Bank linkage as a potential innovation in the area of banking with the

Assistant professor, Department of Economics,  Devanga Arts College,   Aruppukottai - 626 101
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poor. The programme has mainstreamed with commercial banks, Regional Rural Banks (RRBs) and
co-operative banks in 1996. The main objective of the programme has been financial inclusion by
extending outreach to poor households in rural areas, making available credit services at their door
step with easy and self engaged access to formal financial services on a sustainable basis and in a cost
effective manner. The programme has designed to integrate informal savings and credit groups with
the mainstream banking system. The strategy under SHG-Bank linkage programme includes financing
of SHGs promoted by external facilitators like NGOs, bankers, socially spirited individuals and
government agencies, as also promotion of SHGs by banks themselves and financing SHGs directly
by banks or indirectly where NGOs and similar organizations act as financial intermediaries as well.
SHG-Bank linkage programme has proved to be the major supplementary credit delivery system with
wide acceptance by banks, NGOs and various government agencies.

SHG -Bank linkage programme has made considerable progress since its inception. But there
is wide regional disparity in terms of spread of SHGs linked with banks, amount of savings of SHGs
with banks and amount of bank loans disbursed to SHGs under this programme. Amarender Reddy
and Dharm pal Malik in their study on “A Review of SHG-Bank linkage programme in India” have
said that the SHG-Bank linkage programme since its initiation has shown severe spatial preferences.
It has been predominant in certain states namely, Andhra Pradesh, Uttar Pradesh, Tamil Nadu and
Karnataka. A study carried out by Vanishree has observed that the spread of the SHG-Bank linkage
programme in different regions has been uneven on account of various factors like pro-active role of
state governments, presence of well performing NGOs, socio-cultural factors, better performance of
SHGs, etc. Another study carried out by Uma Narang has found that while the Southern region
accounted for 71.4% of the total loans to SHGs, the share of North-Eastern region was just about
1.5%. For all regions excluding Southern region, even though the share of total SHGs linked with
banks was close to 51.8%, their share in total loans to SHGs was only 28.6% in March 2008 implying
that adequate credit is not being routed through SHGs in these regions. Saghir Ahmed Ansari in his
study on “SHGs – Bank linkage programme: An overview”, has said that the SHG-Bank linkage
programme is more popular in southern region  as compared to the rest of the country. Pankaj
Kumar and Ramesh Golait in their work on “Bank Penetration and SHG-Bank linkage programme:
A critique” have examined that there is wide regional disparity both in terms of the spread of SHGs
linked to banks and cumulative amount of bank loans disbursed to SHGs under the programme. They
have concluded that the spread of SHG movement has been skewed in favour of the Southern region
especially in terms of the region’s share in the total loans to SHGs linked to banks. In this concern,
this study attempts to examine the spatial disparity in the outreach of SHG-Bank linkage programme
in India.
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Methodology

In this paper an attempt has been made to examine the spatial disparity in terms of the spread
of SHGs linked with banks, savings of SHGs with banks and bank loans disbursed to SHGs under
SHG-Bank linkage programme between different regions in India as on March 2012. This study is
based exclusively on the secondary data. The necessary data required for the study have been collected
mostly from official publication of National Bank for Agricultural and Rural Development. Simple
statistical tools such as percentage and average have been used to analyze the data. The data on total
number of SHGs linked to banks, Number of savings linked SHGs with banks and amount of savings
of SHGs with banks reflect the cumulative data up to March 2012 whereas the data on credit linked
SHGs and amount of bank loans disbursed to SHGs show for the particular year, during 2011-12
only. From 2006-07 onwards, data on number of SHGs financed by banks and bank loans are exclusive
of existing groups receiving repeat loans. Owing to this change, NABARD discontinued the publication
of data on a cumulative basis from 2006-07.

 Regional spread of SHGs linked to banks

Notwithstanding the remarkable progress, geographically there has been a skewed
development of SHG-Bank linkage programme in India. There is wider regional disparity in terms of
the spread of SHGs linked with banks under SHG-Bank linkage programme. Table 1 shows the
regional distribution of SHGs linked with banks

Table-1: Regional spread of SHGs

Source : NABARD
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It shows that the SHG-Bank linkage programme has been more popular in Southern region
as compared to the rest of the country. Southern region has accounted for 71.2% of the total SHGs
linked with banks by March 2001 followed by Central (10.9%), Eastern (8.4%) and Western (5.9%)
regions. However, over the years, the programme has picked-up and gained strength in non-southern
regions also. A comparative analysis between March 2001 and March 2012 shows a significant decline
in the relative share of Southern region in the total number of SHGs linked with banks. The relative
share of Southern region has declined from 71.2% in 2001 to 46.27% in 2012 and consequently, the
share of non- southern regions has increased from 28.8% to 53.73% This reflects that the programme
is becoming increasingly popular among the non-southern regions which have lagged behind still
2000-01. In fact, NABARD has identified 13 priority states from non-southern regions that account
for 70% of the country’s rural population (Viz. Assam, Bihar, Chhattisgarh, Gujarat, Himachal Pradesh,
Jharkhand, Maharashtra, Madhya Pradesh, Orissa, Rajasthan, Uttar Pradesh, West Bengal and
Uttaranchal) and has undertaken special scaling-up efforts to expand the SHG-Bank linkage programme
in these priority states. This has resulted in a manifold increase in the number of SHGs credit linked
with banks in these states. Proactive measures such as emphasis on priority states, enlisting partnership
and capacity building of partner agencies have served to expand the programme in non-southern
regions. But Southern region still accounts for more than 46% of total SHGs linked with banks under
SHG-Bank linkage programme.

Regional disparity in the savings of SHGs and loans disbursed to SHGs

Under SHG-Bank linkage programme, NGOs and banks interact with the poor, especially
women, to form small homogeneous groups. These small groups are encouraged to meet frequently
and collect small thrift amounts from their members and are taught simple accounting methods to
enable them to maintain their accounts. Although individually these poor could never have enough
savings to open a bank account, the pooled savings enable them to open a formal bank account in the
name of the group. This is the first step in establishing links with the formal banking system. Groups
then, meet often and use the pooled thrift to impart small loans to members for meeting their small
emergent needs. This saves them from usurious debt traps and thus begins their empowerment through
group dynamics, decision making and funds management. Gradually the pooled thrift grows and
soon they are ready to receive external funds in multiples of their group savings. The spread of SHG-
Bank linkage programme in terms of amount of savings of SHGs and loans disbursed to SHGs have
been uneven on account of various reasons. Table 2 shows the spread of savings of SHGs and loans
disbursed to SHGs in different regions as on March – 2012. The table shows that 79.60 lakh SHGs
have savings bank accounts with total savings of Rs.6551.41 crores as on March 2012. The Southern
region accounts for 46.27% of the total SHGs savings linked with banks followed by Eastern region



Journal of Humanities and Social Sciences 2015; 7(1) : 15

May 2015 15

(20.43%) and Western region (13.35%). The North-Eastern region accounts only for 4.61% of the
total SHGs. Southern region, likewise, ahead in terms of amount of savings of SHGs with banks. It
accounts for more than half (56%) of the total savings of SHGs with banks. Eastern and Western
regions account for 14.4% and 13.3% respectively. The average savings per SHG is higher in Southern
region followed by Western and Central regions. At the lower end of the scale the North-Eastern
region records the lowest savings balance of Rs.4159 per SHG.

Table-2: Region-Wise savings of SHGs and loans disbursed to SHGs

Source : Status of micro Finance in India 2011-12, NABARD

Note    : Figure in parenthesis indicates percentage to total.

SHG- Bank linkage programme has emerged as the biggest micro finance programme in
India enabling poor households to gain access to micro finance facilities from the formal banking
system (Commercial banks, RRBs, and Co-operative banks). Over the years it has become an accepted
part of rural finance and a potential tool for inclusive finance and human development. During the
year 2011-12, the loans amount of Rs.16535 crores has been financed by banks to 11.48 lakh SHGs.
The bank loans disbursed to SHGs under SHG-Bank linkage programme in different regions have
been uneven and there is wide regional disparity in terms of amount of bank loans disbursed to
SHGs. The table above shows that the Southern region accounts for 61.45% of the total SHGs credit
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linked with banks during the year 2011-12 whereas the share of Northern region is just 2.68%. In
terms of share in the total bank loans disbursed to SHGs, the region-wise differential gets  magnified.
The SHG movement in the country is mostly south-centric and it is yet to take off in the real sense in
other regions of India. While southern region accounts for 76.57% of the total loans disbursed to
SHGs, the share of Northern region is just about 2.03%. For non-southern regions, even though the
share of total SHGs credit linked with banks is close to 38.55% , their share in total bank loans
disbursed to SHGs is only about 23.43% during 2011-12, implying that adequate credit is not being
routed through SHGs in these regions. The average loan per SHG is higher in Southern region followed
by Central and Northern regions. The Western region has lower amount of bank loans per SHG.

Conclusion

Notwithstanding the remarkable progress, geographically there has been a skewed
development of SHG-Bank linkage programme in India. There is wide regional disparity in terms of
spread of SHGs linked with banks, savings of SHGs with banks and bank loans disbursed to SHGs
under the programme. The SHG-Bank linkage programme is more popular in Southern region as
compared to the rest of the country. While Southern region accounts for 46.27% of the total SHGs
linked to banks, the share of North-Eastern region is just 4.61% as on March 2012. In terms of
savings of SHGs with banks, the Southern region records 56.67% of total savings of SHGs with
banks whereas North-Eastern region accounts only 2.33% of total savings of SHGs as on March
2012. The average savings per SHG is also higher in Southern region followed by Western and
Central regions. At the lowest end of the scale the North-Eastern region records lowest average
savings per SHG. In terms of share in the total bank loans disbursed to SHGs, the region-wise
differential gets further magnified. While Southern region accounts 76.57% of the total loans disbursed
to SHGs, the share of Northern region is just about 2.03% . For non-southern region, even though the
share of total SHGs credit linked with banks is about 38.55%, their  share in total bank loans disbursed
to SHGs is only about 23.43% during 2011-12, implying that adequate credit is not being routed
through SHGs in these regions. The average bank loans to the SHGs in the Western and North-
Eastern regions are much lower than their Southern counter parts. From the study, there is clear
evidence of the fact that the SHG movement in India has spread to other regions/states, though not to
the same extent in the Southern states. Further progress in the SHG-bank linkage programme needs
to reckon these regional variations in the spread of the programme. In order to reduce the regional
imbalances in the spread of the SHG-Bank linkage programme, NABARD has identified 13 priority
states from non-southern, which have large population of the poor, for focused attention. This has
resulted in a manifold increase in the number of credit linked SHGs during the period between 2002
and 2012.
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Notes: The six regions covered in the study comprise the states as detailed below:

The Northern region: Haryana, Himachal Pradesh, Punjab, Jammu and Kashmir,
Rajasthan and New Delhi.

The North-Eastern region: Assam, Meghalaya, Nagaland, Tripura, Arunachal Pradesh,
Mizoram, Manipur and Sikkim.

The Western region: Goa, Gujarat and Maharashtra.

The Southern region: Andhra Pradesh, Karnataka, Kerala, Tamil Nadu and Pondicherry.

The Eastern region: Bihar, Jharkhand, Orissa, West Bengal and A&N Islands.

The Central region: Chhattisgarh, Madhya Pradesh, Uttarakhand and Uttar Pradesh.
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,yf;fpaj;jpy; mwptpay; fUj;Jf;fs;

Kidth; Mh;. eph;kyh Njtp

ehk; thOk; cyfk; mwptpay; cyfk;. Gjpa fz;Lgpbg;Gf;fSk; jfty; njhopy;

El;gq;fSk; kdpj tho;tpy; ngUk; jhf;fj;ij Vw;gLj;jpAs;sd. ,J ,ae;jpu Afk;.

fzpg;nghwp Afk;. mZAfk;> mwptpay;> fiyapay; vd;w ,Utif mwptpd; jd;ik>

rhuhk;rk;> tpisT Mfpatw;iwg; gw;wpj; njspthf mwpe;J nfhs;s Ntz;ba fhyk;.

xU nghUs; my;yJ nray; my;yJ epfo;r;rp my;yJ epfo;T gw;wpa Kiwg;gLj;jg;gl;l

Ma;T jhd; mwptpay.; nghUs;fisAk; epfo;TfisAk; rpy fhyk;  $h;e;J ftdpj;Jj;

jw;fhypfkhf xU KbTf;F tUtJk;> mk;Kbtpid Ma;Tfs; %yk; ciuj;Jg; ghh;j;Jj;

jtnwdpy; js;StJk;> rhpnadpy; Nfhl;ghlhf Vw;gJk; mwptpaypd; topKiwahFk;.

,Ug;gij ,Uf;Fk; tpjkhfg; ghh;g;gJ mwptpay; ghh;it. ,aw;ifr; #oypNy tho;e;j

jkpoh; ,aw;if epfo;Tfisf; fhz;gjpYk;> mtw;wpd; fhuzk; mg;gb ,Uf;Fkh> ,g;gb

,Uf;Fkh vd;W JzptjpYk;> mLj;Jj; Njhd;Wk; rhd;Wfisf; nfhz;L Jzpe;jij

cz;iknadj; njsptjpYk; fhyj;ijg; gad;gLj;jpte;jdh;. fhl;rp> Iak;> JzpT>

njspT (Observation, Interpretation, Prediction and Realisation) vd;gd Ngfdpd; mwptpaypd;

mbg;gil Ma;TKiwahFk;. mwptpay; top epd;W itaj;Js; tho;thq;F tho;e;;jpUe;j

gz;ilj; jkpoh;fs;; mwptpaiy ed;F mwpe;jpUe;jdh; vd;gjid ,yf;fpaq;fs;top

mwpa KbfpwJ. mJ Fwpj;J tpsf;f ,f;fl;Liu KidfpwJ.

,yf;fpaKk; ,aw;gpaYk;:,yf;fpaKk; ,aw;gpaYk;:,yf;fpaKk; ,aw;gpaYk;:,yf;fpaKk; ,aw;gpaYk;:,yf;fpaKk; ,aw;gpaYk;:

#hpadpd;  nts;is  xsp  gy  epwq;fisf;  nfhz;l  tz;zf; fyit vdf;

fz;lwpe;jth; Irf; ePA+l;ld;. mtUf;F Kd;Nd thdpy; Kfpy;fspYs;s ePh;j;jptiyfspd;

topNa #hpa xsp cl;GFe;J KO vjpnuhspg;G fhuzkhf epwg;gphpif mile;J

thdtpy; Njhd;Wk; vd;gijg; ngUk;ghzhw;Wg;gilapy;>

cjtpg; Nguhrphpah;> jkpo;j;Jiw, Ntshsh; kfsph; fy;Y}hp (jd;dhl;rp), <NuhL - 638 012

miyNgrp - 99943 67069  kpd;dQ;ry; - prnirmaladevi@gmail.com
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‘ciwfhy; khwpa Xq;Fah; ede;jiy

mfypU thdj;Jf; Fiwtpy; Va;g;g (ngUk;.291-292)

vd;w ghly; mbfSk;

tpLRluhd; fjph; tPo;Gad;Nky; tpOe;jhy;

jDthk; mjd; jj;JtNk

vd;Dk; xsitahhpd; jdpg;ghlYk; Fwpg;gpLfpd;wd.

Kjd; Kjypy; fypyPNah (Galileo,1564-1642) gy ,yl;rf;fzf;fhd tpz;kPd;fs; mlqfpa

xU ngUk; $l;lk; mz;lk; vd;Wk;> xd;;;Wld; kw;nwhd;W nfhz;bUf;Fk; <h;g;G tpir

fhuzkhff; $l;lk; $l;lkhf cs;sd vd;Wk; fz;lwpe;jhh;. mz;lg;gFjp ,Ue;jijj;

jpUthrfj;jpy; jpUtz;lg;gFjpapy; khzpf;fthrfh;>

‘mz;lg; gFjpapd; cz;ilg; gpwf;fk;

msg;ngUk; jd;ik tsg;ngUk; fhl;rp

xd;wDf;F xd;Wepd;W vopy; gfhpd;

E}w;W xU Nfhbapd; Nky; gl tphpe;jd

,y;Eio fjphpd;  Jd;mZg; Giua

rpwpathfg; nghpNahd; njhpapd;” (jpUthrfk;> 38)

gpugQ;rk; cUz;ilahfj; jhd; gpwe;Js;sJ. mjpNy E}w;wpnahU Nfhbf;Fk; mjpfkhd

Nfhs;fSk;> tPz;kPd;fSk;> re;jpud;fSk;> ,iwe;J fplf;fpd;wd. mit xd;Wf;F xd;W

jk; xspahy; vopy; nfhLf;fpd;wd. #hpadpd; Jy;ypakhd mZf;fjph;fs; jhf;Ftjhy;

xspaw;w Nfhs;fs; $lr; rpwpajhf kpd;Dfpd;wd. ,jidNa fk;gh;> thyp tijg;glyj;jpy;>

‘jd;db Mopj NyhLk; jhkiuj; jlq; fzhDk;

nghd;Dil this ePl;bg; ePaJ nghWj;jp vd;whd;

vd;dYk; cyfk; VOk; vj;jpd ,we;J ths

me;epiy Jwe;J thDf;F  mg;Gwj;J cyfk; Mdhd;”

(thyp tijg; glyk;> 380)

mg;Gwj;J cyfk; vd;gJ mz;lq;fisf; Fwpf;fpwJ. rpyg;gjpfhuk; gwf;Fk; jl;il
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mjhtJ Nulhiug; gw;wpg; gpd;tUkhW Fwpf;fpwJ.

‘nghyk;G+ Ntq;if eyq;fpsh; nfhOepoy;

 xUKiy ,oe;jhs; Xh;jpUkh gj;jpdpf;F

 mkuh;f;F murd; jkh;te;J <z;bmts;

 fhjy; nfhOeidf; fhl;b mtnshLk; vk;

 fl;Gyk; fhz tpl;byk; NghaJ

 ,Wk;G+J NghYk; ……..” (tQ;rpf; fhz;lk;)

vnyf;uhd;> GNuhl;lhd;> epA+l;lhd; Mfpa %d;W cl;nghUs;fspd; Nrh;f;ifNa mZ.

,it ntbj;Jr; rpjWtJ ngU ntbg;Gf; nfhs;if vd;W gpugQ;rj;ijg; gw;wp [hh;[;

yhNkj;jh; vd;gth; ntspapl;lhh;. 1940,y; tpj;Jthd; g. ,uhkrhkp Kjypahh; vOjpa

E}yhd ‘mwpT E}y; topfhl;b”apy;. mjpy; ngsjPf rh];jpuk;> urhaz rh];jpuk;>

,aw;if rh];jpuk; vd %d;W gphpTfshfg; gphpj;J ghkhiyahfg; ghly;fisg;

Gide;Js;shh;. ngsjPf rh];jpug; gphptpy; ,yF ,ae;jpuq;fs; gw;wp mth; $WtJ :

‘,hprpy; Rod;W tpspk;gpy; gs;sk;

rhh;e;j  rf;fuk; fg;gpahk;; ,JNt

,af;ff; fg;gp> epiyf;fg;gpnad

,Utifahf ,ak;gTk; gLNk”

(mUs;jsgjp> mwptpay; jkpo; tsKk; tsh;r;rpAk;> g.vz;> 29)

Xspiag;gw;wpg; gpd;tUkhW mth; $Wfpwhh;:

xUnghUs; jd;id ctg;Gld; ghh;f;f

cjTk; rf;jpNa xspnadg;gLtJ”
(mUs;jsgjp> mwptpay; jkpo; tsKk; tsh;r;rpAk;> g.vz; 30)

Gtp<h;g;Gj; jhdk; vd;gij Vz;ikak; vd mth; Fwpg;gpLfpwhh;.

