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TEACHING APTITUDE AND COGNITIVE STYLES OF B.Ed., STUDENTS

D. Seetharaman*  Dr. S. Rajasekar**

Abstract

The present study was conducted on 820 B.Ed student teachers of Kanchipuram Dist,and
Chennai city of various college of education in Tamilnadu under Affiliated to Tamilnadu Teacher
Education University. Gender, Subject Discipline, Type of management, Educational Qualification,
Type of College, Place of residence, Nature of Institution, Place of locality, Medium of Instruction,
Marital Status, Birth order, Fathers’ occupation, Fathers’ income, Fathers’ education, Mothers’
Education, Age group, Community, and Religion,  and Type of Family were the entire sample taken
for this study.  Descriptive analysis, Differential analysis, and correlation analysis, were made.
The cognitive style of entire sample of B.Ed student teachers are Field dependent. But  majority of
the B.Ed student teachers  are below average of in respect of their teaching aptitude.   Teaching
aptitude are significantly positive correlated with cognitive style.

Keywords

Teaching aptitude: Cognitive style Field dependent-field independent.

Introduction

Teacher is the backbone of our education system. In education, a teacher is a person who
provides education to others. A teacher who facilitates education for an individual student may also
be described as a personal tutor. The role of teacher is often formal and ongoing, carried out by way
of occupation or profession at a school or other place of formal education. A good teacher inspires
his/her students to explore their own potential. S/he know to create interest in the students and makes
them like a particulars subject. The class is not boring and students pay attention to every word
coming from the teacher’s mouth. They are happy and comfortable. A teacher regularly reads books
and professional journals on the subject. S/he has good relationships with students. A good sense of
humor is another great tool that helps a  teacher to simplify his/ her task. One of the most important

* Ph.D Scholar, Department of  Education, Annamalai University, Email: Sigaramraman@yahoo.com
** Professor of Education, Department of Education, Annamalai university, Email: ednsekar@gmail.com
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attribute of a good teacher is to be a good communicator. A teacher should be a good leader and a
good friend. S/he caters as much as possible to each student’s individual needs. S/he is a good facilitator.
A good teacher is a people builder. S/he builds character, trust, confidence, creates interest and has
the capacity to turn a bad student into a good citizen.

In the Good’s Dictionary of Education (1945) Aptitude is Described as a” Pronounced innate
capacity for or ability in a given line of endeavor such  as par particular art, school subject or vocation”

Academic qualification, interview or a combination of the two are used for selection of
candidate for B.Ed admission . Sometime teaching experience and co-curricular activities are also
given some weight age in some Institutions.  But as there are variation in the academic standard and
admission procedures of various universities and as interviews are genially subjective, there is need
to device a test which can assess the qualities of a candidates which equip him to be a good teachers
and which can ensure objectivity, equity and social justice for all the candidates.

Psychologists have used different approaches to study the thinking process or “How” and
have identified different ways in which human beings perceive and categorize their environment in
particular situations and their consistency of patterning in responding to various types of situations.
These response pattern are given different names by different psychologists; Bruner “focusing and
scanning”; pask and scott- “ Serialism and holism” ; Witkin – “ field-dependent and field-independent
“; Guilford – “ convergence and divergence”.  All these response pattern can be brought under the
broad rubric “Cognitive style”. Cognitive style is not concerned with how much is learnt but rather
with how information is received and organized cognitively by learner.

The cognitive style of on individual affects the way in which the individual approach the
learning tasks he performs, how he relates to other pupils, feels and behaves in situation while engaging
himself in learning activities.  Wikin and his associates (1962) described a cognitive style based on
analytic and Global continuum and named them as field-dependent and field-independent This study
tries to find out the relationship between teaching aptitude of B.Ed., students.

Objectives

1. To find out B.Ed Student- teachers level of teaching aptitude.

2. To find out B.Ed student teachers of Cognitive style.

3. To study whether the B.Ed student-teachers belonging to different categories based on
Gender, Subject Discipline, Type of management, Educational Qualification, Type of Col-
lege, Place of residence, Nature of Institution, Place of locality, Medium of Instruction,
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Marital Status, Birth order, Fathers’ occupation, Fathers’ income, Fathers’ education, Moth-
ers’ Education, Age group, Community, and Religion  and Type of Family differ signifi-
cantly in Cognitive Style and teaching aptitude

4. To find out the relationship between cognitive style and teaching aptitude

Tools used

1. Cognitive Style Inventory Group Embedded Figures Test (GEFT) constructed and Stan-
dardized by witkin et. al (1962).

2. Teaching Aptitude Inventory constructed and Standardized by Dr. S.C. Gakkar and
Dr. Rajnish

Statistical Techniques

1. Descriptive Analysis

2. Differential Analysis

3. Correlation Analysis.

Sample of the study

The present study was conducted with 820 B.Ed student teachers studying in kancheepuram
Dist and Chennai city of various college of education in Tamilnadu. under Affiliated to Tamilnadu
Teacher Education University.  The sample was selected by  using simple random sampling Techniques.
The sample forms a representative sample of the entire sample

Cognitive Style ; Group Embedded Figures Test (GEFT) Inventory

Cognitive style is a “ term that refers to stable individual performance in mode of perceptual
organization and conceptual categorization of the external environment”

Field-dependence has been defined by Witkin and his colleagues (1954) in terms of capacity
to overcome embedding contexts in perception. Subjects who easily break up an organized perceptual
field, who can readily separate an items from its context are called field-independent and subjects
who readily accept prevailing field or context and who have difficulty separating an item from its
context are called field-dependent.

The type of cognitive style taken in this study is the one proposed by Witkin et al. (1962) .
Witkin describes cognitive style based on analytical- Global continuum.  He determines the extent to
which individuals are able to overcome the effects of distracting background element (the field)
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when they are attempting to differentiate relevant aspect of a particular situation. The more independent
the person is from the distracting elements the more analytic he is said tao be conversely, the more
dependent or incapable the individual is of being freed from the distracting elements.  The more
global he will be.  Pupil who are able to operate in an analytic manner are said to be field-independent.
The two types of pupils can be found out by using the Group Embedded Figures Test (GEFT)( Witkin
1950).

Reliability and validity The split half  reliability for the test was estimated to be 0. 825
significant at 0.01 level. The Test manual presents the validity between 0.63.

Norms The GEFT booklet was given to the pupils in the class and they were asked to complete
the test within the given time . one mark was given for one correct answer. The total mark for the
entire test was 18. Marks were awered to the answer paper of all pupils.  The means score 14.44 and
median 15.00 and mode 15.00.since the median student who have obtained less than 15 are designated
as field-dependent and those who have obtained more than 16 and above  are designated as field-
independent.