‘xUnghUs; mZf;fspy; epiwnay;yhk; xd;wha;r;

Nrh;e;njhU Gs;spapd; %ykha;j; jhf;fpg;

nghUis> G+kpia Nehf;fp ,Og;gjha;>

vz;Zk; Gs;spNa Vz;ikakhNk;

(mUs;jsgjp> mwptpay; jkpo; tsKk; tsh;r;rpAk;> g.vz; 29)
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,t;thW ghkhiyahf mwptpay; jj;Jtq;fis mth; ghbAs;shh;.

,yf;fpaKk; NtjpapaYk;;:,yf;fpaKk; NtjpapaYk;;:,yf;fpaKk; NtjpapaYk;;:,yf;fpaKk; NtjpapaYk;;:,yf;fpaKk; NtjpapaYk;;:

tpj;Jthd; g. ,uhkrhkp Kjypahh; urhaz rh];jpuj;jpy; jhJf;fisg; gw;wpg; gpd;tU

$Wfpwhh;:

ve;jr; Nrh;f;ifg; nghUspYk; cNyhfk;

gphpj;njLf;f KbANkh me;jr;

Nrh;f;ifg; nghUNs jhnjdg; gLNk!

(mUs;jsgjp> mwptpay; jkpo; tsKk; tsh;r;rpAk;> g.vz; 29)

Minerals gphpj;njLf;Fk; Kiwapid kpf tphpthf mth; $wpAs;shH. cg;G jahhpf;Fk;

Kiwapidf; ‘fopAg;G Kfe;J fd;dhL kLf;Fk; Miur; rhfhl; rho;r;rp Nghf;F”
(Gwk; 60:7-8) vdg; GwehD}W Rl;LfpwJ.

mfj;jpa rk;fpjk; vd;gJ mwptpay; fUT+yj;jpd; xU gFjp. xU kz; FLitia

vLj;J mjDs;Ns jhkpuj;jfl;ilr; nrYj;jpr; rpwpjsT rpfpf;hptk; epug;g Ntz;Lk;.

gpd;Nd mij <ukhd kuj;J}s;> ghjurk; kw;Wk; Jj;jehfj;ijf; nfhz;L G+rp ,uz;L

fk;gpfis ,izj;jhy; kpj;utUzrf;jpiag; ngwyhk; vd;gJ mfj;jpah; $w;W.

jz;zPhpypUe;J ial;u[idg; gphpj;njLj;jhy;;; fpilf;Fk; khngUk; rf;jpf;F

kpj;utUzrf;jp vd;W ngah;. #hpadpd; rf;jp ial;u[dpy;jhd; cs;sJ. ,jidg;

gy;yhapuk; Mz;LfSf;F Kd;Ng mfj;jpah; fz;Lgpbj;Js;shh;. tUzd; vd;why; jz;zPh;;.

kpj;ud; vd;why;  #hpad;. ial;u[Df;F kpj;uh vd;w  NtW ngaUk; cz;L. rpfpf;hptk;

vd;w nrhy;ypd; nghUs; kapypd; fOj;J. kapypd; fOj;J epwj;jpYs;s fhg;gh; ry;Ngl;

Ntjpg; nghUshfg; gad;gLj;jg;gLfpwJ.

NkYk; mth; ,J Nghy 100 fyd;fisr; nra;J jz;zPiug; gad;gLj;jpdhy;

mJ caph;tsp thAthfTk;> ial;u[d; thAthfTk; gphpAk; vd;fpwhh;. ,e;j ial;u[d;

kpjf;Fk; jd;ikAs;sJ. ,ij xU igapy; milj;jhy; gwf;fg; gad; gLj;jyhk;

vd;Wk; mf;fhyj;Nj njhptpf;fpwhh;.

nraw;ifahfj; jq;fj;jpw;Fr; rhak; G+RtJ vg;gb vd (Eletroplating)  njs;sj;
njspthf mfj;jpah; Fwpg;gpl;Ls;shh;.
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,yf;fpaKk; fzpjKk,yf;fpaKk; fzpjKk,yf;fpaKk; fzpjKk,yf;fpaKk; fzpjKk,yf;fpaKk; fzpjKk;:

nraw;iff; Nfhs; cjtpAkpy;yhky;> njhiyf;fhl;rpfspd; JizAkpy;yhky;

gd;dpU khjq;fspd; fhy ePl;bg;gpid mWjpapl;L ek; gz;ila jkpoh; $wpAs;sdh;.

fhyj;ijf; fzpg;gjpy; jkpoh;fs; kpfTk; rpwg;Gw;wpUe;jdh;. fhy ePl;bg;Gf; fzpjk;

vd;gJ rpy khjq;fs; ePl;bg;G ,Ug;gij xU ghly; %yk; mwpayhk;.

‘rpj;jpiuAk; Ig;grpAk; rPnuhf;Fk; rpj;jpiutpl;L

Ig;grpKd; ide;Jk; mUf;NfWk; - Ig;grpf;Fk;

          gpd;ide;J khjk; gprfhky; ,uNtWk;

          gpd;Nd tpLG+ Kb”      (mwptpay; fsQ;rpak; - tiyg;gpd;dy;)

vd;w gok;ghly; fhy ePl;bg;ig cyfpw;F vLj;Jf;fhl;LfpwJ. jkpod;jhd; gfy; - ,uT

ePl;bg;G mwptpaiy Kjd; Kjypy; cyfpw;Ff; $wpatd;.

rpj;jpiuAk; Ig;grpAk; ,uTk; gfYk; rkkhf ,Uf;Fk;. gfy; 30> ,uT 30.

Ig;grpf;F Kd;ide;J vd;gJ itfhrp> Mdp> Mb> Mtzp> Gul;lhrp  Mfpa Ie;J

khjq;fspYk; gfy; ePbf;Fk;> fhh;j;jpif> khh;fop> ij> khrp> gq;Fdp Mfpa Ie;J

khjq;fspYk; ,uT ePbf;Fk;. NkYk; tp-L-G+-K-b Fwpg;gJ jhd; kpfTk; tpag;G.

t-th-tp vd;gd 1/4-1/4-1/4 = 3/4 mjhtJ 18 epkplj;ijf; Fwpf;Fk;. itfhrp - 3/4 -
18 epkplk;. Mdp - 1¼ -30 epkplk;. Mb - 1½ -36 epkplk;> Mtzp -- 1¼ -30 epkplk;>
Gul;lhrp 3/4 -18 epkplk;. ,Nj Nghy; jhd; gpd;ide;J khjq;fSk; MFk;.

Xh; Mz;bd; MW khjf; fhyj;jpw;Fr; #hpad; tlf;fpypUe;J njw;fhfr; nry;Yk;

gazj;ijj; jl;rzhazfhyk; vd;Wk;> kPjpAs;s khjf; fhyj;jpy; njw;fpypUe;J tlf;fhfr;

nry;Yk; fhyk; cj;juhaz fhyk; vd;Wk; toq;fg;gLk;. godp mUNf Mz;bg;gl;bapy;

mWgJ Mz;Lfs; goikahd xU rTf;if cs;sJ. kiyapy; ,uz;L ngUk; fw;fSf;F

NkNy xU ngUk; fy; fhzg;gLk;. ,J rTf;if vd;W miof;fg;gLk;. jl;rzhaz

fhyj;jpy; Mb 1 md;W #hpa cjaj;jpy; xspf;fjph;fs; njd;Nkw;fhfj; Jy;ypakhfr;

rTf;if topahf CLUTjiyAk;> mNj Nghy; ij 1 md;W #hpad; kiwAk; NghJ

xspf;fjph;fs; njd;Nkw;fhfj; Jy;ypakhfr; rTf;if topahf CLUTjiyAk; ,d;Wk;

fhzyhk;.

    fz; ,ikf;Fk; NeuKk; if nehbf;Fk; NeuKk; xU khj;jpiu vd;gijj; njhy;fhg;gpak;
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‘fz; ,ik nehb mt;Nt khj;jpiu” (njhy;. vOj;J 7) vd;W $WfpwJ. FWfpa fhy

msitf; Fwpg;gd fz;,ik> ifnehb > fzk; Nghd;w nrhw;fs;. mLj;Jg; nghpa fhy msT

ehopif my;yJ fbif. ,jidj; Njthuk;> “ehopifAk; gy QhapW Mfp” vdr; Rl;LfpwJ.
Voiu ehopia xU ahkk; vd;gij ehd;kzpf;fbif>

“CopAk; ahz;L vz;zp ahj;j ahkKk;

ehopifahNd ele;jd” (ehd;kzpf;fbif 71)

vdf; $Wtjpy; ahkk; vd;gJ nghpa fhy msT vd;Wk; ,uT ehd;F ahkq;fisAk; gfy;

ehd;F ahkq;fisAk; nfhz;lJ vd;gJk;> xU ahkk; Voiu ehopif nfhz;lJ vd;gJk;>

gj;J ehopif nfhz;l itfiw> fhiy> ez;gfy;> vw;ghL> khiy> ahkk; vd;W ehis

Kjw;nghUshff; nfhz;L gphpj;jwpe;jijAk;> my;Yk; gfYk; mWgJ ehopifAk; vd;W gonkhop

$WtjpypUe;J xU ehs; mWgJ ehopifahf cs;sijAk; mwpayhk;. jpq;fspd; ,af;fj;ij

mbahff; nfhz;L jpq;fs; my;yJ kjp vd;W khjj;ijAk;> xU khjj;jpy; ve;j tpz;kPNdhL

KOj;jpq;fs; ,ize;J jpfo;fpwNjh> me;j tpz;kPdpd; ngauhy; me;j khjk; miof;fg;gLk;

vd;gijAk;> gjpide;J ehs; tsh;gpiwj;jpq;fl; fhyk; vd;Wk;> gjpide;J ehs; Nja;gpiwj;

jpq;fl; fhyk; vdTk; gFj;J> jpq;fl; fhyj;ij VO ehl;fs; nfhz;l thuk; vd;W ehd;F

gFjpfshf;fp xt;nthU ehisAk; xt;nthU Nfhspd; ngaiu itj;J mioj;jij ,yf;fpaq;fspy;

fhzyhk;.

,yf;fpaKk; caphpapaYk,yf;fpaKk; caphpapaYk,yf;fpaKk; caphpapaYk,yf;fpaKk; caphpapaYk,yf;fpaKk; caphpapaYk;;:

fly; tho; caphpdq;fSs; xd;W Mik. $l;lk; $l;lkhf Kl;ilapl;Lf; FQ;R

nghhpg;gjw;fhf tUlhtUlk; gy;yhapuk; iky;fs; fle;J jkpofk; kw;Wk; xhprh khepyf;

flw;fiuapy; jQ;rk;  GFtJ gyUk; mwpe;jNj. Xh; Mik xU ehisf;F 85.fp.kP.J}uk;

kl;LNk ePe;jpf; flf;f KbAk;. Mdhy; ,t;thikfs; FWfpa fhyj;jpy; gy;yhapuf;fzf;fhd

iky;fs; fle;J te;Js;sd. RFID - nraw;iff;Nfhs; rhjdj;jpd; %yk; Muha;e;j

NghJ Mikfs; Ocean Current  vdg;gLk; flypy; ghAk; ePNuhl;lq;fspd; cjtpAld;

gy;yhapuk; fpNyh kPl;lh; ePe;jhky; kpje;J nfhz;L gazk; nra;jik njhpa te;jJ.

Rug;gpfs;:Rug;gpfs;:Rug;gpfs;:Rug;gpfs;:Rug;gpfs;:

igdpay; f;shz;l; vd;w Rug;gp new;wpapy; GUt kj;jpapy; mike;Js;sJ.

,yf;fpaq;fs; rptngUkhDf;F new;wpf;fz; ,Ug;gjhfTk;> jtW nra;gth;fis rptd;

new;wpf; fz;zhy; vhpj;J tpLthh; vd;Wk;> mtiuNa ef;fPuh; new;wpf;fz; jpwg;gpDk;
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Fw;wk; Fw;wNk vd thjpl;ljhfTk; jpUtpisahly; Guhzk; $WfpwJ. Nahf rh];jpuk;

,jid Mf;Qh rf;fj;jhdk; vdf; Fwpg;gpLfpwJ. kpd; fhe;j rf;jp new;wpapd; GUt

kj;jpapYs;s Ez;zpa gFjpapy; ntspg;gLk; kpd;fhe;jr; rf;jpia cz;lhf;Fk; Fsph;r;rpapz;

rf;jp mjpfkhf ,Uf;Fk;. kdj;Jauk;;> jPtpukhfr; rpe;jpj;jy; - ntg;gr;rf;jp Mfpait

cz;lhf;fNt new;wpapy; Fsph;r;rpia cz;lhf;Fk; Fq;Fkk;> re;jdj;ijg; G+RfpNwhk;.

Kd; jiyapy; Fl;bf; nfhs;Sk; ,lj;jpd; ,U Gwq;fspYk; (Tembler Lobe) vd;w
Qhgf rf;jpiaj; J}z;Lk; ehbfs; mike;Js;sJ. ehk; tpehafh; Jjp ghb> Fl;bf;

nfhs;Sk; NghJ ehbfs; J}z;lg;gl;L clk;gpy; RWRWg;Gk;> cs;vOr;rpAk; cz;lhf;Fk;.

new;wpg;nghl;by; Fl;bf; nfhs;Sk;NghJ cs;slq;fp ,Uf;Fk; mkph;jfyrk; ,Nyrhfj;

jpwe;J mjpYs;s mkph;jk; cly; KOJk; guTk; vd;gJ Nahfpah; $w;W.

rpye;jp> jd; cs;spUe;J Njhd;wp ckpo;e;j nghUshNyNa tiy gpd;DfpwJ.

gpd;dh;; mjd; kPNj jq;FfpwJ. me;epiyapy; mf;$L Gwj;Jk;> mij Mf;fpa nghUs;

mfj;Jk; Mfr; rpye;jp nfhz;bUg;gjhy;> cyif cz;Lk; ckpo;e;Jk; gpd;G mjpy;

tho;e;Jk; mikAk; jpUkhypd; jd;ik nghUe;jp Nehf;fg;gLfpwJ. Mf;fy; - mopj;jy;

- fhj;jy; - epyTjy; Mfpatw;iw kpf vspikahfTk; mUikahfTk; rpye;jpapy;

,izj;Jf; fhl;Ltjd; Ez;ik epidj;jw;ghyJ.

,jw;F Nkyhff; Foe;ij tsh;r;rpiag; gw;wp khzpf;fthrfuhy; jhd; vOjpa

jpUthrfj;jpy; ehd;fhtjhf mike;j Nghw;wpj; jpUtftypy; ,d;iwa kUj;Jtk; $WtJ

Nghy El;gkhff; $wpAs;shh;.

‘khDlg; gpwg;gpDs; khjh cjuj;J

<dkpy; fpUkpr; nrUtpdpw; gpioj;J

xUkjpj; jhd;wpapd; ,Uikapw; gpioj;Jk;

,Ukjp tpistpd; xUikapw;  gpioj;Jk;

Kk;kjp jd;Ds; mk;kjk; gpioj;Jk;

<hpU jpq;fspy; NghpUs; gpioj;Jk;

mQ;R jpq;fspy; KQ;Rjy; gpioj;Jk;

mW jpq;fspy; E}wyh; gpioj;Jk;

VO jpq;fspy; jho;Gtp gpioj;Jk;
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vl;Lj; jpq;fspy; fl;lKk; gpioj;Jk;

xd;gjpy; tUjU Jd;gKk; gpioj;Jk;

jf;f jrkjp jhnahL jhd; gLe;

Jf;f rhfuj; Jahpilg; gpioj;Jk; (Nghw;wpj; jpUmfty;> 13-25)

ngz;zpd; fUg;igiar; nrd;W milAk; capuZ vt;thW xt;nthU khjKk;

tsh;r;rpailfpwJ vd;gjidj; Jy;ypakhff; $wpAs;shh;.

tpj;Jthd; g. ,uhkrhkp Kjypahh; ,aw;ifr; rh];jpuj;jpy; rpWePufj;ijg; gw;wp>

‘rpWePh;g; gphpj;jpiar; nrg;gf; Nfz;Kd;

mtiu tpijNghy; MfpU cWg;G

epwk; fUQ;rptg;gha; epyTk; mitjhk;

KJnfd;gpd; ,U gf;fypd; epw;Fk;….”

(mUs;jsgjp> mwptpay; jkpo; tsKk; tsh;r;rpAk;> g.vz;> 28)

,uj;j Xl;lk; gw;wp>

,uj;jk; vd;Wk; ,iltplhky;jhd;

,jaj;jpypUe;J gha;Foy; %ykha;

clypy; cs;s cWg;GfSf;Fk;

kPz;Lk; tz;z tbFoha; %ykha;

,Ujak; jdf;Fk; ,d;Gld; nry;yy;

,uj;j Xl;lkha; ,ak;gyhk; ed;Nw!

(mUs;jsgjp> mwptpay; jkpo; tsKk; tsh;r;rpAk;> g.vz;> 29)

vdf; $wpAs;shh;.

,yf;fpaKk; kUj;JtKk,yf;fpaKk; kUj;JtKk,yf;fpaKk; kUj;JtKk,yf;fpaKk; kUj;JtKk,yf;fpaKk; kUj;JtKk;:

MAh;Ntjk; vd;gJ ‘caph; tho;f;ifapay;” vd;W nghUs;gLk;. ,J cly; eyk;

gw;wpa mwptpay; JiwahFk;. mLj;J mfj;jpaiu %ytuha;f; nfhz;lJ rpj;j kUj;Jtk;.

rq;f ,yf;fpaq;fspYk; ngUq;fij Nghd;w gpw;fhyj; jkpo; E}y;fspYk; kUe;JfisAk;>
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gy %ypiffisAk; gw;wpa nra;jpfs; fhzg;gLfpd;wd. fhiyapy; ,Q;rp> gfypy;

Rf;F> khiyapy; fLf;fhAk; kz;lyk; nfhz;lhy; fpotDk; Nfhiy tpl;Lf; Fyhtp

elg;ghd; vd;gJ rpj;j kUj;Jtf; Fwpg;G. ,aw;ifNahbiae;j kUj;Jtk;. kdpj clypy;

,uj;jk;> Nfhio> kQ;rs; gpj;jk;> fWg;Gg; gpj;jk; vd;w ePh;kq;fs; ,Ue;J ntg;gk;>

jzg;gk;> <ug;gir my;yJ twl;rpia eph;zak; nra;fpd;wd. ,jid MAh; Ntjk>;

thjk;> gpj;jk;> rpNyl;Lkk; vd;fpwJ.

mWit rpfpr;irapd; je;ij R];Ujh. ,th; mWit rpfpr;irfis vl;Lg;

gphpTfshf tifg;gLj;Jfpwhh;. fk;guhkhazj;jpy; Fk;gfh;z tijg;glyj;jpy; mWit

rpfpr;ir gw;wp

“clypilj; Njhd;wpw;W xd;iw mWj;J mjd; cjpuk; Cw;wpr;

Rly; cwr; Rl;L NtW kUe;jpdhy; Jauk; jPh;th;”

(fk;guhkhazk;> - gh.vz; 1358)

clypNy cz;lhd xU fl;bia mjd; tplePh; clypy; guthjthW> mWj;J>

mjpYs;s mRj;j ,uj;jj;ij ntspNaw;wp> fhuk; nghUj;jpr; Rl;Lg; Gz;iz Mw;Wk;

NtNwhh; kUe;jpdhy; vdf; $WtjpypUe;J mf;fhy kUj;Jt Kiwia mwpayhk;.