Showing the categorization of B.Ed student teachers based on Field- dependent and field-
independent.

Table -1

Group Score range Number of student

Field Dependent 0 - 15 585

Field Independent 16 and above 235

Total 820

Teaching aptitude Scale

This tool has been constructed and Standardized by Dr. S.C. Gakkar and Dr. Rajnish.(2010)
It was observed that 35  Objective type statement were divided into six categories.

Reliability and validity of the tool

Test –Retest method was used for finding reliability on a sample of 50 B.Ed student teachers.
Reliability co-efficient was found to be 0.78 validity was found out by correlating the scores of
Teaching aptitude test with that of Shah’s Teaching Aptitude Test on a sample of 50 Student – teachers.
Validity co-efficient was found out to be a0.78.
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Percentile Norm

Table no.2 Percentile norms for the Teaching aptitude

Percentile Score Range Norms

Below P25 4 to 20 Low Teaching aptitude

Between p26 to p50 21 to 23 Below Average

Between P51 to P75 24,25 Average

Between P76 to P90 26,27 Above average

P91 and Above 28 and above High Teaching Aptitude

Descriptive and  Differential Analysis

Analysis of Mean and S.D scores of Teacher Effectiveness of B.Ed Student Teachers

The Teacher Effectiveness inventory has been administred 820 B.Ed student Teachers . The
data were collected the Mean and Standard deviation were calculated for the entire sample and its
sub-sample and are given in Table No.

The Mean and Standard Deviation of overall cognitive style Scores of B.Ed Student Teachers

Table 3
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*Significant at 0.05 level ** significant at0.01 level

The Cognitive style of entire sample of B.Ed student teachers scores field – dependent (
M=14.44)and median value (15.00)  mode value 15.00 and standard deviation value 1.58.

The mean value of  of B.Ed student teachers theirType of management, Educational
qualification, type of college, place of residence, nature of institution, place of locality, medium of
instruction, Birth order, Father Income, Community, religious, type of family indicate since the value
is not significant at 0.05 level the formulated null hypothesis is accepted and its concluded that there
is no significant difference among the mean Cognitive style of B.Ed student teachers.

The mean value of B.Ed student teachers  subsample Gender indicate ‘t’value is significant
at 0.05 level. The mean value of sample marital status indicate ‘t’ value is significant at 0.01level.The
above  null hypothesis is rejected with respect to their cognitive style.

The mean value subsample subject discipline, father occupation, father education , Age group
of student, indicate ‘F’ value significant at 0.05 level. Mother education indicate ‘F’ value significant
at 0.01 level. The above null hypothesis is rejected with respect to their Cognitive style.
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Analysis of mean and S.D. Score of Teaching Aptitude of B.Ed student Teachers

The Teaching Aptitude Inventory has been administrated to 820 B.Ed student teacher. The
data were collected. The mean and standard deviation were collected for the entire sample and its sub
sample and are given in table No.5

The Mean and Standard Deviation of Teaching aptitude Scores of B.Ed Student Teachers
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*Significant at 0.05 level   ** Significant at 0.01 Level

The Teaching aptitude of entire sample of B.Ed student Teachers Score Below Average (M
23.02)

The Mean value sample of B.Ed student teachers Gender , Subject discipline, Educational
Qualification, Place of Residence, Nature of Institution, place of locality, Medium of instruction,
Birth order, Father occupation , Fathers income , Fathers’ education, mothers’ education, Community,
Religion, and type of family, indicate since the value is not significant at 0.05 level the formulated
null hypothesis is accepted and its concluded that there is no significant difference among the mean
Teaching Aptitude of B.Ed student Teachers.

The mean value sample of B.Ed student teachers marital status indicate ‘t’ value is significant
at 0.05 level.

The mean value subsample type of management, Age group indicate ‘F’ value is significant
at 0.05 level . Type of college indicate ‘F’ value is significant at 0.01 level . The above null hypothesis
is rejected with respect to their Teaching Aptitude.

The Teaching aptitude were correlated with the cognitive style of the B.Ed studet teachers
and ‘r’ value are given the table

Categories Mean Standard deviation ‘R’ Level  of significance

Teaching aptitude  23.02 1.59

Cognitive style 14.44 4.81
0.14 Significant at 0.05 level
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The ‘r’ values are  significant 0.14 at 0.05 level at positive correlation. This shows that
Teaching aptitude are  significantly correlated with cognitive style.

Recommendation

1. The study show that the Teaching Aptitude of entire sample of B.Ed  student teacher is
Below average. Hence the theoretical and practical orientation programme and differential
Aptitude test training programme, and personality and communicating English knowledge,
career guidance programe, are to be conducted to enhance teaching aptitude.

2. The study shows that the cognitive style of entire sample of B.Ed student teachers is field-
dependent Those prone to respond regarding the external are referred to as Field-depen-
dent . hence self-consistent mode of functioning which individual show in their perceptual
and intellectual activities. Self confidence, writing practice, development of unfailing
memory.

Conclusion

From this investigation it can be inferred that the cognitive style of entire sample of B.Ed
student teachers are field-dependent.  Teaching aptitude  of entire sample of B.Ed student teachers
are below average.  Cognitive style and Teaching aptitude are significantly related.

References

1. Shah, M.M. (1962) “ An Aptitude test for Secondary School Teachers”,  Baroda’ The maharaja Shivaji
Rao University.

2. B.Ed science Module for Distance Education (1993) – Annamalai university. Chidambaram.

3. Good C.V. (1945) “ Dictionary of Education”, New York , Toronto; Mc Graw Hill book co.

4. Witkin, H.A ., Moore , C. Goodenough D & Cox , P. (1977) Field dependent and field independent
cognitive style and their educational implications.  Review of Educational Research 47, 1-64.



Journal of Humanities and Social Sciences 2014; 6(1) : 14

14 Nov 2014

A STUDY ON VALUE CONFLICT AND MENTAL HEALTH
OF B.ED., STUDENT TEACHERS IN RELATION

TO THEIR SOCIAL MATURITY

M.Kumar*

Introduction

Today’s ‘humanity’ is perhaps sitting on the top of a volcano and is facing many challenges
in bringing about a healthy society.  Every one today appears to be more tense than in the past, either
due to lack of understanding and confidence among themselves or because of psychopathic morbidities
like parent-child relationship, loveless domestic life, broken families, global terrorism and narrow
considerations. Values have sunken to gain their selfish motives. People can be both humanly pro-
social and destructively anti-social as they are not necessarily aware of their values, some may even
conflict with conscious values. The necessity of making a choice commonly leads to a specific
‘cognitive strain’ and it appears to be difficult to make up one’s mind especially, when each alternative
offers values that the other does not and the choice is an important one (Coleman, 1976). It is at
times minimal or immense, at times ridden or open and at times constructive or destructive, any time
in making a choice at the cost of another. Conflict is a perceived incompatibility of actions and goals
that prevents, obstructs, interferes, injures or in some way makes another activity less likely or less
effective (Myers, 1993).