,yf;fpaKk; ePh;Nkyhz;ikAk;:,yf;fpaKk; ePh;Nkyhz;ikAk;:,yf;fpaKk; ePh;Nkyhz;ikAk;:,yf;fpaKk; ePh;Nkyhz;ikAk;:,yf;fpaKk; ePh;Nkyhz;ikAk;:

gUtk; jtwhky; nga;Ak; kio ePiuj; Njf;fpf; fak;> thtp> jlhfk;> ngha;if>

Fl;lk;> Fsk;> Vhp> fplq;F> kL> kjF> kil Nghd;w ePh;epiyfis cz;lhf;fp>

mtw;wpypUe;J Njitf;Nfw;g ePiug; gad;gLj;jpdh; vd;gij ,yf;fpaq;fs; thapyhf

mwpayhk;. Xilfspd; FWf;Nf fy;yhyhd miziaf; fl;bj; jz;zPiuj; Njf;fpf;

fhy;tha; topahf mDg;gpa  Kiwapid> vjph;j;J tUk; tPuh;fisf; fw;rpiw Nghy

xUtdhf epd;W jLj;J epWj;Jk; jiytDf;F ctikahff; $Wfpwhh; njhy;fhg;gpah;.

tUrpiwg; Gdiyf; fw;rpiw Nghy

xUtd; jhq;fpa ngUik ahDk; (njhy;. nghUs;. 657)

ePh;epiyfis cUthf;fp ,e;epyTyfpy; jk; Gfiog; gjpj;jpl Ntz;Lnkdg;

ghz;bad; neLQ;nropaidg; ghh;j;Jf; FlGytpadhh; $Wk; mwpTiuapidg; gpd;tUk;

GwehD}w;Wg; ghly; %yk; mwpayhk;.
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mLNghh;r; nropa! ,fohJ ty;Ny

epyd;newp kUq;fpy; ePh;epiy ngUfj;

jl;Nlhh; mk;k> ,td;jl;  NlhNu

js;sh Njhh;,td; js;shNjhNu (Gwk;.18:27-30)

Nrho ehL NrhWilj;J vd;w ngUikf;Ff; fhuzkhf tpsq;fpath; fhpfhy;Nrhod;.

1800 Mz;LfSf;F Kd;Ng fhtphpapd; FWf;Nf nghpa fUq;fw;fSk;> fspkz; fyitAk;

nfhz;L Rkhh; 1080 mb ePsKk;> 40  Kjy; 80 mb mfyKk;> 15 Kjy; 18 mb

MoKk; vd;w tpfpjj;jpy; Mw;wpd; FWf;Nf ehf tbtpy; tisthff;  fy;yiziaf;

fl;b> ePh;g;Nghf;if xOq;F nra;J jkpohpd; nghwpapay; jpwid cyFf;F czHj;;jpa

rpwg;Gf;Fhpath; vd;gijg; nghUeuhw;Wg;gilapy; Klj;jhkf;ffz;zpahh; ghly;

czh;j;JfpwJ.

VhpAk; Vw;wj;jp dhYk; gpwh;ehl;L

thhp Ruf;Fk; tsd;vy;yhk; Njhpd;

mhpfhypd; fPO$ck; me;ney;Ny rhYk;

fhpfhyd; fhtphp#o; ehL. (nghU.> jdpg;ghly;)

kzpNkfiyapy;>

ve;jpuf;fpzWk; ,Lq;fw; Fd;wKk;

te;JtP oUtpAk; kyh;g;G+k; ge;jUk;

gug;GePh;g; ngha;ifAk; fug;GePh;f; NfzpAk;

xspj;Jiw aplq;fSk; gspf;fiwg; gs;spAk;

ahq;fDk; jphpe;J jho;e;J tpisahb

(kzpNkfiy> 19 rpiwf;Nfhl;lk; mwf;Nfhl;lkhf;fpa fhij> 102-106)

vd;w mbfs; %yk;> xU efug; G+q;fh – mUtp> ngha;if> Nfzp Kjypatw;NwhL

nghypjy; Ntz;Lnkd;gijr; rPj;jiyr;rhj;jdhh; fhl;Lfpwhh;.

mwptpay; tsh;r;rp tho;tpaiy tsh;j;jJ. fp.gp 1453Mk; Mz;L JUf;fpah;

fhd;];lhz;b Nehgpisf; ifg;gw;wp INuhg;gpa mwpQh;fis ntspNaw;wpajhy;jhd;



Journal of Humanities and Social Sciences 2015; 7(1) : 28

28 May 2015

INuhg;ghtpy; mwpahik mfd;wJ. mwpnthsp glh;e;jJ. gy fz;Lgpbg;Gfs;

fz;lwpag;gl;ld. ,ae;jpuq;fs; cUthf;fg;gl;Lf; ifj;njhopy;fs; ,ae;jpukakhapd.

ghujp fz;l fdT edthapw;W.

fhrp efh;g; Gyth; NgRk; ciujhd;

fhQ;rpapy; Nfl;gjw;Nfhh; fUtp nra;Nthk;”

(ghujpahh; ftpijfs;> g.vz;.> 22)

,d;W ek; fz; Kd; thndhyp> njhiyf;fhl;rp> fzpdp; miyNgrp vdg; gy;NtW

rhjdq;fs; cs;sd. khdk;> Fyk;> fy;tp> nry;tk;> mwpT> jhdk;> jtk;> Kaw;rp>

Cf;fk;> fhkk; Mfpa gj;Jk; grp te;jhy; gwe;J NghFk;. mwptpaypd; tsh;r;rpahy;

cOtjw;Fk;> tpijg;gjw;Fk;> fis vLg;gjw;Fk;> G+r;rpf;nfhy;yp kUe;J njspg;gjw;Fk;>

mWtil nra;tjw;Fk; jdpj;jdpf; fUtpfs; fz;Lgpbf;fg;gl;ld.

khf;fs; Nghy;tho;e;j kf;fis khkd;dh;fs; Nghy; khz;Gld; tho itg;gJ

mwptpaNy. mwptpay; tsh;r;rpahy; Fbirapy; tho;e;jtd;> khl khspifapy; kfpo;fpwhd;.

ele;jtd; gwf;fpwhd;. Fhyepiyiaf; fzf;fplf; fw;wNjhL> Nehapd;wp tWik Fiwe;J

tskhd tho;Tf;Fg; ghijaikj;jJ mwptpaNy. mg;gbg;gl;l mwptpaiy Mf;fg;

gzpf;Nf md;igAk; mwj;ijAk; tsh;g;gNjhL tho;tpay; gad;gLj;jp eyk; ngw;W

Xq;f ,se; jiyKiwapdh; Vw;w gzpfis Mw;w Ntz;Lk;.
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KULOTHUNGAN’S JOURNEY OF MAN: A CRITIQUE

V. Murugan*

Abstract

Kulothungan’s Journey of Man is an expansive literary epic in three Books that for the first
time encapsulates the totality of human history in one long sweep spanning over several millennia
from the primitive past to the present-day of enlightened disquiet and flux.  The three Books body
forth three dimensions of human experience, one embedded in another most intricately, representing
as they do the three cultures which in their togetherness make for the fullness of human life on the
earth.

Book I finds man gradually shaping into a social being and building up edifices of communal
and political living.  It also speaks of him as the maker of tools, beginning with his find of language,
going through the epoch-making plough, down to the Internet of the present era.  Book II is an
unreserved celebration of science and scientists, the tools and methods of scientific inquiry, the
achievements of science and the burgeoning avenues it has opened out for the onward march of man
in his quest for excellence.  Book III deals at length with the principal religions of the world and the
significant philosophical systems that flourished on the Asian soil.

The overriding burden of this magnum opus of Kulothungan is the celebration of the towering
grandeur and amplitude of human spirit, its unsurpassed tenacity and fortitude treated in poem after
poem after poem, placing the poet in significant relationship with the classical writers the world
over.

Kulothungan’s Journey of Man is an absorbing, evocative account of the human saga, of
man’s quest for the meaning of life and his search for moral and spiritual values, captured strenuously
and meticulously from the individual exploits of the world’s outstanding artists, philosophers, scientists
and spiritualists as much as from the collective accomplishments of humanity.  The Journey of Man
then is an expansive literary epic, in three succinct books of 2122 four-line stanzas, having man, the
universal man, for its protagonist.  It recounts his journey from the primitive days, when he lived a
drifting, vagabond life to the present-day when he is the proud possessor of the Internet ‘a reincarnation
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Journal of Humanities and Social Sciences 2015; 7(1) : 30

30 May 2015

of God on the earth’ [549].  The epic then sets out to encapsulate the totality of human history in one
long sweep that spans over several millennia, surely a daring attempt at “things unattempted yet in
prose or rhyme” in any of the principal languages of the world, by a poet endowed with what Northrop
Frye calls “a madness of much learning” as much as commendable faculties of fancy and imagination.

The three Books of the epic (Book I:  Society and Politics, Book II:  Science, Book III :
Religion and Spirituality)  constitute an oeuvre, bodying forth the totality of the expressions and
experiences of man as he journeys through an extended span of time from the primitive past to the
present-day of enlightened disquiet and flux.  Obviously, the epic does not move on the chronological
plane as does a historian’s remaking of the past.  Kulothungan’s is an imaginatively conceptualized
schematic plot in which the three spheres of human pursuit run not in historical succession, but in
interactive simultaneity, one affecting and shaping the other.  The three Books also represent the
three dimensions of human experience, one embedded in another most intricately.  They look like
three principal streams running parallel to each other, meeting and mingling, and separating again.
They are also the three cultures which in their togetherness make for the fullness of human life on the
earth.

Even as the Journey of Man does not fully tread the path mapped out by the historiographer,
Kulothungan, nevertheless, takes significant clues from him and shapes the history of man in tune
with the demands of his conception of the epic which is all his own in its architectonics.  Accordingly,
the epic chooses to delineate the journey of man by holding aloft the myriad monuments of triumph
that he has erected through the might of his muscle and mind, and the multitude of mileposts that he
has planted on the face of the earth, along with his moments of failure and frustration, and hurt and
disability which he stood up to with a steely fortitude and won over.

Book I, comprising 28 sections and 369 stanzas, finds man gradually shaping into a social
being and building up edifices of communal and political living.  Look at the poet introducing man,
the protagonist of his epic:

Measured against the universe
Man is but a thing diminutive.
We’ve seen it for a certainty though
Isn’t he big in dreaming dreams?

Who has found out the frontiers of
The ever-expanding cosmos of the desire
Of mankind to grow and grow
Bigger than all the biggest things?
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It is deeper than the depth of the ocean;
It is wider than the widening cosmos;
A veritable well it is from which spring
Crores and crores of queries and queries. [6-8]

The next section speaks of man in glowing terms as the maker of tools, beginning with his
find of language, going through the epoch-making plough, down to the Internet of the present era, by
which he has scaled summit after summit in the course of his journey through several millennia.  We
see him growing mightier and mightier by the day, extending his sway farther and farther yet.  But the
source of his energy remains beyond comprehension, even as he is able to comprehend the universe
around.

But human life O dear is a mystery ever
And man alive is an enigma unsolved! [36]

The poet then speaks of man ascending on the community life and the rule of law, followed
by his establishment of family, the nucleus of social life:

A shrine sanctified it is
That draws in kith and kin all;
It’s a farm nurturing bonds immaculate,
A garden teeming with cool blossoms called children.  [56]
… uplifting of human race on the earth
Does hinge upon domesticity virtue-born.  [56-58]

The institution of marriage and the bliss of children are among the most beautiful things
humanity has seen. Sexual love is the winning fountain of creativity unmatched by anything else
known:

There is no divinity fancied by mankind
That is known to run into an attribute
Which stands loftier than love.  [77]

The poet appropriately brings in the art called music, “the tongue of divinity on the earth”,
that resonates all around filling humanity with joy divine.

Among the gifts Nature has handed us
Music measures to the Himalayan heights;
It’s manna the medicine from Heaven  [80]
enlivening and invigorating our body and soul, our nerves and our veins of blood within

(79).
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Look at the lamp perpetual called education which man has lit up and which keeps lighting
him up!  It is not just a tool, a key that unlocks the doors of realms we seek to explore (17), but a
potent, divine fountainhead embodying the fourfold powers of creation, destruction, preservation
and transformation (98).

Man and man alone is the author of change, which defines humanity’s unceasing journey of
ascent.  A life that is unmarked by change humans are not prone to embrace.  Things unchanging are
things unknown to development (107-108).

The setting up of the monarchic order is a significant milestone in the journey of man, which
yielded rewarding fruits to humanity.  Its excesses in the long run gave rise to the bloom of the
democratic path which the ancient Greeks inaugurated on the earth.  The rise of democracy is
synonymous with the rise of individual luminaries though on the lap of collectivity fostered by
communal living.

The Greek trial with democracy sustaining not for long, there arose men of might, both
benevolent and tyrannical, at the head of communities, races and nations who instilled in the minds
of people a passion for the demonstration of the might of the muscle as the true measure of manliness,
which led to many a bloody war across the world with disastrous consequences for the civilizational
ascent of man.  Look at the homicidal campaigns made in the name of God and religion which
Kulothungan documents with a profoundly felt pain within:

Even the terminal floods billowing and wavy
Would stand inadequate, O dear
To wash the stains of disgrace
Slapped on the face of religion
Thanks to the crusades of the Church. [172-173]

No less a disaster was the act of the Mangols running down a crowning civilization, which
draws blood from the heart of the poet.

One shudders to describe the wails of distress
Which human civilization let out in that hour,
Dispossessed of its eyes that it had been
In the hands of the derelicts of humanity;                [194]

which all culminated in efforts for a democratic order of governance in many a nation, albeit
their being dotted with vexations and grievous sufferings.
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It’s all a saga most distressing,
In the annals of mankind’s history
On earth painted down that it was
In a brush dipped in human blood.                          [216]

But man is no defeatist, but the one endowed with “resoluteness cool and unflagging, nurtured
by a heart hard as diamond” (222), that is ever wonted to make its way “up in the direction of the
summit yonder, crawling and hopping all along (221). For he is that species on the earth exclusively
blessed with the ability to make tools, put them to uses newer and newer yet and steer humanity right
through the path of ascent (232).  Look at his trail-blazing discovery of the plough, the printing
machine and the steam engine down the line and the myriad of other tools he empowered the earth
with!

The poet then turns to the voyages of the Western man in search of new lands and the dawn
of the European Renaissance that lighted up a whole continent, and pours hearty acclaims on the
guiding lights of these historic developments:  Columbus, Gama, Cook, More, Bacon, Campenella,
Hobbes, Adam Smith, Valtaire, Rousseau and their fraternity who all facilitated the shaping of a
brave new world “teeming with lustrous blossoms to their fill” and bathing the earth’s entirety in a
glow sun’s like (283). Along with the intellectual awakening grew the quest for an equitable social
order whose architects include Robert Owen, Saint Simon, Karl Marx and Angels who “came on the
scene in state and laid out a path new for human ascent” (311).

Then comes a long section of 49 stanzas devoted to the two massive wars of the twentieth
century that shook humanity’s faith in itself.  The poet ends the section thus:

Should there unfold a path all new
From the mighty impact of the philosophy
That Gandhi the sage of non-violence has gifted us,
Humans can hope to survive past its present lot.  [361]

Be that as it may, such aberrations cannot break the resolve of man who has his sight fixed at
the summit and who would forever move ahead with a burning passion that knows no dying out.  And
this section closing Book I ends with the characteristic refrain of Kulothungan: “Tomorrow our earth
is bound to be Heaven!” (369)

Book II, comprising 609 stanzas spread over 37 sections, is an unreserved celebration of
science and scientists, the tools and methods of scientific inquiry, the achievements of science and
the burgeoning avenues it has opened out for the onward march of man in his quest for excellence.
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Scientific inquiry holds the key for unlocking the infinite treasure Mother Nature holds within, and
people not given to the deed of penance called inquiry profound and penetrating would access not
that treasure ever.  It is this inquiring spirit that has landed man in the discoveries of the plough and
the cart wheel besides other tools in their multitudes.  Look at the paens that pour down from the poet
over this exceptional gift of man:

It is the one no celestial is gifted with,
It is not a creation of Divinity either;
It is that ability acquired
That finds him making tools.

Man is the one species on the earth
That has the power within
To foresee things to come
And to analyse things on hand,

Not to speak of his wont to dream.
Are there beings any these faculties armed with?
Gods our ancient kin fancied didn’t have them,
And the demonic host didn’t have them either.  [391-393]

Kulothungan’s conviction in the unmatched, towering greatness of man, the protagonist of
his epic, is indeed the burden of the whole epic, the thread running through and unifying the three
books of the epic.  This conviction finds its most fervent expression in Book II, in which man, the
inquirer supreme, armed with the tools he himself has made, keeps unravelling the mysteries in
Nature one after another.  No poet in any of the traditions of the world, past or present, seems to have
conceptualized man in the way Kulothungan has done.  Look at these stanzas:

The one that started as a drifter of
The woods has risen to the status of a ruler!
No one from the Heaven came down
To show him the path of his ascent.

No power of magic there intervened,
Nor was it the working of sorcery;
He walked his path with his head erect,
His ability native being his prop all.
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He raised the questions himself
And he took upon himself
The penance of finding answers to them;
He walked on day in day out

Taking the path upward to the summit,
His journey being punctuated with
His tripping down and rising up
With added muscle planting his hands down.

He kept marching up ahead
Taking hills and jungles in his stride
And crossing the hurdles of the oceans cold
Holding in hand the lamp called education;

Science paving him the path onward
And technology the driving power of science
Serving him right as the vehicle,
Man came through figuring out the mysteries.  [394-399]

The poet looks ‘possessed’ as he sings of the plough, the first momentous discovery of man.
In the order of implements known
It is the plough that stands foremost;
Simplest of all things though it be
Isn’t it Himalayan in its import?                                [410]

The genius who conceived the plough,
He stands worth clad in epic glory.
Innovations obvious there are
That witness decline in their newness;

They suffer disuse at the end of the day
Falling at length in obsolescence sure.
But it is the wonder tool called the plough,
That takes incarnation in tune with the day

And keeps its utility alive and kicking.             [412 - 414]
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The journey of man’s creativity goes further and further on, finding him strike one discovery
after another:

He moved straight on in his journey
The lamp lit by men of excelling wit amidst
Guiding his stride through the way.