Need for the Study

The terrific advances in the field of preventive and curative medicine coupled with continual
attempts in all countries, to improve the standard of living of its people have a large extent enabled us
to eradicate most of the diseases of the body and helped to provide for longevity of human life with
sufficient physical health. A sound body has now become an easy possibility within the reach of
everyone and a sound body is basic to a sound mind and bodily handicaps, diseases do affect mental
ability and outlook. But in contemporary society, mental health has become a major problem affecting
almost every person. Mental health hazards significantly increased in number and complexity, but
these have also affected the physical efficiency of individuals, causing a variety of psychosomatic
disorders. So mental health is now recognised as an important aspect of an individual’s total
development and mental hygiene is accepted as an integral part of the college programme.

*Ph.D., Research Scholar, Department of Education, Manonmaniam Sundaranar University, Tirunelveli.
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The success and standard of education to a great extend depends on the quality of human
resources. Mental health is a major contributing factor which makes an individual and projects him/
her to the society. Good social maturity brings satisfaction to the individual concerned and social
maturity also becomes the means by which the society can advance. The social maturity of a child is
now being recognized as a precious source of development and survival for man. This study may also
help teachers to conduct guidance and counseling programmes for better social maturity.

Value Conflict

Whenever two or more incompatible principles, ideologies, religion, socio- political aspirations
and cultural identifies are active at the same time, they are said to be as value conflicts. In this study,
the Value Conflict Scale prepared by the investigator has been used to measure the level of value
conflict among B.Ed., student – teachers.

Mental Health

Mental health refers to a condition and a level of social functioning which is socially and
personally satisfying in all aspects of life.  In this present study Mental Health Inventory constructed
by the investigator is used to measure it.

Social Maturity

Social maturity is the final expected outcome of social development and socialization.
A socially matured person knows his role as a member of the social group. In this present investigation,
social maturity scale constructed by the investigator has been used to measure the level of social
maturity among B.Ed. student – teachers.

B.Ed., Student – Teachers

It refers to student – teachers studying B.Ed., Course in colleges affiliated to the Tamil Nadu
Teacher Education University and Tamil University.

Objectives of the Study

The following objectives are set in the present study;

1. To find out the level of value conflict of B.Ed., student teachers.

2. To identify the level of mental health of B.Ed., student teachers.

3. To find out the level of social maturity of B.Ed., student teachers.

4. To find the level of value conflict of B.Ed., student teachers in terms of the gender, age
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group, educational qualification, marital status, subject of study, type of the college, loca-
tion of the college, religion, residential locality, filial order, type of family, father’s educa-
tional qualification, mother’s educational qualification, father’s occupation, mother’s oc-
cupation and monthly income of the family.

5. To find the level of mental health of B.Ed., student teachers in terms of the gender, age
group, educational qualification, marital status, subject of study, type of the college,
location of the college, religion, residential locality, filial order, type of family, father’s
educational qualification, mother’s educational qualification, father’s occupation, mother’s
occupation and monthly income of the family.

6. To find the level of social maturity of B.Ed., student teachers in terms of the gender, age
group, educational qualification, marital status, subject of study, type of the college, loca-
tion of the college, religion, residential locality, filial order, type of family, father’s educa-
tional qualification, mother’s educational qualification, father’s occupation, mother’s oc-
cupation and monthly income of the family.

7. To find whether there is any significant relationship between value conflict and mental
health among B.Ed., student teachers.

8. To find whether there is any significant relationship between mental health and social ma-
turity among B.Ed., student teachers.

9. To find whether there is any significant relationship between Value conflict and social
maturity among B.Ed., teachers.

Hypotheses of the Study

1. The value conflict of B.Ed., Student teachers is high.

2. The B.Ed., Student teachers are having good mental health

3. The social maturity of B.Ed., student teachers is high.

4. There is no significant difference among gender, age group, educational qualification, marital
status, subject of study, type of the college, location of the college, religion, residential
locality, filial order, type of family, father’s educational qualification, mother’s educational
qualification, father’s occupation, mother’s occupation and monthly income of the family
of B.Ed., student teachers in their value conflict.

5. There is no significant difference among gender, age group, educational qualification, marital
status, subject of study, type of the college, location of the college, religion, residential
locality, filial order, type of family, father’s educational qualification, mother’s educational
qualification, father’s occupation, mother’s occupation and monthly income of the family
of B.Ed., student teachers in their mental health.
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6. There is no significant difference among gender, age group, educational qualification, marital
status, subject of study, type of the college, location of the college, religion, residential
locality, filial order, type of family, father’s educational qualification, mother’s educational
qualification, father’s occupation, mother’s occupation and monthly income of the family
of B.Ed., student teachers in their social maturity.

7. There is no significant relationship between the value conflict and mental health of B.Ed.,
student teachers.

8. There is no significant relationship between the mental health and social maturity among
B.Ed., student teachers.

9. There is no significant relationship between the value conflict and social maturity of B.Ed.,
student teachers.

Methodology

Population and Sample

The group of individuals or unit under study is known as population. Sampling is the process
of learning about the population on the basis of a sample drawn form it. Only a small representative
part is studied and the conclusion is drawn for the entire universe or the whole population.

In the present study the investigator has selected the sample from a small portion of a population
selected for observation and analysis. From the total population the investigator has randomly selected
1000 student teachers and the sample from different college of education situated in the district of
Thanjavur in Tamil Nadu for the study.

Development of the Tool

Value conflict, Mental Health & Social Maturity – Developed by the present investigator
(M.Kumar)

To measure the value conflict, mental health and social maturity the investigator prepared a
scale by himself, While developing the tool, the investigator had to understand the construction in
addition to have adequate knowledge of various steps in the development of the tool.  The  development
of the tool included the following steps:

a. Preparation of statements

b. Screening of the statements

c. Sample used for tryout



Journal of Humanities and Social Sciences 2014; 6(1) : 18

18 Nov 2014

d. The draft tool and its administration

e. Instruction for scoring

f. Item analysis.

Statistical Techniques used for Data Analysis

In the present study the following statistical techniques were used.