The fivefold sense organs we have are
A boon Mother Nature has gifted unto us.
Each one of them is a sinewy instrument

And a functional arm of the monarchic brain.    [416-417]

And

He moved up to a stage by steps measured
When he proclaimed aloud: “Give unto me
A piece of land to stand on and a lever,
And I will shake up this lovely earth sure.”               [419]

Man contrived by his mind’s might devices outpowering his muscle’s power “by multiples of
times uncountable” (420). He dug up energy-giving fuel from under the earth, he made them into
compounds and subjected them to chemical changes in accord with what he needed to make of them.
He struck at the springs that held sources of energy in awesome measures, and thereby added up to
his body’s prowess by a million times.  His potent mind worked out a lens that defied the law of
Nature that the power of the eyesight would go declining with age (424).  And

The day is not far off for sure
When we accomplish the means
By studies sharp-witted and persistent
To extend our lifespan beyond a hundred.               [428]

The epic then unfolds a portrait gallery of the “sages of scientific quest” who stood fired by
the spirit of inquiry and who pursued things for the good of humanity.

The laboratories of research are
The groves of instruments in all glow,
The gardens where inventions new unfold
The farms where worthy innovations sprout!
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They were the places they worked
Giving their toil unwearied
And landing in achievement in their millions:
They’re the sages of the day, devas on the earth.             [434-435]

Among them, there stood out Galileo who heralded a new era on the earth “pregnant with
prospects in their multitudes” (437). Thanks to him, a huge impetus scientific advances witnessed”
as if acquiring wings and taking off heavenward” (438).

The breed of folks called the saints of science
Came upon the scene steadily through time,
The kind of breed that it was
Which relished heavenly joy in pursuits of science.

A million tools they devised
That let them look at the way
The fivefold elements worked
And at the rhythms of motion as well.              [440-441]

Man contrived the telescope then, that excellent tool which extended the boundaries of man’s
inquiry, bringing the planets and the stars aloft into his eye’s view.  And he devised the microscope
too

Through which to run his gaze
At things more minute than the atoms.                   [448]

But the mind of man that makes them all is mightier than the mightiest of all tools.

No instrument whatever holds the power
That rivals this gift of the mind;
Human mind is a thing of wonder
That surpasses all things wondrous.                        [452]

There witnessed a burst of geniuses on the earth who included Marconi, Robert Hooke, Sir
Isaac Newton, Louis de Broglie, Schrodinger, Max Born and others who studied the relational
dimensions of heat, light, sound, electricity and magnet, by which

Nature’s barriers man triumphed over
And stood towering like the Himalayas.                  [471]

The poet then dwells at length on the earth-centric and the sun-centric theories of planets,
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moving his focus back and forth from the insights of the ancient Babylonians, Greeks, Egyptians,
Vedic Indians and the Chinese down to the developments of the present era.  Amongst them were the
geniuses of Asia-India too.

Worthy of world’s awesome accolades
There were masterful men of this land
That included the mighty Arya Bhatta,
And Bhaskara among his successors.                [486]

There is, appropriately under the head “Burning Fire and the Unburnt Spirit”, a weighty,
passionate mention of a revolutionary pathfinder: Bruno who stood upright like a bull and embraced
the fiery grave (526).  The poet pays a moving tribute to this martyr of science:

Is there a word to hand
To speak of the deed inhuman
Of torching that angel of a man
Perpetrated in the name of God?

An act vilest of the vile it was
That surpassed all things abject!
A blame nothing could blot out,
And never could the world earse it.             [534-535]

Throughout the epic, it has been Kulothungan’s wont to dwell on the subject on hand and
draw conclusions thereon, which in most cases translate into truths of abiding import, and which
endow his artwork with a universality of appeal and standing.  Look at the poetic voice at the close of
the section on the martyrdom of this immortal scientist:

They are not counted among the dead
Who die for the good of humanity;
Their physical bodies may perish
But humanity would be beholden to them for ages.

Is there a deva measuring up to human fortitude
That braves the relentless fire consuming the body
For truth to prevail unperishing on the earth?
Isn’t he who died on the cross also of our species?

Isn’t the progress of human race on the earth



Journal of Humanities and Social Sciences 2015; 7(1) : 39

May 2015 39

The crop flourishing in the waters
Which are the sweat and blood of individual folks?
Humanity’s triumph is rooted in the periodic rise of  geniuses.

The annals of history mark no time
That witnessed the advent of things
Which could be deemed damnable in toto
Or lowly in worth across the board.

History throws up no golden age either
Which yielded all things glorious
Blessed with excellence unrivalled
And drawing acclaim unmixed from all.

Should we look at the long span
Marking human existence on the earth,
Times there’re when we wafted aloft in the sky
And times too when we rolled on the streets down.

Human life is a book in truth
Whose pages one and all
Do show up rises and falls both
As does a track that wheels roll on.                [538-544]

And again, after the discussion on the earth-centric and the sun-centric theories:

As does the X-ray manifest
That sends forth its vision gleaming
Even if the heavens collapse and veil it
And even if it’s buried under ocean’s depths

Far off from the human eye,
Truth would come to the fore
Piercing through things one and all.
It is a thing of wonder most potent

That’d defy all attempts at shrouding it.
Burn it to ashes and yet it would stand up;
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Split it into parts numbering a crore,
It would collect up and rise as one!

Never has it happened around
That humans triumphed defying truth;
 From the lamp truth-seekers light up
The lustre would pervade the universe.            [512-515]

There is then the advent of Galileo, the pioneer of the experimental method of scientific
inquiry, a sun radiant and blazing in the sky of science (553), who declared that

Nature’s great book is written in mathematical symbols;
Mathematics is the path leading unto truth;
It is the lamp sure lighting up research.                  [554]

As he stood rock-like by the discovery of Copernicus, he was cast into incarceration at home,
accused of heresy and forced to spend the evening of his life in darkness (560-565).  The poet ends
this section thus:

Albeit suffering an impaired vision
And disabling incarceration protracted,
He stood up with his towering genius
Which outshines the radiant sun in the sky!           [567]

Kulothungan then bemoans the failure of humanity to raise an aesthetic monument to tell the
tale of these ladders of humanity’s ascent:

No poetic fraternity has come up to this day
That’s supplied with wit’s plenty meet
To sing of the dawn of the new age
Unfolding through the sweat of the gifted

To see the dreams of humanity come real
The day next if not right this day.
No bard has marked his presence around
Who could make an epic of a composition

That holds aloft the throbbing zeal of folks
To conquer frontiers one and all,
That sings of those who came through
In the war of eyes and ears against distance,
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That celebrates people who made tools
For humanity to win the crown of earth’s reign. [579-582]

The author of the evolution of species and the pioneering spirits of heredity theory justifiably
occupy whole new sections, given their pathbreaking, revolutionary understanding of the origin and
development of human species on the earth.  The poet then takes up the science of healing with a
focus on the makers of this science, both Eastern and Western, who at the extremes include the
siddhas of the Tamil land and the Greek pioneers, the central space being occupied by a brilliant
galaxy of Western minds like Harvey, Boyle, Hook, Lower, Mayow, Haller, Pavlov, Reamer, Buckner,
Spallan Zani, Louis Pasteur, Koch, Beijerinck, Stanley and others.

The advent of revolution in conveyance is yet another rewarding gift of science dealt with in
two full sections, which the poet ends with his characteristic passion for axiomatization:

Distance across the earth’s expanse
Is no issue whatever today…

Hills do not separate humanity,
Jungles are no impediment to its bonding,
Wavy oceans do not hold us apart;
Man himself is his obstacle, isn’t he?

There are countless walls of separation
That stand here, there and everywhere!
Even bodily complexions of men are moats of division
And their religions are forts of partition too.

The languages we speak are veils of barrier,
Our racial identities the antique forebears conceived
Are walls of separation rooted fast;
Nothing breaks us apart but our shrunken minds. [796-799]

The poet returns to the perennial wonder called the cosmos and treats of it in six successive
sections of objective poetry, followed by a statement of truth which could come only from a scientist-
poet:

Those multitudes of starry hosts
Counting up to crores and crores
Do keep moving around
By a certain law beyond knowing
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In that immense expanse of the sky
That stretches out all around
And goes extending through all frontiers
Defying the power of our fancy.

The tale of human pilgrimage is indeed
That sacrificial devotion to truth
That combines wit with passion
Propped by facts and inferences therefrom.    [847-849]

The poet, in the section “Is it a Boon or a Curse”, dwells on the threat the destructive potential
of atom holds to the survival of humans on the earth, and says in conclusion:

When the tool he has designed
Should work its creator’s undoing,
What does it all come to mean?
What for is the creation of life on the earth?   [863]

The poetic energy of Kulothungan soars apace as it comes to singing about man’s landing on
the moon:

An event earth-shaking it was
In the annals of humankind’s history,
Glowing like the radiance
Of suns numbering a crore come into one.

A spectacle it looked like
Of the world of the celestials
Being sighted by a human
Right with his naked eyes.

It houses no Heaven on it,
Nor could we see there a hell.
These are all beliefs unsubstantiated
Born as they were in the days primitive.  [888, 889, 892]

Then comes what looks like the acme of scientific accomplishment, viz.  the advent of computer
and the Internet.

That matchless wonder find of the day which
Combined electronics and telecommunication! …
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To call it the Supreme Spirit is no misjudgement.  [911]

The closing section of this Book titled “Humanity is Optimism Unfailing” is an enlightened,
evocative commentary of the poet on the humanistic implications of man’s scientific accomplishments:

In every field of study we pursued
Crowning success we did accomplish,
Successes that for sure seemed like
Exceeding the dimensions of the Himalayas.

But then as it went on and on,
The world fell into fears unsettling
That these deeds of triumph might engender things
That go beyond the wielding power of our hands.

Nevertheless deterred we would not be,
Weighed down by the fear
That the victories we brought off…
Would suffer derailment in the midst of the journey
And get deflected off the chosen course.

For hard it would be for mankind

To transgress righteous ways entrenched.

The world would move on for certain

And it would move farther and farther on.        [971-977]

Book III:  Religion and Spirituality is the largest among the three, comprising 35 sections
and 1145 stanzas.  It deals at length with the principal religions of the world and the significant
philosophical systems that flourished on the Asian soil.

It bears repetition to say that the overriding burden of this magnum opus of Kulothungan is
the celebration of the towering grandeur and amplitude of human spirit, its unsurpassed tenacity and
fortitude treated in poem after poem after poem, an amplification as it were of the wonderment of
Shakespeare’s Hamlet:

What a piece of work is man! How noble in reason!  How infinite in faculties! In form and
moving how express and admirable! In action how like an angel! In apprehension how like a god!
The beauty of the world! The paragon of animals!
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Kulothungan belongs to the great traditions of literature the world over in his conception of
man as the measure of all things in the universe, standing as he does in significant relationship with
the classical writers like Homer, Virgil and Dante, Valluvar and Kamban, Marlowe and Shakespeare.
In his poetic universe, man occupies the exact centre of a universe that has no meaning except for
him.  If his man believed in God, he has no hesitation in imagining Him formed as he himself is
formed or as his fellow men are formed.  Look at the following lines extracted from the 700-page
collected volume of Kulothungan’s poetry:

We will not accept that
There exists anything
Beyond the power of humanity. [p. 108]

Has the earth to this day seen
A divinity superior to man? [p. 576]

Should there exist God
The boon I’d ask of Him is
‘I should become God myself.’ [p. 125]

I’m God come to the earth. [p.133]

There’s nothing called Heaven;
Gods are but our own creations. [p.135]

Beyond the mind of man,
Is there anything called God? [p. 136]

Of what avail is Heaven above
While we can make a heaven of this earth? [p. 127]

And the Journey of Man represents an expansive continuum of this conception of humanity
embodied in the seven volumes of poetry which Kulothungan composed over a span of more than six
decades, adapted most dexterously to the form and structure of the epic poem on hand.  Look at the
following lines in the epic which represent the defining moments in the upward march of man on the
civilizational scale:

It matters not much
Whether what is called God
Does exist or doesn’t.
Is there an abode in the cosmos
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That houses the species of stars and planets
Wherein lives a being outsmarting man?
Has anyone ever seen a thing
Incomprehensible to man worshippable?

Man is endowed with a talent exceptional, …

It is the one no celestial is gifted with,
It is not a creation of Divinity either;
It is that ability acquired
That finds him making tools.            [386, 387, 390, 391]

Whoever but man can vouch for God?
Sans the presence of humanrace
The universe would remains incomplete
Isn’t man the sole citizen of the universe?             [2116]

Gods do not appear on the earth
They mark not their vision before humans;
Let’s live our lives flesh and blood in this world,
Soar heavenward and become gods ourselves.  [1991]

In love God manifests, they declare;
Compassion is the path we tread, they claim.
But look at the history known
Bearing out to their wars for religion

Wherein muscle’s might came to the fore;
The blood shed streamed down in floods
Turning the earth into a ruddy slush
That outmired a miry fen.                            [2038, 2039]

But Kulothungan is not a doctrinaire iconoclast or agnostic or atheist, but a pragmatist who
does not deny that there is in human affairs a space for believers and their search for solace through
spiritual preoccupations. Look at his matured approach to spirituality and Godhead:

God’s reign we do not see
In the realm science holds its sway;
Go beyond the frontiers of science
You find God’s authority winning.                           [2023]
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Existence of platforms we’ve seen
On either side of the road
For wayfarers in fatigue
To rest their burdens on head.

Beliefs stand to be such;
Pillars of prop they truly are
For folks to unburden their burdens of life;
Beliefs’s hand of comfort many of us need.

Even the world of science
That privileges inquiry scientific
As a means of arriving at truth,
Does need to have the heart of spirituality.

Folks taking the boat of science
And crossing the river of life
Do need the paddle called spiritual path;

They make for the two sides of a life fulfilled. [2096-2099]

It is this approach that defines the conceptual basis of the third book of Kulothungan’s Journey
of Man, and that also provides the unifying link between the first two books and the third book.
Accordingly, the poet significantly extends the boundaries of spirituality to encompass a wider realm
of ethical concerns and pursuits that humanity tends to quest for:

That bond is indeed well conceived
Amongst God, universe and soul
Which makes for the meaning of life
That humanity is most fervently after.

The kinship among these three said
The realm of spirituality goes beyond;
It encompasses our obligations in life,
The deeds bearing on these obligations

And in brief all that we pursue in earnest
In quest after a life in virtue rooted.
There’s nothing amongst them
That stands alien to the spiritual sphere.     [2100-2102]
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Book III of the Journey of Man is placed in the matrix of this extended conceptual standpoint,
which also informs Kulothungan’s critique of religion and spirituality in this book.  Look at him
prefacing this book with sections titled “Fear alone is Death to Knowledge”, “A Mind Bewildered is
a Breeding Ground for Fantasies” and “A Tiny Drop of Poison in a Potful of Nector”:

No enemy is known to humankind
That is more ruinous than the dread within;
And reasoning rules not that mind
Which lets fear hold sway over it.                         [996]

Dread is that feeling of mind ubiquitous
Which sneaks into the might accomplished
Of folks one and all on the earth;
An enemy it is of the faculties of our senses.

Should dread come to rule our minds
Nothing honour-born would be left in us for sure,
No matter how large our learned worth is;
Even emptiness would frighten us away.

Ghosts would look alive and real,
Speaking spirits would seem to exist,
And a thousand images would haunt our minds;
See that fear is the mother of all these said. [997-999]

The nomadic man of the wilds of that day
Called anything and everything a god;
And the wise man of today settled and urbane
Makes a divinity of all things under the sun.      [1012]

A terminal disease is this fear
That drives feeble-minded folks acquiescent
Into disability unremitting and remorseless;
A foe hostile to a persevering mind it is.                [1015]

Peaks go receding from them who yield to fear;
No medicine can work a cure for this ailment;
The mind sunk into the depths of fright
Would be more flimsy than the fibrous cotton.     [1025]
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It is to this fear, coupled with a sense of naïve wonder, that religion owes its birth, nurtured
thereon by prolific wits and acquiescent societies (1032).  The nature and function of religion in
human affairs are:

It’s a nectarine thing most prized
For the minds restive and turbulent
That look for the lap of serenity in life.

Religion fortifies that temper of mind
That rests contented with what there is
It keeps the mind in quiet repose
With no wish to see things renewed.

It’s a pillar on which to unburden
Hardships and hurts of failure,
Vexations and sorrows innumerable
And the burdens of life on the earth.        [1034-1036]

Having thus provided an insightful introduction to religion, Kulothungan goes about rereading
the religions and philosophical systems of the world, viz. Hinduism, Jainism, Buddhism, Judaism,
Christianity and Islam, the Sankhya, Yoga, Vaiseshika, Nyaya, Mimamsa and Vedanta schools of
thought, besides the materialistic philosophy, the philosophy of Thirukkural, Saiva Siddhanta
philosophy, the siddha philosophy and Confucianism.  The upanishads and the Bhagawad Geeta are
also treated in separate full-length sections in so far as they remain the most significant works of
religious philosophy on which stands Hinduism.  The poet looks at these two expository texts with
the absolute detachment and clarity of a scientist as he recounts the essence of their basic tenets.

Such is the way the upanishads are structured
That they look like the answers
A preceptor handed unto his disciple
As he took lessons at the preceptor’s front.         [1049]

And this is what he makes of the upanishads:
The upanishads do not end with
Mere inquiry into soul and Godhead;
They are fountains alive and vibrant
That nurture our body and soul as well.                [1079]

A clear-headed critique of the Bhagawad Geeta in as many as 45 verses is followed by a
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succinct objective comment in 7 verses on things perceived to be unwholesome in it:

Critics hold it in censure deep saying,
It runs down women, trading class and sudras
As people coming from the wombs of sinful women,
And puts them low on the scale.

The accusation hurled at this mighty work
Holds up evidences apparent from within:
It’s one composition we know of
That perpetrates casteism on the earth.     [1129, 1130]

A similar strain runs through his treatment of Hindusim.  Look at his unreserved  praise for
Hinduism for its conception of Siva as half female and half male in form:

Unique is the doctrinal facet of Hinduism
Wherein Parvati holds a perfect half of Siva’s body!
Doesn’t it epitomize the feminist creed
That the world all should keep wondering at?

A conception reason-born it is for sure
Worthy of contemplation time and time again
As a solution to an issue that baffled mankind. [1461, 1462]

And the poet draws his reasoned conclusion from this facet:

Men and women share a whole by perfect halves;
They are not one by nature and endowments;
Both halves are entities original underived;
And women are no replica of menfolk.

Where the two work not in unison
Nothing turns to a meaningful whole;
True they are two sides distinct
And yet both must unite for a whole to emerge.

The lesson we need to make of this equation is
When life’s charges stand apportioned between the two,
To rank men lower or higher on the scale
Is no wise approach in life.  [1464-1466]
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And look at the poet seeing this faith, just as he does in the case of other faiths and philosophical
systems, with the eye of one profoundly learned in the history of ideas:

A confluence of ancient wisdom is this faith
Drawn from sages and seers of yore
Should we look for its doctrinal tradition,
An ocean’s expanse looks like
Taking in the Ganges and Cauvery looks alike.  [1473, 1474]

And in conclusion:
It has gems and diamonds to the fill,
It holds within the nectar of devas as well,
It’s a pile of ornaments but yet
There is no dearth of dirt as well.  [1495]

The poet employs similar structural patterns in his critiques of other religions too,
accomplishing thereby a structural unity which an epic composition stands on by tradition.  And
there are distinct linguistic deviances appropriate to each faith.  Here is the heartbreaking picture of
the Jews standing rootless, sans a home on the earth:

The Jews would come to be the most ancient
Among the species of humanity called refugees;
They lived in hellish wretchedness in sloughs,
In nooks and crannies and on bare grounds.