1. Descriptive Analysis (Mean, Standard deviation).

2. Differential Analysis (t-Values, F-ratios),

3. Correlation Analysis (r – Values).

Findings

1. The  value conflict  of B.Ed., Student  teachers  is  moderate in nature.

2. The  mental health of  B.Ed., Student teachers is  moderate in nature.

3. The  Social  maturity of B.Ed., Student teachers is  high in nature.

4. The “t” value has been calculated as 3.887 which is greater than the table value of 1.96 at
0.05 level. Hence it is conclude that there is a significant difference between male and
female B.Ed., student teachers in their value conflict.

5. The “t” value is calculated as 1.465 which  is lesser then the table value of 1.96 at 0.05
level. Hence  it is  inferred that  there is no significant  difference  between age  groups of
21-30  and 31-40 among B.Ed., students teachers in their  value conflict.

6. The “t” value calculated is 0.663 which is lesser than the  table value of 1.96 at  0.05 level.
Hence there is no Significant difference between U.G. and P.G. B.Ed., student teacher in
their value conflict.

7. The  “t” value calculated is 0.964 which  is lesser than the table  of value 1.96 at 0.05 level.
Hence there is no significant difference between married and unmarried B.Ed., student
teachers in their value  conflict.

8. The “t” value  has  been calculated as 0.628 which is lesser than the table value of  1.96 at
0.05 level.  Hence is  no significant  difference  between arts and science B.Ed., student
teachers  in their  value  conflict.

9. The “t” value  is calculated as 2.878 which  is greater than the table value  of 1.96 at 0.05
level. Hence it is  a significant difference between Government  and self  finance  college
B.Ed., student  teacher in their  value conflict.
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10.  The “t” value  calculated  as 1.407 which  is less than the table  value  of  1.96  at 0.05 level.
Hence it is inferred that there is no significant difference between rural college and urban
college B.Ed., student teacher in their value conflict.

11. The calculated “F” value of 0.129 with 2/997 degrees of freedom is less than tabulated
value of 3.00 at  0.05 level of significance.  It is evident  that there is no significant  differ-
ence among of hindu, muslim and christain B.Ed., Student teachers in their  value conflict.

12. The “t” value is calculated as 0.854 which is greater than the table  value  of 1.96 at 0.05
level.  Hence it is inferred that there is no significant difference between rural and  urban
B.Ed., student teachers in their  value  conflict.

13. The calculated ‘F’ value of 0.841 with 2/977 degrees of freedom is lesser than the  tabu-
lated  value  of 3.00 at 0.05 level of significance. It is evident that there is no significant
difference among the of filial order B.Ed., student teachers in their value conflict with
reference to their filial  order.

14. The “t” value is calculated as 1.036 which is lesser than the table value of 1.96 at 0.05 level.
Hence  it is  inferred that there  is no significant  difference  between B.Ed., student teachers
from nuclear family and joint family in their  value conflict.

15. The calculated ‘F’ value of 0.604 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance. It is evident that there is no significant difference
among B.Ed., Student teachers in their value conflict with reference to their father’s educa-
tional qualification.

16. The calculated ‘F’ value of 0.988 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance.  It is evident that there is significant difference
among B.Ed., student teachers in their value conflict with reference to their mother’s edu-
cational qualification.

17. The calculated ‘F’ value of 1.396 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance.  It is evident that there is no significant differ-
ence among B.Ed., student teachers in their value conflict with reference to their father’s
occupation.

18. The calculated ‘F’ value of 2.627 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance.  It is evident that there is no significant differ-
ence among B.Ed., student teachers in their value conflict with reference to their mother’s
occupation.

19. The calculated ‘F’ value of 3.502 with 2/997 degrees of freedom is greater than tabulated
value of 3.00 at 0.05 level of significant.  It is evident that there is no significant difference
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among B.Ed., student teachers in their value conflict with reference to their monthly family
income.

20. The “t” value is calculated as 0.759 which is lesser than the table value of 1.96 at 0.05 level.
Hence it is inferred that there is no significant difference between male and female B.Ed.,
student teachers in their mental health.

21. The “t” value is calculated as 1.623 which is lesser than the table value of 1.96 at 0.05 level.
Hence it is inferred that there is no significant difference between age group of 21-30 and
31-40 among B.Ed., student teachers in their mental health.

22. The “t” value has been calculated as 0.262 which is lesser than the table value of 1.96 at
0.05 level.  Hence it is inferred that there is no significant difference between U.G. and P.G.
B.Ed., student teachers in their mental health.

23. The “t” value is calculated as 0.233 which is less than the table value of 1.96 at 0.05 level.
Hence it is inferred that there is no significant difference between married and unmarried
B.Ed., student teachers in their mental health.

24. The “t” value is calculated as 0.156 which is lesser than the table value of 1.96 at 0.05 level.
Hence there is no significant difference between arts and science B.Ed., student teachers in
their mental health.

25. The “t” value is calculated as 2.782 which is greater than the table value of 1.96 alt 0.05
level. Hence it is inferred that there is significant difference between government college
and self finance college B.Ed., student teachers in their mental health.

26. The “t” value is calculated as 0.657 which is lesser than the table value of 1.96 at 0.05 level.
Hence it is concluded that there is no significant difference between rural college and urban
college B.Ed., student teachers in their mental health.

27. The ‘F’ value is found to be 0.70 which is not significant.  It is inferred that there is no
significant difference among of B.Ed., student teachers in their mental health with refer-
ence to their religion.

28. The “t” value is calculated as 1.172 which is lesser than the table value of 1.96 at 0.05 level.
Hence it is inferred that there is no significant difference between rural and urban B.Ed.,
student teachers in their mental health.

29. The calculated ‘F’ value of 1.435 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance.  It is therefore inferred that there is no significant
difference among B.Ed., student teachers in their mental health with reference to their filial
order.
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30. The “t” value is calculated as 1.036 which is lesser than the table value of 1.96 at 0.05 level.
Hence it is inferred that there is no significant difference between B.Ed., student teachers
from nuclear family and joint family in their mental health.

31. The calculated ‘F’ value of 0.608 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance.  It is inferred that there is no significant differ-
ence and of B.Ed., student teachers in their mental health with reference to their father’s
educational qualification.

32. The calculated ‘F’ value of 1.154 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance. It is inferred that there is no significant differ-
ence among the B.Ed., student teachers in their mental health with reference to their mother’s
educational qualifications.

33. The calculated ‘F’ value of 0.522 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance. It is inferred that there is no significant differ-
ence among the of B.Ed., student teachers in their mental health with reference to their
father’s occupation.

34. The calculated ‘F’ value of 2.051 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance.  It is inferred that there is no significant differ-
ence among the B.Ed., student teachers in their mental health with reference to their mother’s
occupation.