They knocked around the face of the earth
As do deer in the wild
Ever taking flight in fright
Of the prowling huntsmen, lions and tigers murderous.

Should the Maker bring forth a race on the earth
That’s doomed to wailing over their lot for ever
And standing in consternation fretful
At the sword dangling relentlessly over their necks?

Should there exist a race in this world
That writhes in hurt, pain and grief,
That’s scorched by afflictions raging flame like
And that’s in mortal fright of malice and hostility?
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Should he be God in truth
Who is a witness to misery and sorrow
Going on without an end in sight,
All perpetrated on one race of humanity?    [1672-1676]

The death of Jesus on the cross evokes a telling truth of history in the mind of the poet:
Suffering alone is the recompense

Given unto folks at work
For humanity’s ascent to heights.
An axiom it is that never goes falsified.                  [1831]

The philosophy of Thirukkural is accorded a towering place among the philosophical systems
of the world, for it looks like the quintessence of all lofty philosophies across the world collected up
in the crucible of the inquiring mind of Thiruvalluvar, the Tamil bard nonpareil:

Perception he does approve of
And he admits of inference as well,
But he wouldn’t accept an authority
That comes without the test of scrutiny

However noble and weighty it be.
Such was the bent of mind Valluvar had.
He is the maker of the Kural  adored
That stands as the scripture for mankind all.

The lores of Central Asia, Greece and China
Much versed in was this genius of a man,
Besides the works of his predecessors native;
And he went miles ahead too

To make his work a book of life;
A man of sage mind he was
Who swam thro’ the oceans of wisdom all
And brought us silvery pearls therefrom.

The depths of wisdom’s lores he probed deep,
The riches collected he melted in his mind’s crucible
And cast them together into steely frames
Called the thoughts of the Kural consummate. [1266 – 1270]
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The penultimate and closing sections of this book, which also conclude the epic, throw up a
whole lot of questions and mysteries that neither science nor religion has solved to this day.  Here is
one such question of loaded import:

Vileness, deceit and duplicity
Besides thieving and mind’s timidity
And acts iniquitous and depraved
Ruling the world at one end,

Ailments countless and tribulations of life,
Hurts imperceptible pressing down the heart
And worries and sufferings
Weighing us down at the other end,

Here is a question
Human mind raises in distress
Having pondered at length
The miseries most wretched

That afflict human body and mind
Much like the waves of the ocean
Assailing the shores relentlessly:
Is this the world sure

Brought into being by the one
Whom the world calls God
The embodiment of grace and love unfailing
And the ocean of compassion all-embracing?   [2027-2031]

* * *
The invocations which begin these three Books are as radically different as his vision of the

supremacy of man and his earthly habitat.  Book I begins with an invocation to Nature:

You nobility incarnate
That gladly hand out your fortune’s plenty
In proportion to the toil of the seekers! ….

Book II begins with an invocation to Truth that is seen as the breath of all pursuits of human
mind and muscle.  Book III begins with an invocation to Shakthi, the power by which humans triumph
over their circumstances and seek to make a heaven of their earthly home.
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A poetic chronicle of the prodigious odyssey of man by one who is a great thinker, scientist,
scientific visionary and an accomplished aesthetic practitioner all combined into one, the Journey of
Man is replete with flashes of axiomatic statements and compulsive truths of life, manifesting either
as the milestones man has crossed over in the course of his journey or as enlightened comments of the
poet bearing on the saga of human triumphs and failures, which further fortify the imposing structure
of this epic composition, and reinforce its claim to be placed alongside the imperishable literary
treasures of the world.

A mind staying contented with its lot
May strike a fortune of gold; but
Ventures  into realms unventured yet
Is for sure no endowment of a complacent mind.     [28]

The land that is peopled with folks
Who are draped in contentment eternal
And who find the hand of Divinity pervasive
Ruling the affairs of the human world

Is not the place ripe for revolution;                   [207, 208]

Clouds do not open up their bounty
Sans a burst of lightning and thunder;
And no revolution would there materialize
Without hurts and deprivations attendant.               [256]

Nature’s ways we know for sure:
In our life on the earth
No fruit comes home unto us
Without toil’s hand propping us up.

That species of coal called diamond
Does land on no hands but on
Those of the workmen who dig up
Mines deep and delve therein.

No farm comes into sight
And no species of crops grows on it
Where marks no tilling of soil
Aided by the bounty of rain clouds. [376-378]
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An act ill-advised it should be for sure
That a weapon stuffed with massive power
Which holds destructive potential immeasurable in
Be handed even to God Supreme. [860]

Look at his firm belief in the institution of marriage and family life:

Should there be one thing on the earth
Which stands the best among the best

It is to be sure this institution of family. ….

It’s the heart of communal life,
The sun among the celestial bodies,
A lamp lighting up the excellence of love’s bond. [53,54, 57] ….

He then hands out a stern warning to those who tend to trample on this institution:

They know not the consequences imminent thereof,
Unaware they are of the sage foreboding
By the elders rooted in the wisdom of the world
That assault any on the covenant of marriage

Would occasion a return to beastly existence.  [65 - 66]

Kulothungan has no doubt that it is individual men and women who map out and light the
path of human ascent.  In an earlier poem titled “I alone am Enough”, he writes with the felt assurance
of a scientific visionary:

For a sacred expedition in search of truth
There need be no crowd, no procession,
No flags, no slogans;
One shall design but many may build;
Greatest things are often achieved by the fewest of minds.

(An Anthology of Kulothungan’s Poetry. Trans. Kulothungan, pp. 115-117)

In the present epic, it finds a more vibrant, more sublime expression:

The winning glory of Planet Earth
Stands to be the fruit of labour
Of a million arms unfatigned
Working in unity and unison.
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Be that as it may,
The path of human journey is
Lit by the flashes of lightning
Called the toil of individual geniuses, [140, 141] …

They are of a piece with the sun indeed.! [148]

Again,

Isn’t the progress of human race on the earth
The crop flourishing in the waters
Which are the sweat and blood of individual folks? [540]

There is the burst of pure passionate poetry as he reflects on the present lot of womanhood:

Strange is the state of our womenfolk,
The lovely species of humanity,
The farm that puts forth life from antiquity
And partakers of more than a half of life,

Who are mothers most loving,
Sisters elder and younger,
Wives, daughters and all,
The fountains unfailing of energy

That sustain life on the earth,
The ones bards adore as those
The frontal-eyed God
Shared one half of Himself with

And added glory to Himself,
On whom we have slapped
Chastity as a handcuff,
Husbands as fetters,

Gracefulness of bearing as a curse,
Motherhood as a burden of charge
And all things noble in life
As their responsibilities binding;
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Who are held in servitude
Under menfolk’s authority unfettered,
And who remain objects of pleasure
For menfolk’s gratification at will.

Gods whom we acclaim as oceans of mercy
Are not seen to be indignant thereat
And spiritualists swearing by love and compassion
Show not any sympathy and concern

At this outrage unremitting against women.
If we were to witness change any,
If there were to be any advancement
Worthy of note on the earth,

If there existed God
Spoken of as omnipotent and omnipresent,
The fountainhead of life that women are
Must get a standing due unto them.   [2084-2092]

Kulothungan’s bardic sphere stands out distinct in his image-making also.  Most of his images
are of here and now, rooted in the concrete realities of the world, as different from the far-fetched
conceits of the metaphysical kind and the exotic, abstract parallels many a poet evokes across cultures.
Look at the following extended simile where the poet describes the arduous journey of man from
monarchy to democracy.

There emerged folks driven by ambition ….

With an intent to ascend the seat of power

In the manner of weeds seizing the moment
And growing to the fill by duplicity as it were
When the field stands readied for cultivation
And the seeds are set to shoot forth ….

Some found themselves deep down in a bind
Wherein they looked like falling into a fire
As they tried in haste to flee
From the burning rays of the sun.  [224, 225, 228]
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On the advent of the printing machine and its contribution to the spread of knowledge:

Should the flowing waters of a river
Stored up in their plenty in a reservoir
Be brought to irrigate the fields around,
Sluices we must build therein.                                 [238]

On the poet mentioning the most significant ones among the architects of human civilization:

Even as several names come to the fore
That toiled hard in the realm of inquiry
And made a mark abiding therein,
We shall here recount a few names

After the wont of the world
To offer worship to the sun
Among the stars lighting the sky
Which run past a crore in count. [738-739]

On the discovery of the steam engine:

In the manner of water
Gushing forth and flowing down
The expanse of fields all around
As the sluice gate is drawn up,
The advent of this marked event
Occasioned applications widespread.             [779-780]

On truth:

Truth is an orphan today too
With no kin seeking it out [666]

We may conclude this critique with the observation of B.S. Ragavan, well-read in Tamil,
English, Hindi and Bengali and an accomplished student of literature, in his foreword to Book III of
the Journey of Man:

Kulothungan has gifted an unparalleled epic to world literature, not just to the Tamil language.
It would remain a towering testimony to his genius and poetic gifts.   I searched through that ocean of
information called the Internet to see whether there is another poet in any other language who had the
vision and the daring to make an epic comparable to the breadth and range of the Journey of Man.
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The answer I got was a ‘no’. I have no hesitation in saying that Kulothungan has reached a summit
that is unscaled by any other poet.
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A STUDY ON EMOTIONAL INTELLIGENCE OF
PROSPECTIVE TEACHERS OF

SOUTHERN DISTRICTS OF TAMILNADU

*K.L.Sheeba Beracah

Abstract

An attempt was made to find out the level of emotional intelligence of prospective teachers and to
assess the influence of locality of college, community, birth order and nature of college on the emotional
intelligence of prospective teachers of southern districts of Tamilnadu  ( Kanyakumari, Tirunelveli
and Tuticorin). Anukool Hyde, et al Emotional Intelligence Scale was administered on a random
sample of 900 prospective teachers. The prospective teachers differ in their emotional intelligence in
relation to their locality of college, community, birth order, and nature of college.

Introduction

Emotional Intelligence (often given the acronym EQ, the emotional-intelligence equivalent
of IQ) encompasses social intelligence and emphasizes the affect of emotions on our ability to view
situations objectively and thus to understand ourselves and other people. It is the ability to sense,
understand, and effectively apply the power of emotions, appropriately channeled as a source of
energy, creativity and influence. Balancing and integrating the head and heart, channeled through the
left and right brain, is the mission of personal growth work in the domain of emotional intelligence.
(Goleman, 1995). Buck (1985) has defined emotion as the process by which motivational potential is
realized or read out when activated by challenging stimuli. Emotion is the messenger of love; it is the
vehicle that carries every signal from one brimming heart to another. Emotional intelligence is the
product of one’s heredity and its interaction with his environmental forces. Emotional intelligence is
a relatively recent behavioral model, rising to prominence with Daniel Goleman’s (1995) book called
‘Emotional Intelligence’. Goleman identified the five domains of emotional intelligence as knowing
your emotions, managing your own emotions, motivating yourself, recognizing and understanding
other people’s emotions and managing relationships.

*Assistant Professor, Christian College of Education, Marthandam
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Need and significance of the study

Education is a noble calling that entails both challenges and responsibilities. All B.Ed trainees
who are said to be the prospective teachers should act with self confidence, avoid anger, take decisions
on a rational basis and think clearly, maturely and intelligently while interacting with others.
Emotionally intelligent people have the ability to marshal their emotional impulses, they have the
self awareness to know what they are feeling and are able to think about and express those things.
They have empathy for the feelings of others and insight into how others think, they are optimistic
and generally positive; they understand easily the dynamic of a group. Thus, emotional intelligence
has become increasingly popular nowadays.

Objectives of the Study

1. To find out the level of emotional intelligence of prospective teachers in terms of locality of
college, community, birth order, and nature of college.

2. To find out the significant difference, if any, in the emotional intelligence of prospective
teachers in terms of locality of college, community, birth order, and nature of college.

Hypothesis

1. There is no significant difference in emotional intelligence of prospective teachers with
regard to locality of college.

2. There is no significant difference in emotional intelligence of prospective teachers with
regard to community.

3. There is no significant difference in emotional intelligence of prospective teachers with
regard to birth order.

4. There is no significant difference in emotional intelligence of prospective teachers with
regard to nature of college.

Methodology

The investigator for the present study adopts the survey method of research. In this study the
investigator attempts to investigate the level of emotional intelligence of prospective teachers and
the influence of locality of college, community, birth order and nature of college on the emotional
intelligence of prospective teachers of southern districts of Tamilnadu.

The population for the present study consists of the student teachers studying in Colleges of
Education of Tirunelveli, Tuticorin and Kanyakumari Districts affiliated to Tamilnadu Teachers
Education University, Chennai.
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The investigator collected samples through stratified random sampling technique.
The investigator has divided the population into strata or groups in terms of locality of college (rural
and urban), community (FC, BC, MBC, SC, ST), birth order (first, second, third and above third),
and nature of college (Boys, Girls, Co-education) and accordingly a total number of 900 samples
were selected.

Tools Used For The Present Study

Emotional Intelligence Scale (EIS) which was developed and standardized by Anukool Hyde,
Sanjyout Pethe and Upender Dhar (2001) was adopted to investigate the emotional intelligence of
student teachers. The reliability of the scale was determined by calculating reliability coefficient and
it was found to be 0.88. In order to find out the validity from the coefficient of reliability, the reliability
index was calculated, which indicated high validity on account of being 0.93. Five point scale (strongly
agree, agree, uncertain, disagree and strongly disagree) column was given against each statement.
The prospective secondary teachers were asked to put a tick mark against each statement in the
appropriate column. Each item should be scored 5 for strongly agree, 4 for agree, 3 for uncertain, 2
for disagree and 1 for strongly disagree.

Statistical Techniques Used

For the present study the investigator employed the following statistical techniques namely,
percentage analysis, t-test, and ANOVA.

Analysis of Data

After calculating mean and standard deviation the raw scores are converted into t-scores.
The percentage analysis is used to study the level of emotional intelligence of prospective teachers.

Table-1 Level of emotional intelligence of prospective teachers

Low Average High

N % N % N %

140 15.6 678 75.3 82 9.1

It is inferred from the table 1, that 75.3% of the prospective teachers have average level of
emotional intelligence. 15.6 % of the prospective teachers have low level of emotional intelligence
and 9.1 % of prospective teachers have high level of emotional intelligence. From this table we can
infer that majority of the prospective teachers have an average level of emotional intelligence.
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The emotional intelligence of prospective teachers is compared in terms of locality of college,
nature of college, community and birth order.

Table-2 Difference between prospective teachers in
emotional intelligence with regard to locality of college

rural urban Calculated value of ‘t’ Remarks (5% level)

Mean SD Mean SD

137.97 10.05 135.60 13.79 2.95 S

It is clear from the table-2, that the calculated values are greater than the table value for df
898 at 0.05 level of significance. Hence the null hypothesis is rejected. It shows that there is significant
difference between prospective teachers in emotional intelligence with regard to locality of college.

Table-3 Difference among prospective teachers in emotional intelligence
with regard to nature of college, community and birth order

Source of Sum of Mean scores F value Significant
variation squares of variance at 5 % level

Nature Between 1258 629 4.31 S
of college

Within 130978 146.02

Community Between 98.05 24.51 2.44 S

Within 8983.08 10.04

Birth order Between 165.72 82.86 3.89 S

Within 19097.81 21.29

The above table-3 shows that the calculated values are greater than the table value for df
2,897 at 0.05 level of significance. Hence the null hypothesis is rejected. It shows that there is significant
difference among prospective teachers in emotional intelligence with regard to nature of college.

It is also clear that the calculated values are greater than the table value for df 4,895 at 0.05
level of significance. Hence the null hypothesis is rejected. It shows that there is significant difference
among prospective teachers in emotional intelligence with regard to community.
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We can also infer that  the calculated values are greater than the table value for df 3,896 at
0.05 level of significance. Hence, the null hypothesis is rejected. It shows that there is significant
difference among prospective teachers in emotional intelligence with regard to Birth order.

Results And Discussion

In the present study majority of the prospective teachers have an average level of emotional
intelligence. The prospective teachers learning in colleges of education are mostly in the period of
adulthood and in this age they have to face a lot of problems like marriage, future job opportunities,
family and new responsibilities, and if these problems are properly solved then they can attain high
emotional intelligence. There is also significant difference between prospective teachers in their
emotional intelligence with respect to locality of college, community, nature of college and birth
order. The present study is an eye opener for the policy makers and teacher educators to review the
teacher education curriculum which in turn will help the prospective teachers to develop their emotional
intelligence to their maximum expectation level.

Educational Implications

India is making rapid progress in the field of education. Education is a complex process as it
aims at the all round development of an individual. The teachers’ role in moulding a student’s
personality is vital. It is in turn related to the ability to handle the situations which are apparently
controlled with heightened emotional expressions. The colleges should concentrate on the personality
development of the students. Teaching strategies should be developed by using different dimensions
of emotional intelligence like empathy, mood management, self awareness, self motivation and
managing relations. Group study methods should be encouraged. The institution may design programs
to promote self confidence in the students. Teacher Educators must be given orientation and refresher
courses to strengthen their potentials. Because only a diamond can cut another diamond, a burning
light can lit another lamp, so also a learning teacher can transform the learners with required talents
and potentialities.
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USE OF MEDIA GADGETS BY TODAY’S
TINY TOTS IN AN URBAN SETTING

Shanmuga Priya.S * and Dr.Sakthi #

Abstract

In this century of technology and scientific advancements increasing recognition of the
importance of social factors associated with various criteria are being considered. In the scenario of
competitiveness in education, an area which is gaining prominence is the concept of pre-schooling.
Socialization which is a natural process, is being handed over to other agencies. Kids start to learn
from so many elements even before they enter the portals of school. Technological advancement has
added more features to this concept. Kids just one and half years are skillfully handling all gadgets
and the learning process has become digital.

The kids’ online identity at times begins from womb itself where a profile is created for the
unborn and likes pile up even before the baby is out. The role reversal between social media and
parents increases curiosity from sociological perspective that has led to this snap short study.

Introduction

“Childhood is a joy forever.” Let early education be a sort of amusement, you will then be
better able to find out the natural bent. – Plato, 340AD(n.d.Brainy Quotes.com)

All play and no work may make a Jack or Jill a dull child. But on the contrary too much strain
or neglect in the early stages may stump their growth forever or lead to deviance.

The germination of a seed happens over a span of time with nurtured care and tender shower
of sunlight and the elixir water. In case of a child the growing up is more sensitized and the various
persons who play a role are the members of the family, kin group, relatives, peer group, neighborhood
and various social segments of stratification and society at large.

For a child to turn out to be a great sapling and branch into a strong tree it requires care with
loads of affection and a support system that could rely on.