35. The calculated ‘F’ value of 0.196 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance.  It is inferred that there is no significant differ-
ence among the B.Ed., student teachers in their mental health with reference to their family
monthly income.

36. The “t” value is calculated as 4.832 which is greater than the table value of 1.96 at 0.05
level. Hence it is inferred that there is a significant difference between male and female
B.Ed., student teachers in their social maturity.

37. The “t” value is calculated as 2.367 which is lesser than the table value of 1.96 at 0.05 level.
Hence it is inferred that there is no significant difference between B.Ed., student teachers
in their social maturity with reference to their age group.

38. The “t” value is calculated as 0.162 which is lesser than the table value of 1.96 at 0.05 level.
Hence it is inferred that there is no significant difference between U.G. and P.G. B.Ed.,
student teachers in their social maturity.

39. The “t” value is calculated as 1.417 which is lesser than the table value of 1.96 at 0.05 level.
Hence it is inferred that there is no significant difference between married and unmarried
B.Ed., student teachers in their social maturity.



Journal of Humanities and Social Sciences 2014; 6(1) : 22

22 Nov 2014

40. The “t” value is calculated as 2.372 which is greater than the table value of 1.96 at 0.05
level. Hence it is inferred that there is significant difference between arts and science B.Ed.,
student teachers in their social maturity.

41. The “t” value is calculated as 1.886 which is greater than the table value of 1.96 at 0.05
level. Hence it is inferred that there is no significant difference between government col-
lege and self finance college B.Ed., student teachers in their social maturity.

42. The “t” value is calculated as 0.53 which is lesser than the table value of 1.96 at 0.05 level.
Hence it is inferred that there is no significant difference between rural college and urban
college B.Ed., student teachers in their social maturity.

43. The calculated ‘F’ value of 0.444 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance. It is inferred that there is no significant differ-
ence among the B.Ed., student teachers in their social maturity in the reference to their
religion.

44. The “t” value is calculated as 1.427 which is greater than the table value of 1.96 at 0.05
level. Hence It is inferred that there is no significant difference between rural and urban
B.Ed., student teachers in their social maturity.

45. The calculated ‘F’ value of 2.796 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance. It is inferred that there is no significant differ-
ence among the B.Ed., student teachers in their social maturity with reference to their filial
order.

46. The “t” value is calculated  as 1.412 which is lesser than the table value of  1.96 at 0.05
level. Hence it is inferred that is no significant difference between B.Ed., student teachers
in from nuclear and joint families their social maturity.

47. The calculated ‘F’ value of 2.872 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance. It is inferred that there is no significant differ-
ence among the B.Ed., student teachers in their social maturity with reference to their father’s
educational qualification.

48. The calculated ‘F’ value of 0.311 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance. It is inferred that there is no significant differ-
ence among the B.Ed., student teachers in their social maturity with reference to their
mother’s educational qualification.

49. The calculated ‘F’ value of 1.696 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance. It is inferred that there is no significant differ-
ence among the of B.Ed., student teachers in their social maturity with reference to their
father’s occupation.
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50. The calculated ‘F’ value of 2.596 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance.  It is inferred that there is no significant differ-
ence among the B.Ed., student teachers in their social maturity with reference to their
mother’s occupation.

51. The calculated ‘F’ value of 2.860 with 2/997 degrees of freedom is lesser than the tabulated
value of 3.00 at 0.05 level of significance.  It is inferred that there is no significant differ-
ence of among the B.Ed., student teachers in their social maturity with reference to their
families monthly income.

52. The ‘r’ value is calculated as 1.00 which is greater than the table value 0.081 at 0.01 level.
Hence, it can be concluded that there exist high positive relationship between value con-
flict and mental health of B.Ed., student teachers.

53. The ‘r’ value is calculated as 0.388 which is lesser than the table value 3.00 at 0.01 level.
Hence, it can be concluded that there exist a low positive relationship between mental
health and social maturity of B.Ed., student teachers.

54. The ‘r’ value is calculated as 0.422 which is lesser than the table value 0.081 at 0.01 level.
Hence, it can be concluded that there exist a low positive relationship between value con-
flict and social maturity of B.Ed. student teachers.

Conclusion

The purpose of the present investigation was to study the relationship among the variables,
such as value conflicts, mental health and social maturity.   The study is sure to find some usefulness
in the field of education and the findings of the study can serve as a database for further research.
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MILLENNIUM DEVELOPMENT GOALS
AND CHILDREN DEVELOPMENT

Ramesh Kumar Khanna* I.A.S.,

1. Introduction

At the start of the new millennium, the world’s governments signed the Millennium
Declaration1, which aims at reducing global poverty and inequality, provides for a set of time-bound
and quantified targets – the Millennium Development Goals (MDGs), fixing the deadline for achieving
them as 2015. The MDGs have been recognized as a gauge for measuring progress in achieving
human development. Though the MDGs relate to all human beings, the priority is for goals related to
children’s development. Meeting these goals is most critical as they would change the lives of millions
of children. Raising the level of wellbeing of children is one of the most important tasks to accomplish
the Millennium Development Goals.

The main objective of the study is briefly sated as follows. As time line of 2015 for achieving
the MDGs fixed in Millennium Declaration is nearing, the present study has been taken up with the
following objectives: to identify appropriate MDGs and a set of targets within each goal those are
very critical for child wellbeing; to make comparative study of progress of MDGs related to children
among the geographical regions of the world; to review the status of MDGs connected to children in
India; to suggest the policy reforms and measures for implementation needed for child development
and also to accomplish MDGs targets related to children.

The paper is organized as follows: Section 2 discusses issues pertaining to Child Development
in the Millennium Development and section 3 examines the MDGs and Global Development. Section
4 presents the MDGs and India and the last section, section 5, discusses the policy issues and concluding
remarks.

2. Child Development and Millennium Development Goals

Child development is a process every child goes through and symbolizes the increase in
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physical, intellectual and social abilities. Since children are productive assets and future human
resources of the country, it is imperative that development of children is accorded the highest priority
on the country’s development agenda. This underscores the need for an in-depth study of the links
between child development and millennium development goals for human and child development
which could be useful for policy formulation and monitoring.

The Millennium Development Goals are the global promises made by world governments to
eradicate human deprivation in 2000 by signing the Millennium Declaration. They agreed on eight
Millennium Development Goals. These goals contain quantifiable targets which are measured by set
of indicators.