* Research Scholar, Department of Sociology, Queen Mary’s College, Chennai.
# Associate Professor, Department of Sociology, Queen Mary’s College, Chennai.
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Families breaking down from joint structures to nuclear forms suffer from compatible
performers to cater to roles such as socializing the child which were earlier given care by the older
generation- grandparents.

The demanding economy with double earning members becoming a requisite leaves very
little energy and time with the parents to express and entertain their kids. The gadgets at home – TV,
Computer, Tab, IPad, mobile phones which seems to have the World Wide Web (internet) connectivity
seems to take over as their Gurus.

This role reversal coming into being is the prior focus of study. The socializing of the kids is
to prepare them for the future. The way that they are shaped would be the reflection of the future of
the society. The human infant is born as a biological organism with mostly animal needs and impulses.
It learns as it grows up due to the inborn capacity to learn and to communicate. Gradually, the infant
also learns the group defined ways of acting and feeling. The process through which the infant learns
to internalize the values and norms into its self or the mode of learning to live in society is called the
process of socialization.

To internalize is to absorb something within the mind so deeply that it becomes part of
person’s behavior. Therefore, socialization is basically the learning of social values and roles by its
members. Most human behavior is learned. Social scientists have referred to this capacity of the
child to learn and to internalize as the plasticity of human nature. Family instils this training but now
gadgets have also become members of the family.

Parents are usually the most potent socializing force working on the individual in the early
stages of childhood. Both consciously and unconsciously they push the child in certain directions
disposing them to learn in a particular way. It is viewed as a continuous and dynamic process that
continues throughout life and demands re-socialization at different stages of one’s life. Indeed raising
children today is arguably challenging than ever before. It is therefore justifiable on their part to be
well versed with the latest trends, gadgets and wares that one needs to be equipped to be a good
parent.

Role Reversal: Family to Media

Socialization and social control what parents do or did by instinct and with love, media
seems to replace with attractiveness. The universality of learning however does not mean that all
learning is socialization just as all education is not socialization. Certain learning may be relevant or
irrelevant to that norm of participation in the given social roles among certain social groups. However,
the process of acquisition may vary. Media merely instructs and influences development of character
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and of mental powers. There cannot be a choice on what it reflects and what does not. Whereas
socialization is the categories of thought, in the mind of individuals that develops, transmits knowledge
from one generation to the next. It helps bringing social control by enabling  the individual to know
what to think and what not to think, what to do and what not to do.

 Media may not be a place where formal education is imparted. It is where they meet, interact
and combine learning with play. But it is definitely the first place where they have their first taste of
independence. Media adds a lot of value addition to preliminary education. It does not try to instruct
or set up a role model in terms of behavior for the child to follow. But it creates a reflection of the
world to be understood.

Media actually does not meet up with the role of socializing agent or an educator. It creates
a wide gap between the two extremes of real world and virtual world. The study hence is intended to
highlight such differentiation and the need to bridge up this gap as the saying goes, what they see –
they imitate, what they imitate – they practice, what they practice – they follow, what they follow –
they pass on.

FkR ÏZkûRÙm, SpX ÏZkûRRôu Ui¦p ©\dûL«úX

@Yu SpXYu AYÕm ¾VYu AYÕm NØL ÑZ-úX.

(rephrased popular tamil film song by poet Kannadasan for the movie Nidhiku thalai vanangu)

It is the moulding that makes the difference. Parents should realize that they are the rays of
positive energy that they spread and how complete they make the life of the child by being a silent
pillar of burdens and exists as shadows behind their great achievements. When realization draws
upon then deviance will perish.

Only awareness will initiate action. The social responsibility of Media is to keep in mind the
sensitive and emotional issue of raising a child rather than being an outsourced act. This could kindle
an improvement in the quality of socialization of the pillars of tomorrow’s society. It becomes a
collaborative role to decide and ensure a qualitative and supportive upbringing. Hence, this study
gains prominence and becomes vital for bringing betterment.

Objectives of the study

The recent prominence being given to the concept of Media schooling has made it an area of
impending interests. Hence, the following are set as objectives of the study.
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• to find out the outcomes of role reversal between family and media

• to know which strata of society prefers media exposure

• to determine the content of media in today’s trend

• to examine how kids react and respond to media

Limitations of the study

The study includes respondents who have access to any type of media gadgets and is not a
comparison study. The study pertains to North Chennai area – Royapuram urban scenario and cannot
be generalized to other remote areas.

Review of Literature

Not many studies in the area of Socialization with reference to family or any other dimension
or agency have been undertaken in Indian scenario. Therefore, the scholar depends on own observations
to illustrate the relationship between family and socialization. The few studies that are related to
Media and children are:

Study by a Leading Education Chain Kangroo Kids Education Ltd, 2010:  There is a need to
provide a brain based learning environment and scientific, research driven curriculum. Child
Development Research Studies of the Ltd. say that more than 50 percent of a person’s ability to learn
is developed in the formative first four years of life. The curriculum should be the results of years of
research on how the brain best learns. The aim is to maximize children’s ability to learn and gain a
head start in life. The daily activities encourage the development of tracking skills, which also form
the basis of pre reading and speaking skills. This is based on the prediction that with man having
outgrown the agricultural and industrial ages and now moving into the age of information, having
content in one’s memory is going to be far less useful than surfing the Internet for content. One who
tracks faster is going to be able to skim text and process the information at greater speeds and will
enjoy a definite edge.

 Each child’s brain and learning experience is unique. Children develop preferred ways for
learning and their learning changes the physical structure of their brains. Media caters to the different
learning styles and multiple intelligences, enabling them to pursue their special talents and demonstrate
areas of strength. The emphasis is on teaching each child in a manner in which s/he learns best. The
approach involves plenty of physical activity and opportunities to explore nature and social interaction
along with traditional academics. A child experiences through all the senses. This leads to the formation
of brain connections or circuits that become permanent when enriching experiences are provided
repeatedly.
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Study published in Dispatches by Kids don’t Count Programme: Research conducted in
America has proven that infant education really does make a difference to child’s ability later in life.
Encouraging them by reading them stories and showing them pictures in infant books, playing with
educational toys, using flash cards, educational toddlers DVDs and familiarizing them with simple
things like the alphabet, shapes and colours allows a toddlers brain to develop in much the same way
that a body builder would develop their muscles with regular workouts. The more they exercise their
brains, the easier they find it to learn and understand. The lack of early education left older children
confronted with a harder task. The solution is to introduce the right educational games and infant
books early enough to capture and harness their natural interest.

Study conducted for the Brainy Baby ® company http//www.brainy-baby.co.uk an online’
Early Learning Centre specializing in educational toys: The recently commissioned study through
the University of Texas, (2011) showed that a group of toddlers using their educational DVD and
youtube videos were 22 times more successful in learning and recognizing a new and unfamiliar
shape than a group of toddlers who haven’t seen such videos. They’ve proven that the earliest children
are encouraged to educate themselves by using media tools, the better and easier they will like and
learn.

Study by Disney©, 2001 in UK: The study on the Disney Baby Einstein educational media
tools has brought out the argument against media tools as a virtual baby sitter. It is not an appropriate,
or effective method of learning. Parents want to be part of their children’s learning experience and
want to help kids by sharing time playing with educational toys together.

Conceptual background

A gadget is a small tool such as a machine that has a particular function, but is often thought
of as a novelty. Gadgets are sometimes referred to as gizmos. By the second half of the twentieth
century, the term “gadget” had taken on the connotations of compactness and
mobility. (www.businessdictionary.com)

Media (singular medium) are the transmission channels or tools used to store and
deliver information or data. It is often referred to as synonymous with mass media or news media,
but may refer to any means of information communication. (dictionary.reference.com)

The benefits of media are that it helps children to fight separation anxiety. In nuclear families
where the child is totally dependent on parents, it helps in a way. The absence of parent is forgotten
with the gadgets showered unto them. Media prepares a child to become confident and independent
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and allows them to become part of the fast advancing hi-tech world that they will soon be brushing
shoulders with.

Child Counsellors are highly discussing in their forum, “How early is too early for this media
access? Perhaps when they’re still in diapers. If you’re going to give a 1-year-old an iPad to play
with, you talk at that developmental level, about playing with a computer vs. playing with a toy.”
This discussion can continue at every developmental phase. It can make the child a fast learner, but
it is also associated with a host of psychological disorders. (http://www.tootstowings.in/parents-corner/
parenting.asp)

Some of the disorders could be - Narcissism - Media provides the opportunity to say what
you want with no one seeing you and learn or imitate things unknown, Anxiety and Depression,
Greater Distractibility - Media can be a distraction during regular pattern of lifestyle.  It creates
technological breaks that last forever. Children seem to be eating, playing and whiling away time and
even sleeping just by holding onto or hooked to these gadgets. Virtual Empathy - Children tend to
start reacting with the media. They start to practice virtual empathy with the animated versions and
characters that they see and operate with. Task Switching - In a given opportunity to do multiple tasks
within the same timeframe, younger people often opt to do more, something that can be called “task
switching” (as opposed to multitasking). They’ve grown up with technology and are used to doing
several things at once. They’re also more likely to do more difficult kinds of task switching, such as
reading and playing video games. It can at times lead to problems and not have enough concentration
on what they are supposed to be actually doing. E.g. eating and watching videos. Socializing- Rarely
does Media provide an opportunity to shy kids to transform. It has qualities to make them more
introvert or move into a shell of their own.

And of course, on the flip side there could be problems with cyber-bullying or media misuse,
which is why it requires parental involvement during media use.

Media reared children are common in the west. The societal set up of the Western countries
has been formulated in such a way that “individualism” is a norm and way of life. Moreover, in the
West it is more of the self-concept rather than a family set up. So the care extension is sourced out.
Whereas in India, a culturally rich country, traditions and customs are upheld as a joint possession by
a strong family setup, this trend is considered as upsetting the structure of bringing up the children as
they seem to create a gap in bonding between two generations.

As the child grows, the generation gap further widens thus may also lead to a dictum  the
more earlier kids move towards media the more they move away from familial bonding and bridging.
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Materials and Methods

The present study is descriptive in nature. Primary data from Royapuram area in Chennai
Metropolitan City is the source for the study. The sampling frame consists of 136 families, which
have toddlers at their home who are making use of media gadgets. These families were identified
with the help of the play schools in this area. Out of these 136 families, the researchers have collected
data from 100 sample parents who have come forward to provide information needed for the study.
The respondents are any one of the parents of the kids. The data has been collected administering the
interview schedule by visiting the concerned houses and through observation method. In spite of this
the limitation is that the respondents (any one of the parents) might have answered what they think
they should feel rather than how they really feel about it.

Results and Discussions

Background Characteristics of the Parents

Details about the major background characteristics of the parents of the kids are provided in
Table 1. From panel 1, it is evident that a majority of the fathers are graduates (57%) and studied up
to higher secondary school level (21%). In the case of the mothers of the toddlers (panel 2), more or
less similar pattern exist (50% are graduates and 20% completed higher secondary school level
education) and interestingly, 17 percent mothers as against 7 percent of fathers only have post graduate
level education. In the present context, all these figures show that educational advancement makes
them more aware about many upcoming fields and changing trends in society including increased
media gadgets to rear kids.

In the study area (Royapuram, northern part of Chennai city), though people are engaged in
different occupations, a large majority of the fathers have occupied themselves in self- employment/
business and a substantial [portion of them are working in private firms/institutions (as blue collar
workers, clerks, supervisors, etc.), whereas two only are working in government sector/establishment
(panel 3). From this finding, one can interpret that fathers are having free flow of monetary resources
through self-employment / business and thereby, appears to be willing mostly to invest to the extent
of whatever needed for purchasing (providing) innovative media gadgets for their kids.
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Table 1
Percentage Distribution of the Parents by their Background Characteristics

Background Characteristics of Parents Percentage

1.Educational Status of Father

Illiterate 5

Schooling 10

Higher Secondary 21

Graduate 57

Post Graduate 7

2.Educational Status of Mother

Illiterate 10

Schooling 3

Higher Secondary 20

Graduate 50

Post Graduate 17

3.Occupational Status of Father

Private firm \ Institution 31

Government sector \ Agency 02

Self-employment \ Business 67

4.Occupational Status of Mother

Full time employed 27

Part time employed 01

Work from home 12

Home makers 60

5.Family Type

Nuclear Family 59

Extended Nuclear Family 38

Joint family 03

Total 100
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Mothers are supposed to be more attached to their kids and kids tend to learn more from their
mothers in terms of socialization elements. Kids are more comfortable with their mothers and they
require their encouragement and support to explore into new ventures. The role of maternal employment
in the socialization of children is much debated and mixed. By and large, mothers mostly over protect
their children, worrying excessively and discourage the children’s independence or at times physically
may not be able to look after their kids. In the present study (panel 4), as high as 60 percent of the
mothers are homemakers, a sizeable percentage of them are full-time employed and some of them
work from home. Thus, this finding indicates that mothers who are homemakers mostly prefer to
provide media gadgets rather than just being baby sitters

Providing media gadgets to kids for play time mostly depends on the economic condition of
the family. In the study area, a greater majority of the parents (81%) average monthly income fall in
the slab of Rs.20,000 – Rs.40,000. This shows the economic prosperity of the family increases the
chances for the kids to have access to media gadgets. (Table not given)

Every family is a system – a complex whole made up of interrelated and interacting parts.
The basic components of social relationships are learnt from the family. Parent child relationship
plays a basic way of constructing such social relationship. The traditional set up of a joint family
would have had many members and hence division of labour used to be practiced. There would be
many hands at leisure to socialize the kids and mould their growth. However, the cosmopolitan life
style has transformed families to trim their sizes and thus, stay nuclear, which are mostly in anonymity
(in isolation away from/ not known even to neighbours). Obviously, in the study area (panel 5),
majority of the families are nuclear in nature (comprising parents and offspring alone) type followed
by extended nuclear families (comprising parents, offspring along with any one or both grandparents)
and hardly 3 (out of 100) only found to be joint family type (comprising parents, offspring,
grandparents, aunts, uncles, their children under one common roof).Generally, in nuclear families,
the children are chiefly restricted to parents only instead of nurturing/ socializing in the midst of a
large number of close relatives in joint families. This would be further restricted by the occupation of
the mothers. Further, in reality the parents are forced to entrust the caretakers’ role to media and
modern gadgets.

Use of Media Gadgets by Kids and Related Aspects

Every childhood is distinct and denotes the first chapter of a new biography. Media and
gadgets create different vibes in these pages. In order to understand such new insights, information
about the media gadgets used by the kids and related issues is provided in Table2. On the whole, one
can expect and the data provided in panel 1 too support the fact that kids are in touch with one or the
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other form of media gadgets in their day-to-day life. Further details show that all the sample kids
have access to television/radio and mobile phone, and large percentages of them are accessed audio/
visual aids, computer/ internet/ tab/ Ipad and books/ paper/magazines. All these figures indicate that
kids are predominantly engaged with media and gadgets and thereby, media keeps them occupied
without disturbing the caretakers.

The formative years of the child is like raw clay and it can be moulded into any shape that the
potter (parents, society) wishes to. It is the clear state of mind of the kid at the tender ages that is
ready like an empty cup to receive all that it can. The parent can inculcate the best of qualities in the
child and transform the baby into a better citizen. Unfortunately today’s child is mostly supposed to
be under the care of Media and gadgets for a prolonged period which even becomes foster parents at
very early ages. It leaves us astonished to observe how the Socialization process is getting transformed.

The study clearly highlighted the fact that children have been introduced to gadgets at early
ages even one year old. Data provided in panel 2 of Table 2 indicates that the majority 89% of the
kids have had access to media gadgets between one to two years which shows the plain fact that
caretakers or parents take relief from the duty of taking care as they are engaged in other priorities.
This cannot be judged right or wrong but can be insisted that due attention is paid to the age criterion
of the kid and activities using the gadgets are framed accordingly.

Parents want their children to grow into healthy, happy, socially matured individuals, but
they are not sure how to help their children reach this goal. Good parenting takes time. It means
committing oneself to provide children with a warm supportive, safe and stimulating environment
that will make them feel secure and allow them to reach their full potential. But contemporary families
face many pressures that add to the difficulties of devoting time and effort to parenting. With more
children being raised by two working parents, the time parents have to spend with their children is
being squeezed and the quality of childcare is of concern to many. There are an increasing number of
latch key children – those at home alone after school or otherwise at care of maids. Hence the study
focused on bringing out the factors behind providing access to Media gadgets and the expectations
with which the parents opt for them rather than the other form of agencies available.

Information provided in panel 3 indicates that the choice of media gadgets is not the first
choice as only 23 percent of the parents have opted to it on their own interest whereas a large majority
of them (60%) have stated that they have been forced to allow usage of media gadgets as an alternative
way of babysitting. Some of them introduced such gadgets to their children based on the advice/
experience of their friends/neighbours.
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Table 2
Percentage Distribution of the Respondents about the Use of Media Gadgets by kids and related
Aspects (N=100)

Use of Media Gadgets by kids and related Aspects Percentage

1.Access to Media Gadgets

Television/Radio 100

Mobile phone 100

Audio/Videos aids 81

Internet via Computer, Tab, IPad 72

Books/Paper/Magazine 64

2.Age at Access to Media Gadgets

Below 1year 02

1 to 2 years 89

2 to 3 years 08

Above 3 01

3.Idea to Introduce Media Gadgets

Forced Situation 60

Self-Desire 23

Friends and Relatives 12

Learnt on own 05

4.Attachment and Influence of Media Gadgets

Yes 78

No 22

5.Reaction to usage of Media Gadgets

Eager and excited 73

A new passive habit 27

6.Parents’ Rating to the Features of Media Gadgets

Educational Content 35

Communication and Skill Development 25

Disciplining tool 13

Entertainment 11

Socializing Process 02
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Media gadgets influence is a kind of reactionary phase. The impact on the kid’s clear mindset
is based on the level of contact and the degree of intimacy. For today’s kids gadgets are their sixth
finger in which they spend most of the time so automatically it turns out to be a teacher, influencer
and get attached to it and they try to emulate them in many ways. When the parents were asked
whether their kids have any attachment and influence to the media gadgets (panel 4), a greater
percentage of them felt affirmative (78%) and the rest 22 percent stated that they have not felt that
their children have developed such an attachment and influence. The types of attachments and
influences include changes in thoughts, feelings and behaviors regarding standards of right and wrong.
It has an interpersonal dimension, which regulates social interactions and arbitrates conflict.

The parents were further enquired about the reaction of their kids to the usage of media
gadgets (panel 5). As high as 73 percent of the parents mentioned that their kids use to be eager to
play/ have a glance and become excited with the use of media gadgets, whereas the rest 27 percent
felt that their children use such gadgets as a new passive habit. In fact, some parents complained that
at times it becomes difficult to separate the gadget and the child.

Parents of the present study were also asked the reasons behind giving preference to media
gadgets. Nearly half of them (47%) felt that they mainly serve as substitutes for caretaking, whereas
about one-fifth of them reported that they are useful as better time occupant and proving good exposure.
Interestingly, one-tenth of them felt that they provide enriched experience and thereby, improve the
chances for school admission. (Table not given)

Information about the features of media gadgets as rated by the parents is provided in panel
6 of Table 2. Majority of the parents rated that media gadgets have educational content (35%) closely
followed by features like communication and skill development (25%). On the other hand, some of
them felt that the media gadgets would be very useful in disciplining the kids, whereas some more
opined that these gadgets have the entertainment attribute and thereby, they help to while away time
by kids. According to them as kids who used to be very active (always moving about and running
here and there) and restless, these gadgets makes them to sit glued at one place and confines them to
be inside the house. Hardly 2 percent of the parents informed that the media gadgets serve for
socialization process, which is the much needed requirement for kids at that age.