It is noteworthy that although the MDGs Goals are for everyone, they are primarily about
children and all of these goals impact upon children.  Six of the eight goals relate directly to children.
Even meeting the last two goals will also contribute to the overall well-being of children. Since
children are most vulnerable when there is lack of basic needs like food, water and health care, the
accomplishment of these Goals is extremely critical for child wellbeing. In fact, these interventions
during initial of childhood years make huge impact on child’s physical, intellectual and social
development. As children constitute a substantial percentage of the world’s poor population, investing
in children will accelerate the achievement of MDGs and development goals.

The most important millennium development goals connected with children with the targets
fixed and indicators for monitoring the progress of these goals include – Eradicate extreme poverty
and hunger:  Proportion of population below $1 (PPP) per day, Prevalence of underweight children
under 5 of age; Achieve universal primary education: Achieve universal primary education; Promote
gender equality: Ratios of girls to boys in primary education; Reduce child mortality: Under-five
mortality rate, Infant mortality rate, Improve maternal health; Reduce AIDS/HIV and diseases; access
to improved water source and sanitation. In fact, above indicators are critical determinants of child
development as well.

3. MDGs and Global Progress

MDGs are to be met by 2015. Advances made to meet MDGs across the world have been
varied. There have been considerable progress for some of the goals but also have serious set-backs
in case of other goals. Global progress so far can be summarized as follows -

GOAL 1: Eradicate Extreme Poverty and Hunger: This goal aim at cutting in half the proportion of
people in the developing world living with less than $1 a day by 2015.
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Poverty and hunger have direct bearing on child development and its well-being. Children
living in extreme poverty are more vulnerable to exploitation, abuse and discrimination and lack
access to essential services as health care and education.

The present status and trends as per MDG Report, 20142 indicate that though the world has
reduced extreme poverty by half and the MDG target has been met, 1.2 billion still live in extreme
poverty and majority of which is in Southern Asia and sub-Saharan Africa.  About one in five persons
in developing regions lives on less than $1.25 per day. In 2010, one third of the world’s 1.2 billion
extreme poor lived in India alone.

Though the overall achievement in poverty reduction has been made, it has been quite uneven
across various regions of the globe. Eastern Asia and South-Eastern Asia have met the target of
halving the extreme poverty rate, whereas other regions, such as sub-Saharan Africa and Southern
Asia, still lag behind. According to World Bank projections, sub-Saharan Africa will be unlikely to
meet the target by 2015.

Goal: Halve, between 1990 and 2015, the proportion of people who suffer from hunger.

The important facts indicating the present status as per MDG report 20142 are –

Hunger continues to decline.  However, 842 million people, about one in eight people in the
world, still suffer from chronic hunger and vast majority of them belong to developing countries. The
progress in reduction of undernourishment has varied among different regions of the world. Appreciable
reductions in both prevalence of undernourishment and the number of undernourished has taken
place in most countries in South-Eastern Asia, Eastern Asia, Caucasus and Central Asia, and Latin
America and the Caribbean in which the target of halving the hunger rate has been reached / almost
reached. On the other hand, sub Saharan Africa has shown little progress in recent years and continue
to have high prevalence of undernourishment. Western Asia strangely reported increase in the
prevalence of undernourishment compared to 1990–1992, and Southern Asia and Oceania have not
shown adequate progress to meet the MDG hunger target by 2015.

Though the chronic under nutrition among youth has come down but one in four children is
still affected. In 2012, 25% of all children under the age of five years were estimated   to be stunted.
Further, it is estimated that 15 % of children below age of five in the world are underweight
(99 million) in 2012.

Goal 2: Achieve universal primary education

Target for meeting this goal is ensure that all children able to complete a full course of
primary schooling by 2015.
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Children are future of a country. Education is a very critical for child development and every
child should able to have access to education. The present status and trends as per MDG Report
20142 shows that substantial progress towards universal primary education has been made. However,
High dropout rates remain a major impediment to universal primary education. There were still 58
million children, one in ten children of primary school age, out of school in 2012.

Thus there has been much better progress with regard to this MDG and some of the nations
are nearing achieving universal primary enrolment. MDG: 2014 Progress Chart3  indicates the progress
shown by various regions with regard to targets pertaining to Universal Primary Education indicate
that all regions of the world have achieved high enrolment except sub-Saharan region which has
attained only moderate enrolment.

Goal 3: Promote gender equality & empower women

Eliminate gender disparity in primary and secondary education, preferably by 2005, and in
all levels of education no later than 2015.

Gender equality is important for only for women, but for female child also. Equal access to
education opportunities and other resources for both boys and girls are essential for overall of child
well-being and human development. Educated women also have positive bearing on the upbringing
of child.

The present status and trends on gender equality as per MDG Report, 20142 indicate that all
developing regions have shown progress at all levels of education—primary, secondary and tertiary
in gender parity index. However, gender disparities are more prevalent at higher levels of education.

MDG: 2014 Progress Chart3   indicates the parity has been attained for gender equality in
primary education in Eastern Africa, South Eastern Asia, Southern Asia, Oceania, Latin America /
Caribbean and Caucasus & Central Asia. However, Northern Africa and sub-Saharan Africa, Western
Asia and Oceania are still close to parity in achieving the gender parity in primary education.

Goal 4: Reduce child mortality

Under this goal, the target is to reduce the under-five mortality rate by two-thirds, between
1990 and 2015.

Child mortality is a crucial determinant for child development. Children are the world future;
yet child mortality continue to be crisis which is faced across the globe, albeit more so by poor and
developing countries.
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The present status and trends on child mortality as per MDG Report, 20142 indicate that
there is considerable progress in child mortality and the global rate of under-five mortality has reduced
its half in 2012 of its 1990 rate. But the MDG target is still quite far and most likely to remain
unachieved.

Sub-Saharan Africa has the highest child mortality rate in the world; 3.2 million children
under 5 years dying and one out of every ten child dies before 5 years of age in 2012. Southern Asia
has also shown consistent progress in reducing child mortality and has able to halve its under-five
mortality rate. However, about one third of child deaths still take place in this region. Highest number
of child death in the world occurs in India with 1.4 million children dying before age of 5 years in
2012.

MDG: 2014 Progress Chart3 indicates that except for sub-Saharan Africa which has still high child
mortality, other regions of the world have either low child mortality (Northern Africa, Eastern, South
Eastern and Western Asia, Latin America/Caribbean and Caucasus & Central Asia) or moderate child
mortality (Oceania and Southern Asia).

Since four out of every five deaths of children under age five in the world continue to occur
in sub-Saharan Africa and Southern Asia, it is critical to focus on reducing the number of child
deaths in these regions.

Goal 5: Improved Maternal Health

Reduce maternal mortality ratio by three quarters, between 1990 and 2015 is the target to
meet this goal.

Maternal health has direct impact on children both at birth and subsequent childcare. Maternal
mortality makes the children more vulnerable. Most of the developing countries continue to show
high level of maternal mortality. 90% of the total maternal mortality deaths occurred in the developing
regions, with sub-Saharan Africa and Southern Asia accounting for 86%. The present status and
trends shows that MDG target of reducing MMR by 2/3rd is not likely to be met. (MDG Report 2014)2

Pregnancy at a young age has adverse affect the health of both young mothers and newly
born child. This also results in loss of opportunities for education and work which leads to perpetualaity
of poverty. It is therefore necessary to protect girls from child marriage. Abuses against adolescent
girls and sexual violence have a direct impact on maternal health.

It is utmost important  to reduce adolescent childbearing as it impacts the achievement of
other Millennium Development Goals on poverty, education, gender equality and child mortality.
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Goal 6: Combat HIV / AIDS, Malaria & Other Diseases

The targets for this goal are- halt and begun to reverse the spread of HIV/AIDS by 2015;
Achieve universal access to treatment for HIV/AIDS those who need by 2010; halt and begun to
reverse the incidence of malaria and other major diseases by 2015.

Children are particularly vulnerable to these diseases and therefore their protection is of
important. Almost 600 children died every day of AIDS-related causes in 2012.  Though MDG malaria
target is likely to fully met as per latest trends shown across the globe, an estimated 3.4 billion people
are still at risk of infection. In 2012, 207 million malaria cases were reported and killed 627000
people. However, it is alarming to note that about 80% of them under 5 years. The prevalence rate /
death rate from the tuberculosis are falling faster than its incidence and may reach target. In 2012,
there were an estimated 11.0 million people living with the disease. (MDG Report 2014)2

MDG: 2014 Progress Chart3 indicates that all the regions of the world have shown low mortality and
low incidence with regard to targets pertaining to halt & reverse spread of HIV /AIDS and tuberculosis
except for sub-Saharan region which still shows high mortality and high incidence.

Goal 7: Ensure environmental sustainability

Reduction in the rate of biodiversity loss; Halve the proportion of people without sustainable
access to safe drinking water and basic sanitation and improvement in the lives of slum dwellers are
the connected targets of this goal.

The Millennium Goals recognize that environmental sustainability is part of global economic
and social well-being. This also has implication on child well-being. Carbon dioxide emissions are
continuing to increase (50% since 1990).

Though the world has already met the drinking water target but 748 million people still lack
safe sources of drinking water of which 173 million have drinking water straight from rivers, streams
or ponds. Forty-five countries in the world were not on track to meet the MDG drinking water target.
Access to improved sanitation also impact on families including children and their well-being. Present
trends shows that MDG target of 75 per cent coverage will not be met by 2015 as still a billion people
still resort to open defecation. (MDG Report 2014)2

Slums are the areas where people live in non-durable housing and generally overcrowded.
They do not have proper access to basic services like safe water and sanitation and thus have adverse
effect on child well-being. Though MDG target has been met, the number of people living in slum
conditions is growing.
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Goal 8: Develop a global partnership for development

Development of a country is necessary for overall human development. Child Development
is precursor for human development and therefore also requires adequate resources and focus. Overall
development of poor and developing countries would be possible if adequate financial assistance is
given to them. Official development assistance stood at $134.8 billion in 2013 which is now at its
highest level, reversing the decline of the previous two years.

4. India and MDGs

India has a very critical role play in achievements of the MDGs being having the population
of 1.25 billion. The performance of India in respect of MDGs has been a mixed bag. The targets
related to halving the percentage of population below the poverty line, net enrolment ratio in primary
education, proportion of people with sustainable access to an improved water sources, halting / reversed
the spread of HIV/ Aids, Malaria and TB have been achieved. However, progress pertaining to reducing
by two-thirds the under five mortality rate, ratio of girls to boys in higher education, improving
maternal health, to reduce by three quarters the Maternal Mortality Ratio (MMR), access to improved
sanitation etc. has not been up to the mark and likely to miss the deadline.4

As per latest MDG report 20142, the India’s performance has not been satisfactory with
regards to critical indicators related to poverty, child and maternal mortality and access to improved
sanitation. 32.9% of world’s extremely poor (1.2 billion) lived in India alone in 2010. Highest number
of children below five deaths (1.4 million) died in India in 2012. As regards maternal mortality ratio,
India still accounts for 17 per cent of maternal deaths. India’s MMR target for 2015 to reduce maternal
mortality to less than 109 deaths per 100,000 live births remains a far cry as only three states viz.
Kerala, Tamil Nadu and Maharashtra alone have reached the target.5

According to the Global Hunger Index (GHI) report for 20146, though India has improved
with regard to child nutrition and hunger, it is still ranked 55th only out of 76 countries as far as
hunger index is concerned. Despite progress made in bringing down the underweight children, India
still has the highest number of underweight children under five in the world and 70% of children are
anemic.7

Dismal picture is also evident in access to sanitation with 59.4% of rural population practice
open defecation (NSS Survey, 2013).

5. Policy Interventions

Considering the fact that time period fixed for accomplishment of MDGs by 2015 is fast
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approaching and many goals / targets are not likely to be met, there is need for introspection on
existing policies and also strategies for implementation to accomplish MDGs targets related to children
and needed for child development.

Both at the global level and in most countries, there has been progress towards the MDGs.
However, there have been still significant gaps in meeting the certain crucial goals concerning food,
health and nutrition in many countries. Policy interventions like social protection and safety net
schemes that ensure affordable access to food, nutrition and health care to the poorest and most
vulnerable are required to be persisted.

The most critical area that require utmost focus and concerted efforts are - removal of hunger
and poverty and also the child nutrition. Poverty is required to be tackled both in its economic and
social terms with interventions focusing on poor and the socially disadvantaged groups.

Concerted efforts through Policy intervention and reforms are needed to reduce Child Mortality
and Infant mortality.  For this, specific schemes targeting children are required to be implemented.
Accessibility and affordability of health services have to be ensured by strengthening the health
infrastructure.  Universal coverage of Immunization among children also requires focus. Introduction
of special schemes targeting improvement of Child Nutrition status like Midday Meal Scheme of
India would be needed, in case of absence of similar scheme. Focusing on preventing low birth
weight is also important task to reduce infant mortality.

To meet the MDG targets related to primary education, public policies have to re designed to
reach the poorest sections of the society. Constructing schools in uncovered areas with separate
toilets for girls; providing free school meals; abolishing school fees, recruitment of women teachers
etc. would be added incentive for increasing the enrolment and reduce the gender gap.