Pro-social Behaviour of Kids Using Media Gadgets

In the present study, it is explored to find out whether the kids are likely to develop any sort of pro-
social behavior, which includes some of the basic and most elementary forms of socialization outcomes,
while using the media gadgets under consideration (Table 3). It is conspicuous to note that as high as
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70 percent of the parents reported that their kids always show tantrums (stubborn and demanding
things their way by unruly manner), whereas a greater number of kids sometimes hurt others. It is
also clear that a large percentage of the parents stated that their kids (who are using media gadgets)
have imbibed the norm of greeting others (68%) closely followed by responding to the commands
given by them (63%), but sometimes only. While about half of the kids stated to be developed the
behavior of mingling with any social group sometimes, about the same percentage of them exhibit
the habit of forcefully taking away things like chocolates or toys that they use to play from others. It
is fascinating to note that a greater percentage of parents noted that while using media gadgets their
kids never do things at their (parents’) free will and thereby, do not seek permission, closely followed
by do not easily budge to say sorry for wrong doings and have developed the habit of not showing
sharing tendency. All these figures show that a majority of the kids who are accessed to media gadgets
seem to be developing pro-social behavior to a lesser extent only. Instead majority of them are becoming
little adamant, hurting others, taking away things from others, etc. The behavior of the kids could
have been streamlined in a much better manner provided they are under constant supervision. Media
sometimes tend to give unwanted and negative lessons that are imbibed promptly for example bad
words, swearing, violence, etc. Creative freedom has been violated more on an abusing way. Revenge
is shown as the way of life.

Table 3

Percentage Distribution of the Respondents by their views on
Frequency of Different Pro-Social Behaviour of Kids (N=100)

Different Pro-Social Behaviour of Kids Frequency of Pro-Social Behaviour of Kids

Always Sometimes Never

Greet 20 68 12

Mingle 12 54 34

Respond 25 63 12

Tantrum 70 22 08

Share 17 22 61

Accept / Sorry 13 14 73

Hurt Others 15 78 07

Take Away Things 43 47 10

Ask Permission 08 16 76
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Note - The percentages have been computed for each row

Diagram No 1

Distribution based on Quality time Parents spend with kids

Quality of Time Spent by Parents with Children

The kids are in the process of trying one face after another looking for a face of their own. This
seeking out for new faces can be motivated by parents. Hence, the study tried to find out the Quality
Productive time Parents are able to spend with their kids.

The Diagram No 1 shows that 62% parents spend about 1 to 5 hours in engaging in some kind of
activity with their kids like helping each other, making any interesting conversations, telling and
listening to stories or working at each other’s hobbies. And during weekends, it is somewhere around
6 to 10 hours. It is a sad state of happening that even at very early stages of 1 or 2 years the kids are
getting only so little effective time from their parents. It leaves us to wonder whether these kids will
have any nostalgic memories when they grow old or happen to share with their own kids. It is actually
the responsibility of the parents to rear their offspring but the demands of complicated lifestyles
make them  have restriction on the  quality time (the time that is well spent on interaction and utilized
for expressing bonding inter relationship) that either of the parents get to spend with their kids.

It is not technology that is required at this age but more of values, attitudes and beliefs, learning
process which is the essential aspect. Competent early childhood should focus on socio-emotional
development and not exclusively on cognitive development. It should involve building trusting
relationships. The current scenario of technological revolution is dragging the kids into boots that are
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oversized for them. Tiny fingers that need to build towers and sand castles are restlessly shooting
down angry birds, chopping fruits and crushing candies.

The real requirement of the children at this stage is just to be able to understand about their self and
be themselves. The norms and means of adapting themselves to the society is what are to be shown to
them rather than teaching them portions from the bulkiest of books or fancy gadgets. This technology
can be introduced, observed and learnt at any age or even later; whereas the molding of the kid is to
happen at the tender stage when one’s personality is being built. If this foundation is not laid out
strongly then the character and the personality of the child can turn out to be not in confinement with
societal norms.

Suggestions, Implications and Conclusions
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      #ULôL® TôW§Vôo (Paapaa paatu, Bharathiyaar kavithaikal, third ed, 1978, pg 202
verses1and 2)

Child development is about the rhythm and meaning of children’s lives, about turning mystery
into understanding and about weaving together a portrait of who each of us was, is and will be. A
baby is the most complicated object made by unskilled labour. Though popularity may lure into the
use of today’s trends caution is required to not let that, cloud the feelings for what is best for an
individual child. The trend of mushrooming technological domination is of very recent just spread
over a span of few years but the impact multiplies as there are multitude of tools and it is omnipresent
in every home.

One of the major findings showed that higher frequency of introducing kids to access Media
gadgets by the highly educated parents who have high patronage of such gadgets and hence is easily
adapted by their kids. Women being employed or even otherwise engaged at household chores are
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also proved to be reason that these gadgets compliment part of growing up as an alternative for the
time lost in interaction. There is also a definite positive co-relation between the economic background
of the parents as the more the disposable monetary resources that parents had has allowed to  them
invest in such gadgets for their kids.

The need of the hour is reintroducing the concept of family time through which parents get to
spend more time with the kids. A lot of together time is essential. This would bridge the gap that
Media Gadgets have created and bring in the required bonding. Opening up and listening to the kids
is a mutually benefitting task. Parental warmth, care and acceptance are pivotal ingredients in effective
parenting. This can never be replaced by even the best of highly advanced technology sophisticated
Media Gadgets. Allowing the child to explore childhood fun and develop a sense of self direction and
simultaneously boost their self-esteem is the type quality care during early years which is vital
component of each child’s life.

Bibliography

Books

1. Acerdolo, L.P & Hake.J.L, “Infant perception, Handbook of Developmental Psychology”, Engeleood
Cliffs, NJ: Prentice Hall, 1982.

2. Aries.P, “Centuries of childhood”, R.Baldrick, Trans, New York: Knopf, 1962.

3. Bakeman.R & Kahn, J.V, “Research in Education” (10
th
 ed) Boston: Allyn &Bacon, 2006.

4. Brewer, J.A.,”Introduction to Early Childhood Education”, Boston: Allyn & Bacon, 2004.

5. Cochran.M, Larner.M, Riley.D, Gunnarson.L & Henderson.C, “Extending Families: the social networks
of parents and their children”, New Cambridge University Press,1990.

6. Cox, M.J. & Paley. B, “Understanding families as systems: Current directions in Psychological science,
2003. p12, 193-196.

7. Duncan.G.J, Brooks – Gunn,J & Klebanov.P.K, “Economic deprivation and early childhood
development”,1994, p 65 296-318.

8. Eiferman.R.R, “Social play in Childhood”, in Herron & Bsutton Smith (Ed) Child’s play, New York:
Wiley, 1971.

9. Einsberg.N & Valiente.C, “Parenting and children’s prosocial and moral development”, in M.H.Bornstein
(Ed) “Handbook of Parenting (2

nd
 Ed) Mahwah, NJ: Erlbaum, 2002.

10. Gottman.J.M & Dellaire.J, “The heart of Parenting”, New York: Simon & Schuster, 1997.

11. Maccoby.E.E & Martin.J.A, “Socialization in the context of the family Parent – child interaction”. In P.H.
Mussen (ed), Handbook of Child Psychology (4

th
 Ed, Vol 4), New York: Wilwy, 1983.

12. Zhao, S. (2006). The Internet and the Transformation of the Reality of Everyday Life: Toward a New



Journal of Humanities and Social Sciences 2015; 7(1) : 81

May 2015 81

Analytic Stance in Sociology. Sociological Inquiry, 76(4), 458-474. doi:10.1111/j.1475-
682X.2006.00166.x

E-Articles

1. Harter.S, “Self Perception Profile for children”, Denver: University of Denver, Department of Psychology.

2. Henninger.M.L, “Teaching Young Children”, Columbus OH: Merrill, 1999.

3. NICHD Early Child care Research Network, “Childcare and Development”, New York: Guilford, 2005.

4. Vandell.D.L, “Early child care: the known and unknown,” Merill – Palmer Quarterly, 50 – 387-414, 2004

Magazines

1. Cowley.G, “Why children turn violent, Newsweek, 1998 April 6, 24-25.

Newspapers

1. Karthiga Gopala krishnan,”Play to Learn, Learn to Play”, Times of India, 7 June 2010.

2. Editorial: Nanbanaga Marungal Dina Thanthi, 26 June 2009.

3. Move childhood back outdoors, The Hindu, 12 Jun 2010.

4. Cracking the code of an enigma called Parenting, Open Page, The Hindu, 28 Feb2010.

Web links

1. http://www.tootstowings.in/parents-corner/parenting.asp

2. http://:www.funlessonplans.com/

3. http://www.businessdictionary.com/definition/media.html#ixzz3DOfwoRHW

Quotes

1. Plato. (n.d.). BrainyQuote.com. Retrieved September 15, 2014, from BrainyQuote.com Web site:http://
www.brainyquote.com/quotes/authors/p/plato.html

Popular film song by poet Kannadasan for the film Nidhiku thalai vanangu

2. Pappa Paatu, Bharathiyar Kavithaikal, Pumphuhar Prasuram, third ed, 1978, pg 202, verses 1 and 2.

Research conducted from Google scholar

1. Leading Education Chain Kangroo Kids Education Ltd, 2010

2. Kids don’t Count Programme

3. Brainy Baby ® company http//www.brainy-baby.co.uk an online’ Early Learning Centre specializing in
educational toys:

4. Disney©, 2001 in UK Baby Einstein products.



Journal of Humanities and Social Sciences 2015; 7(1) : 82

82 May 2015

WOMEN & CHILD WELFARE MEASURES IN TAMILNADU
AFTER INDEPENDENCE..

Tmt. B.Meharunnisha

“Development  if  not engendered

Is indeed endangered”

-UNFPA India Report 1987.

Tamil Nadu Govt., has consistently claimed the superiority of its schemes for women’s welfare,
Vis-à-vis other states.  While schemes are aplenty, the ground reality of women in Tamil Nadu,
among clearly identifiable sections, remains a grave area of concern.   The fact that, with all its
numberless schemes.  Tamil Nadu stands number one in the country in terms of women in prisons, is
a grim reminder that a rights- based approach and women’s perspectives are clearly missing in the
State Governments’ approach to women’s welfare in Tamil Nadu. As per the 1991 Census there were
275, 59,791 women in Tamil Nadu, constituting 49.34% of the total population.

From the fifth five plan (1974-88) onwards there has been
Marked shift in the approach to women’s issues from welfare to
development.  In recent years, the employment of women has
Been recognized as the central issue in determining the status of women”

-  Ninth five year plan report of the Working  group on women’s development

Introduction

The measures introduced by the Government of Tamil Nadu motivated women of transcending
the barriers laid by the social system in their struggle for new identities.  However, the tremendous
developmental efforts undertaken by the Government have benefited only a small section of women
mainly of the urban middle class and still women are facing hardships in many fields.  It is quite sure
that it is difficult to abolish social melodies of women without the proper implementation of welfare
measures.  The welfare measures are considered and instruments to overcome the social and economic
barriers.  The Government of Tamil Nadu has implemented a number of welfare measure to get rid of

Asst. prof.  in History, D.G.Govt Arts College (w), Mayiladuthurai.
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the sufferings of women on the one hand and empowering them on the other.  To measure the changes
in the position of women in Tamil Nadu a critical analysis is necessary on the women’s welfare
programmes implemented by the Government of Tamil Nadu.

This study attempts to enumerate the welfare measures by the Government of Tamil Nadu,
aimed at the empowerment of women.

Statement of the problem

The Economic status of women is considered as an indicator of a society’s development.
The real indicators to measure the status of women are the level of economic independence and
equality in a society.  The status of women in contemporary Indian society is better than that of
previous period.  Many legal disabilities of women were removed by series of Act after independence.
Equal rights in society have been guaranteed to women by the Indian Constitution.

In India in general and in Tamil Nadu in Particular, many welfare schemes have been
implemented for the betterment and empowerment of women.  Because of the implementation of the
welfare measure and schemes, women have reached important positions in making decision.  In spite
of a number of measures taken by Central and State Governments, The status of women, still, is
found deplorable.  Hence an attempt has been made to study the affective implementation of women
welfare measures in Tamil Nadu.

Scope of the study

The present study makes a socio-economic approach to the problem of women welfare measure
Implemented by the Tamil Nadu Government, mainly on the causes and consequences of women
welfare measures during the period after independence. The study is made in social and legel proception
relating to the upliftment of the womenfolk in Tamil Nadu.

Methodology of the study

This is a ex-post facto evaluation study in historical perspective using descriptive and analytical
techniques. Where are possible attempt has been made to quantity data and present data in the form
statistical tables.  Simple statistical tools have been used to analysis data to arrive to logical conclusions.

Sources

The study has predominantly used Primary Sources.  This study depends more on primary
Sources like the Indian Constitution, Central Government orders, Lok Sabha Debates, Legislative
Assembly Debates, Tamilnadu State Governments Orders, Policy Notes and Proceedings on Education
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and Records.

    Further the Secondary Sources related to women issues such as published works, journals,
research papers, articles, souvenirs, newspapers, magazines, encyclopedias etc., have also been used.

The British Government passed some acts for the welfare of the women.  Some of them were
Indian Divorce Act 1869, Married women’s property Act 1874, Hindu Women’s Right to property
Act 1937 etc., are some remarkable advantage of the British Government. The traditional programmes
of women’s welfare undertaken by the Tamilnadu Government have been mostly at the level of social
assistance.  Such for widow’s pensions, marriage grants etc.,   In the early 1960’s Mahalir Mandrams
had been initiated with the view to propagate various Govt. schemes.

The setting up of the Tamilnadu Corporation for Development of Women (TCDW) has
led covert in qualitative change in the type of schemes.  The major programmes taken up by the State
Govt. Under TCDW, are1) Mahalir Thittam (MATHI) 2) Vocational training programme (VTP  ) 3)
Entrepreneurship Development programme (EDP) and 4) women recreation centers (WRC).

Women and Other Welfare Legislation

The Indian constitution guarantees equal rights to both sexes and does not discriminate on
the basis of caste, color and creed. The concept of social security is essentially related to high ideas
of Human Dignity and social justice. The Act passed by the Government for the benefit and
empowerment of women, her social security and welfare numerous, but a few required here:

Personal Law

Hindu Laws were codified after independence, which brought out radical reforms to improve
condition of women. Though Hindu women occupy a high position during Vedic times, later on she
was subject to much social discrimination. Hindu women become subservient. She was never
considered an equal partner in life. To uplift the position of women many Act were passed some of
them are:

(i) Hindu Marriage Act, 1955: Under Hindu Marriage Act, 1955 provisions have been made
to prohibit Bigamy and by the Act Divorce can be given by the wife, subject to fulfillment
of certain conditions.

(ii) Hindu Marriage Act, 1956: By the Act women have been given right of enjoyment of
property rights and other entitlements to the women. The 1956 Act gave absolute share to
the widow as well as daughters in the self acquired property of the husband and father
respectively.
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(iii) The Law of Adoption and Maintenance Act, 1956: The Act provided for maintenance of
wife, widow minor children and poor parents. It pays special attention towards women.
Hindu women got the right to adopt a child. A women who is unmarried, I widow or her
husband renounced the world may adopt a child.

(iv) Dowry Prohibition Act 1961 and Amendment Act, 1986: Among all the social evils,
down system is the most serious evil, to prohibit this evil, parliament enacted the dowry
prohibition Act, 1961, which was amended in 1986 for making its provision more stringent
and effective. By this Act a new offence of “Dowry death” was included in I.P.C. and
necessary amendment has been made in Cr. P.C. and Indian evidence Act.

The offence relating to dowry are now cognizable, Non – bail able and not compoundable.
The burden of proof of innocence rests on the accused.

(v) Prevention of Atrocities Act, 1989: This Act makes provision for safeguarding the women
of weaker section, belongs to SC & ST classes. By this Act assault or using force to women
is punishable for not less than 6 months and up to a maximum of five years with fine.

(vi) National Commission for Women Act 1990: To facilitate redressal for grievances and for
the setting up of an agency, the National Commission for women Act, 1990 was enacted.
The main function of the commission is to look into the matters of constitutional and legal
safeguard provided for women and to review the existing laws and suggest amendments, if
necessary. The commission also have executive cum judicial function to look into the com-
plaints and take motto notice of cases relating to women’s Rights.

Child Welfare Schemes

The integrated Child Development Scheme (ICDS) is a Centrally Sponsored Scheme of
Government of India for early childhood care and development. The prime objective of the programmed
is to lay foundation for proper psychological, physical and social development of the child, improve
health and nutritional status of children below six years of age, reduce infant mortality, morbidity,
malnutrition and school dropouts, achieve effective policy implementation to promote child
development and enhance capability of the mother to look after health and nutrition, education and
other needs of her child. The international agencies like UNICEF, USAID, DFID and CARE India
serve as development partners to provide technical and other supports to ICDS for its effective
operation. There has been significant improvement in the implementation of ICDS Scheme in 10th
and 11th Plans in terms of increasing numbers of projects, Anganwadi Centers and coverage of
beneficiaries,

Infrastructure development and training programmes for field staffs like Anganwadi Workers
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and helpers, Supervisors and CDPOs which are organized through district, state and regional centers.
The selected indicators are devised under standardized Management Information System (MIS) and
Central Monitoring Unit (CMU) which is established in NIPCCD in 2008 for strengthening the
monitoring system. Many states have introduced state specific initiatives and good practices for
effective implementation of ICDS scheme.

The strengthening and restructuring of ICDS system has been made in the 11th Plan to improve
the system through multi sect oral approaches to address the maternal and child issues. The National
Policy on Early Childhood Care and Education (ECCE) is under formative stage which provides
operational guidelines for strategic Implementation. The Kishori Shakti Yojana is an adolescent
girl’s scheme implemented through Anganwadi Centres under ICDS Projects. The objective of the
scheme is to increase self-confidence, boost morale and give dignity to the adolescent girls. The
scheme includes two schemes such as Girl to Girl Approach and Balika Mandal Scheme.

Women & Child Welfare

The department of Women & Child Development has been set up to assist the women in
improving their socio-economic status by associating them with different developmental activities,
particular rural women. The primary aim of this department is to provide necessary infrastructure for
comprehensive development of women’s potential and thus help them to play a significant role in the
development process as participants and beneficiaries. The policy for women aims at making them
economically independent and self reliant. Focus is on the following areas, as per the policy.

1. Steps to eliminate violence against women;

2. Ensuring equality in view of legal rights

3. Improving the economic status of women;

4. Appropriate use of media;

5. Increased participation of women in local self-Government

6. Enhancing community participation in Government activities (involvement of Non-Gov-
ernmental Organisations)
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Table 1: Allocations by State for Implementation of PWDVA (in Rupees)

State                 2008-09            2010-11

Tamil Nadu Budget Expenditure Budget Expenditure Budget
Estimate Estimate Estimate

2235-02-001-
Non Plan-
SW 762235-
02-001-1 97,54,653 97,54,653 84,90,000 25,96,000 78,12,000
Non Plan-
33-042235-
02-001-1
Non Plan-72

The table presents the following information: –

(a) List of States that have allocated a separate budget for the implementation of PWDVA;

(b) List of States that do not have a separate budget;

(c) Extent of Allocations; and

(d) Expenditures incurred

The National Policy for Children, 1974 was adopted on 22nd August 1974 in order to address
the emerging challenges relating to child rights. An advisory and Drafting Committee had been formed
for the purpose. The regional consultations regarding drafting of working paper on Policy of Children
had been held across the country with concerned  Ministries and Departments from States and Union
Territories, civil society organizations, government and non government organizations, outlay for
the Ninth Five Year Plan 1997-2002, Actual Expenditure for Annual Plan 1997-2001, outlay
and anticipated expenditure for Annual Plan 2001-2002, outlay for Tenth Five Year Plan
2002-2007 and Annual Plan 2002-2003 are as shown below :- (Rs.in lakhs).
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Some of the Programmes implemented for Development of Women

  The Mahila Arthik Vikas Mahamandal (MAVIM) has been set up in the year 1975 with
an authorized share capital of Rs. 4.00 corers and total paid up share capital by the end of 31st March,
2001 is Rs.204.43 lakhs and its capital base adequately raised to enable it to discharge its responsibility
effectively as per the policy for women. An outlay of Rs.137.50 lakhs is provided for Tenth Five Year
Plan 2002-2007, out of which Rs. 25.00 lakhs is for Annual Plan 2002-2003 for providing share
capital to MAVIM. The economic programmes are by and large administered by MAVIM. The policy
for women envisages a greater role for MAVIM. Programmes for increased Participation of Women
in Local Self-Government The 73rd Amendment to the Indian Constitution is a major step in the
empowerment of women. The State has already set up Statutory Committees at the Zilla Parishad
Level for women and children. These Committees have also been given funds to be used exclusively
for the development of women and children in each district. The needed support would be provided
to equip and train women to take on their role as decision makers in Local Self- Government.

Maher Yojana

Under this Yojana, destitute women who come to the Government institutions are given
shelter by Government. For one year they are paid an amount of Rs. 250.00 per month in cash. If a
woman comes with her children, an amount of Rs.150.00 per month and Rs. 100.00 per month is
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given for two children respectively. The shelter will give her boarding and lodging, and training in
some vocation for a period of one year. It is expected that in future this scheme will be extended to
shelter homes run by NGOs. The Government has also increased maintenance grants for both aided
and non-aided institutions for women and children from Rs. 250.00 per person to Rs. 500.00 per
person per month.

Annapoorna Yojana

To encourage women to get involved in economic activities, the Government has also launched
the Annapoorna Yojana where mahila mandals who are involved in preparing nutritious food for
anganwadis are paid for their work at 15 ps. per beneficiary per day. This will encourage women to
group together for this work in a field where very little formal training is required.

Kamdhenu Yojana

 Under this scheme, Rs. 20 is provided as marginal subsidy to those voluntary organizations
for providing work to one needy woman. The purpose of this scheme is to provide work at home to
needy women and help them earn some money so as to enable them to become economically
independent. Registered Mahila Organizations will provide school uniforms, bed sheets, pillow covers,
clothes for patients,phinol, duster, brooms, soap as well as pickles,  papad and seasoning ingredients
for cooking food required in schools, hospitals and Institutes etc. run by Government, Semi Government
and Local Bodies. An outlay of Rs.98.78 lakhs is provided for Tenth Five Year Plan 2002-2007, out
of which Rs.17.96 lakhs is for Annual Plan 2002-2003.

(1) Scheme for Abolition of Dowry System

32 District Vigilance Committees are to be set up in the Ninth Five Year Plan to arrest the
cases of dowry and attend to the complaints of ill treatment. Vigilance Committee also arrange lectures,
discussions through voluntary agencies to focus on the evils of the dowry system. An outlay of
Rs.25.47 lakhs is provided for Tenth Five Year Plan 2002-2007, out of which Rs.4.63 lakhs is for
Annual Plan 2002-2003.

(2) Opening of Reception Centres and State Homes for Women

Objective of this scheme is to provide protection, care, training and rehabilitation to both
women in distress and women rescued from brothels under the Suppression of Immoral Traffic (Women
and Girls )Act. Under the statutory programme, protective homes are set up for the girls rescued from
brothels, whereas under the non-statutory programme Reception Centre and State Homes are set up.
These centre’s are functioning as transit camps where these women and girls are given voluntary
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admission. After giving adequate training, they are rehabilitated back in the society through marriage,
employment, training, restoration and reconciliation. At present, 4 State Homes, 2 Protective Homes
and 16 Reception Centre are functioning in the State. In Tenth Five Year Plan in 17 district, Reception
Centre’s are proposed to be opened. For this an outlay of Rs.12.65 lakhs is provided for Tenth Five
Year Plan 2002-2007, out of which Rs.2.30 lakhs is for Annual Plan 2002-2003.

(3) Rehabilitation of Devdasis

Government proposes to undertake concerted measures to alleviate the sufferings of Devdasis
in the State as recommended by the Expert Committee headed by Shri Prakash Awade. The ill-
practice of Devdasi is sought to be tackled through various measures, including introduction of fresh
social legislations and schemes for training, rehabilitation and economic upliftment of the Devdasis
and their dependent children. An outlay of Rs.171.72 lakhs is provided for Tenth Five Year Plan
2002-2007, out of which Rs.22.13 lakhs is for Annual Plan 2002-2003.

(4) Package Programme for Working Women “Sevaghar”

With a view to relieving the working women from household duty and to provide them with
other facilities and services under one roof, Government proposes to give financial assistance to
voluntary organizations for opening of Sevaghars to provide all facilities and services necessary for
the needy working women, in their neighborhood. Such a centre will have washing machine, crech
for children, kitchen services etc. At present 3 such Centres are  opened at Mumbai.

(5) Grant-in-aid to Mahila Mandal

Under this scheme, Rs. 43,000 grant has been provided to each Mahila Mandal. The importance
of Gram Panchayat dynamics in the development of women has been recognized and it is proposed to
actively encourage the setting up of Mahila Mandals by offering to cover the cost of registration of
these Mahila Mandals. These Mahila Mandals in the rural areas impart training to the rural women
for self employment. An outlay of Rs.128.42 lakhs is provided for Tenth Five Year Plan 2002-2007,
out of which Rs. 23.35 lakhs for Annual Plan 2002-2003.

(6) Grant-in-aid to Women for Self-employment

Assistance of Rs.500 is given to women for self-employment. An outlay of Rs.377.63 lakhs
is provided for Tenth Five Year Plan 2002-2007, out of which Rs.68.66 lakhs for Annual Plan 2002-
2003.

(7) Establishment of Multi-purpose Mahila Centre

These centres provide information about vocational training or service and guidance regarding
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law. To establish these centres grant-in-aid is given to voluntary organisations at the limit of Rs.
1,37,600/- as a recurring and Rs. 2,79,500/- as non-recurring expenditure. Six such centres have
already been set up. An outlay of Rs.6.55 lakhs is provided for Tenth Five Year Plan 2002-2007, out
of which Rs.1.19 lakhs is for Annual Plan 2002-2003.

(8) State level Commission for Women

The main function of this commission is to investigate & examine the matters relating to the
safeguards for women under the constitution and other laws, participate advice on the plan process of
socio-economic development of women, evaluate the progress of the development of women in the
state etc. The grant-in-aid is provided to meet the office expenditure & honorarium to the staff etc. An
outlay of Rs.82.50 lakhs is provided for Tenth Five Year Plan 2002-2007, out of which Rs.15.00
lakhs is for Annual Plan 2002-2003.

 Policy Recommandations

The Tamil Nadu state women’s commissions has hardly any focus, power or resources to
make meaningful interventions towards safeguarding any nurturing  the rights of women in Tamil
Nadu.  The commission needs to be totally revamped, with sufficient executive power under financial
strength. The clubbing of women with children, the disabled etc., in a single department of social
welfare leads to certain minimizing of special focus to be given to women.  The establishment of  an
independent department of women’s welfare is an urgent need.
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GANDHIJI’S VISION ON CHANGING EDUCATIONAL
PERSPECTIVES ITS RELEVANCE IN THE 21ST CENTURY

Dr.S.Prabu Shankar

Abstract

This descriptive study aims at exploring profoundly and critically looking at Gandhiji’s vision
and ideologies pertaining to education at various instances alongside of his concentration,
responsibilities in the Indian freedom struggle movement. For a selfless national leader of his stature
and commitments it is imperative to think of his contributions to every aspect of life; socio-economic,
political, nature and environmental, individual (self), religious and most of all, his contributions to
education. His vision especially with education has both specific and elaborate perspectives for a
developing Indian society. Even after a century the relevance of his educational ideologies (on basic
education, mass development through literacy, rural education, education for health and hygiene,
vocationalisation, notion of personal swaraj, women education, education for the minority, deprived,
spiritual education, moral, value and self aspects of education) stands elegant keeping intent the
essence and significance of his purpose of sowing the seeds. Today with all the scientific, technological
and communication developments the relevance of Gandhiji’s ideas on education holds much more
significance than ever. Implementing and practising his educational visions at the school and higher
education levels will benefit the individual, society and the country atlarge developing the quintessence
of value, peace, harmony, productivity and advancement.

Prelude

‘Be the change you want to see in this world’ as quoted by Gandhiji is intent and explanatory.
His very fundamental idea of the education system is that it should lead to the development of the
mind, body and soul with which an individual evolves with an adherent change. Further his belief is
that a positive change in the individual is reflected in the society and atlarge it contributes the whole
nation1.

Assistant Professor of Education, Department of Education, Govt. Institute of Advanced Study in Education
(Autonomous), Saidapet, Chennai – 600015.

1 D.G.Tendulkar, Mahatma, Vol.1, p.119.
2  M.Abel, Glimpses Of Indian National Movement. p.82.
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Educational ideals of Gandhiji

The educational ideals of Gandhiji has approaches for the core development of the entire
system; it aimed at the progress of material advancement, political sensitivity, moral, economic and
above all social development through which he always believed that the nation can progress. According
to his beliefs education doesn’t mean moral literacy alone, not the development of part of a society
but the overall development of all individuals of the society.2

He argued that education is for everyone and this education involves the development of
mind, body, heart and spirit. He envisioned the advancement of science and it can be seen from his
ideals that, there should be a plan to inculcate scientific spirit in individuals, help them earn and
learn, enable them to meet their basic needs and ensure them the use of local resources. The relevance
of his above ideals rightly stands true for the present times and for the future times to come.

Notion of Gandhiji’s educational views

Any educational idealogy all be it adolescent education, health education, environmental
education, spiritual (or) religious education, minority education, women education etc., all of which
will have a primary root of Gandhian thought. His orientation towards Indian and indigenous system
of education can be viewed with traditional, contemporary and modern sense. His educational idealogy
is broad. The system of education he visualized was broad. According to his own words, ‘the reasons
for calling the scheme of education he perceived as ‘basic education’ are:

• it is based on the ancient Indian culture, yet contemporary and modern.

• it lays down the minimum education which every child is entitled to receive without the
distinction of caste or creed.

• it intimately relates to the basic needs and interests of the child and makes use of his innate
potentialities for creative and productive work.3

Gandhiji’s perception on Social Development

Gandhiji believed that the development of the society or social progress happens when there
is development in an individual. To him social development is an all round development of the
people of a particular region and at large it is the development of the society. He dreamt of a society
in which ‘all individuals have to contribute for the whole good of the society without losing their

3 Qtd. From T.G.Tendulkar, Mahatma, Vol.8 (New Delhi: Min. of Information and broadcasting. Govt. of
India, 1960) p.166.
4 V.T.Patil, Studies on Gandhi (New Delhi: Sterling Publishers) p.185.
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individual character’, it can be referred from all his words and ideologies that, ‘Education in the
Gandhian sense ultimately aimed the development of the society’.

He strongly believed that the aim of education instils a great sense of responsibility in the
individual who receives his education at the cost of an other individual. In this point of approach
Gandhiji stresses on the sense of responsibility on the educated ones to contribute to the society and
its development by reaching out the rural, downtrodden and disadvantaged masses. He also stresses
that this sense of responsibility doesn’t come in the individual as such and it requires great training
for the individual as part of education right from the primary classes.4

He believed that this means of inculcating values in an individual through education at the
young age will hold a great significance in his/her later life as an adult in the society and the inculcation
of values will help the individual in serving the society (Anand, 1983).

All of Gandhiji’s educational thoughts hold great importance to this goal of education. His
ideals of education mainly focus on attitudinal change of masses. He also wants that the education
should turn itself to the needs of the people at the grass-root level. The social development which
Gandhiji believed to happen through education happens only when education attempts at creating in
the individual a sincere love and concern for rural India.

Gandhiji’s views on Training Teachers

Gandhiji strongly believed that to provide education to the optimum beneficial needs of the
rural masses, the deprived and the disadvantaged groups, our educational institutions have to be
moved over to the villages where we have to convert these institutions into schools of training in
order to provide teachers practical education according to the needs of the villagers, the local people,
the minorities and the tribes. He staunchly believed that it is not possible to train teachers or to give
training and practical education to teachers based on the needs of the deprived masses just by training
teachers of schools and colleges in so called cities and developed areas5.

Gandhiji observed that, ‘Education as imparted has become so sophisticated as to include
no rural orientation’ (Mukherji, 1966). This content proves inimitably true and relevant in the present
times, that ‘education has become sophisticated without any rural orientation and this result in larger
masses vacating their villages just to find themselves amidst the urban or the self-defining developed
population’. Similarly his vision of training teachers and to give them practical education based on

5 V.T.Patil, op. cit., p.188.
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the needs remains applicable and the vision that has not been carried by us to reach the real social
development Gandhiji dreamt of.

Gandhiji’s insights on Functional Literacy

According to Gandhiji, ‘Education for social development aims at creating a number of
socially oriented values. To quote from his works, ‘he stresses on the love and concern for society
and to identify oneself with the poor and needy in the country’, without this basic concern one cannot
bring any development. He criticizes the system of education prevalent during his times that it
concentrates on developing the individual alone and not willing to spare time and has very little or no
concern in the social welfare of others; which we can even now infer for its relevancy of his thought
and foresight on the  education system (Tendulkar, 1960).

Gandhiji believed that if education is substantial and meaningful then it should by means
utilize a portion of time in the service of people around.  Gandhiji envisages that constant awareness
of the community, the needs, welfare and upliftment of it alone can bring education into practice. He
also advocates his ideas of adult education, hygiene and health, rural welfare that can be carried out
by educated masses in the rural places.

Gandhiji’s idealogy of ‘Education for all’

‘Gandhiji’s foresight on providing free and universal primary education stands relevant for
not only India but all developing countries that aim to implement it and that has shaped up in to
Article 45 of the Indian constitution which is being invoked at many instances under schemes and
systems through the course of times’ (Soni, 1998). The Gandhian dream of free and universal primary
education has been realised in an independent India only in the recent years. In general, education
has been viewed as ‘literacy’ alone. It never attempts to harmonize the child’s personality by achieving
a proper integration of the training of the mind, body and spirit.

As dreamt by Gandhiji, education has to come down to the level of those live in backwardness
and poverty and should redeem them from the bondages of labour and suffering. He critically viewed
that the present day man emerging of the narrow system of education as the one who has absolutely
no capacity for suffering and self-denial or even physical forbearance.

6 M.K.Gandhi. Basic Education (Navajivan Publishing House) p.79.
7 Ibid., p.11.
8 Ibid., p.182.
9 Report of the Education Commission 1964-66 (Kothari). Min. of Education. Govt. of India. p.7.
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Gandhiji’s notion on craft education

By insisting craft education Gandhiji held that highest development of the mind and soul
was possible under such a system of education. According to his conception every handicraft has to
be taught not merely mechanically, but in a scientific manner providing the necessary intellectual
stimulation. To quote Gandhiji’s words on craft education, he explains, ‘the hand will handle tools
before it draws or traces the writing; the eyes will read pictures of letters and words as they will know
either thing in life; and the ears will catch the names and the meanings of things and sentences’. The
whole training ‘related to craft education’6, will be natural, responsive and therefore the quickest and
the cheapest in the land.

Gandhiji bewailed the state of bookish education at the primary levels, as he thought that it
was ‘positively harmful’. He felt that the remedy in educating them is only through vocation and
manual training. The whole education should be imparted through some handicrafts and industry. It
can be observed that his scheme of craft education meant the teaching of the whole as art and science
as a craft and imparting the whole education as a practical training with orientation for adequate
intellectual stimulation (Abel, 2005).

Gandhiji’s concern on the development of people in villages

It can be referred from his writings that his dream system of Basic education is entwined
with Indian villages; he quotes, ‘that one can really feel the spirit of self-activity, self-service, self-
knowledge and self-discipline by means of work pattern of education’7. Further, to quote Gandhiji’s
statement, ‘India is not to be fained in her cities. India is in her innumerable villages’8. His thought
and spirit of developing the Indian villages to derive a system of education that has Indian roots for
the people of Indian villages seems fortunately relevant even at the present times.9

Gandhiji’s experiments with education

Gandhiji was inspired by Ruskin’s work, ‘Unto this Last’ which leads to his first experiment
in South Africa called ‘Phoenix Settlement’. Gandhiji determined to change his life according to the
ideas contained in the book. This book ‘Unto this Last’ becomes the basis of Gandhiji’s ‘Hind Swaraj’
(Mukalel, 1977).

Gandhiji was greatly noted by the following ideas of great significance that he taught was
fundamental to several of his own experiments with truth. His basic conception about education was
that character formation and everything else could be achieved as a corollary of that by individuals,
by themselves or with the help of others. He tried to drive home the concept of respect for all religions
in theory and practice and taught them how to live together like blood brothers.
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He wished to propagate the curriculum which included the general knowledge of history,
arithmetic and geography. In education he gave the first place to the culture of the heart and cultivating
the character. He believed that the whole pattern of life became education for adults and children
alike; for everyone that as experiment with truth to discover, through the educative process, the finest
sensibilities of the human personality in the spirit of service.

Conclusion

‘Relevance of Gandhiji’s concept of education holds significance beyond the changing times,
changing culture, life-styles, value systems, social structures and individual norms. The theory and
practice of his educational ideals and thoughts of a society is based on individual reconstruction
which he believed can have a greater impulse and will reflect in the society. Through education he
dreamt of a society based on truth, non-violence, justice and equality’ (Easwaran, 2011).

His idea of education preaches the doctrine of ‘simple living and high thinking’, which
when we reflect to point ourselves to this doctrine even after hundred years from now the vision
stands far ahead than what we had achieved through these years. This significance and the vision of
Gandhiji holds true over these times is the relevance of his ideals. To conclude his ideas of education
is not a separate method of teaching and learning, nor a technique but way of life. He aimed at
achieving balanced and harmonious social order with ethical values of truth, love and non-violence
through education. Ultimately Gandhiji believed that the highest and noblest purpose of education
should be an all-round development of an individual.
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