Safe drinking water from improved water source is essential to health. Children, being a
vulnerable group, get affected with water borne diseases which could prove fatal. Hence, proactive
action is called for in order to ensure universal accessibility to safe drinking water. Similarly, ensuring
access to an improved sanitation will help in improving the health indicators.

As many of the MDGs are concerned with provision of basic needs and services, efficient
implementation of prudent policies related to compulsory education, primary healthcare, universal
access to safe drinking water and sanitation, and streamlining the public distribution system targeted
to poor families etc., would  be critical for achieving the MDG goals.

Adequate resource allocation for food, health and education sectors is necessary. For financing
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the poor and underdeveloped countries, contributions by rich countries and international forums are
needed to be stepped up.

India, too, would have to focus on the goals, where the progress is tardy, with new polices
and strategies, targeted approach and efficient implementation.
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SHASHI DESHPANDE’S  A MATTER OF TIME:
A READING OF WOMAN’S INNER LIFE
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Abstract

Shashi Deshpande is one of the famous contemporary Indian novelists in English. She deals
with the inner world of the Indian women in her novels. She portrays her heroines in a realistic
manner. Basically she writes about the situation of women and their failures in the fast changing
socio-economic milieu of India. She writes about the conflict between tradition and modernity in
relation to women in the middle-class society. A woman is the centre of her fictional world. Her
desires, efforts and failures in the traditional Indian society are the main points in her novels. She
makes it clear that hers is not the strident and militant kind of feminism which sees man as the cause
of all troubles. Her depiction of women’s world is authentic, realistic and credible. She presents the
middle-class women in her novels. In fact, the present article deals with in what way Shashi
Deshpande’s novel A Matter of Time is an exploration of a woman’s inner life.

Introduction

Shashi Deshpande’s novels generally explore a woman’s psyche. The Dark Holds No Terrors,
That Long Silence, The Binding Vine and Roots and Shadows deal with feminist issues. This novel
too deals with the same subject. Yet a woman’s inner life is not the only subject of this novel. Here
the inner life of a woman emotionally isolated from her family is reflected and refracted in the
embryonic women represented by her daughters. Deshpande does believe that she is a feminist and
her concerns are universal. She writes about silent, sobbing women – mothers, grandmothers, aunts,
sisters, grand-aunts, daughters and a whole lot of females. The concerns of women are primarily in
the context of the family and the community. She has looked into women’s changing perspectives
and their search for bonding within family as a mode of strength. Since childhood, the psyche of a
woman is moulded in a particular fashion to inculcate in her all types of feminine qualities. Simone
De Beauvoir writes, “One is not born but rather becomes, a woman…; it is civilization as a whole
that produces this creature…described as feminine” (The Second Sex 267).

* HOD, Dept. of English, Vidhya Sagar Women’s College, Chengalpattu.
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Methodology

Deshpande in presenting women’s point of view is mainly interested in the clash of tradition
and modernity, as reflected in the generation gap and conflict between women. Her young heroines
rebel against the traditional way of life and patriarchal values. Jaya, Sarita and Sumi perceive the
structuring of men and women in gendered roles, restricting their human potentiality and fullness.
They struggle to transcend the restrictive roles. They rebel, reject and seek freedom from the traditional
norms and way of life. Shashi Deshpande’s portrayal of the women of different generations presents
the world of women divided into the traditional and the modern. Her female protagonists are from the
middle class. Besides her class identity, she cannot betray her gender identity. She says, “As writing
is born out of personal experience, the fact that I am a woman is bound to surface. Besides, only a
woman could write my books, they are written from inside, as it were” (35).

Discussion

The novel presents three generations of women in the same family living under the same
roof. They have their own values and mindsets and a finely individualized unconventional relationship
with each other. The novel begins with Gopal’s walking away from the family, which Meenakshi
Mukherjee finds “inexplicable and a major part of it is devoted to the attempts of the relatives to find
out why Gopal deserted his family so irresponsibly” (A Matter of Time 45). This incident serves as
the central point in the novel. It evokes different reactions from the three important women in the
novel – Kalyani (Grandmother) Sumi (Mother) and Aru (Daughter), which reveal their personality.

Kalyani is one of the most important characters delineated by the novelist. She is presented
as “a weak, feeble creature, who returned to her parent’s home as a deserted wife and a disgrace to
the family” (A Matter of Time 154). Kalyani herself admits to have been a great disappointment to her
parents not only because she was a girl, but also because she was none of those things which her
mother would have liked her daughter to be. Kalyani’s marriage with Shripathi, her maternal uncle,
was arranged purely on account of an expediency to prevent the property from going away. After
their marriage Kalyani’s mother (Manorama), felt secure and also felt that the property would remain
in the family. Shripathi’s unwillingness was softened by Manorama’s appeal to his gratitude. Discerning
both intelligence and ambition in him when he was a boy, Kalyani’s parents had brought him up and
educated him to be a lawyer. Kalyani was forced by her dreaded mother to “accept a feared uncle as
a husband. All this was responsible for the hopelessness that lay within the relationship that doomed
it from the start” (143).

While going to Bangalore to her parental home, Kalyani lost her four-year-old mentally
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retarded son. This happened at the railway station. The son wandered away as she was attending to
the crying baby and Shripathi had gone to check for reservations. In search of the lost son, Shripathi
“went about the city like a madman” (140) but to no avail. This brought Kalyani’s marital life to an
end. Shripathi stopped speaking to his wife “he has not spoken to her since the day it happened—
about thirty-five years ago” (140). Even this oppressive silence could not kill Kalyani’s affection for
the other members of the family. Her daughter Sumi recognizes the great contribution of this ‘self-
punishing woman’ “In fact, noticing the complex net of relationships that Kalyani has with so many
people, she (Sumi) is reminded of the spider she had seen one morning, scuttle from point to point,
drawing silken threads out of itself, weaving in the process a web with a beautiful design” (185).

Kalyani is visibly upset when she comes to know about Gopal’s walking away on his wife
and children. She will never like the tragedy of her life to resurface in the case of her daughter. “No,
no, my God, not again, she cries pathetically, sounding so much like an animal in pain” (12). When
she goes to meet Gopal she takes the entire responsibility of Sumi’s carelessness on herself. She says,
“But… how could she have known what being a good wife means when she never saw her mother
being one? I taught her nothing, it’s my fault, Gopala forgive me and don’t punish her for it.” (47)
Kalyani’s character is a faithful representation of self-sacrificing women of the old generation. To
them, marriage is the most important happening in a woman’s life. It is both a problem and a solution
to life’s problems. Kalyani is keen on getting a good match for her granddaughter Aru, though they
are amazed by her unusual interest in marriage, which was responsible for her own misfortunes:
“How can she of all people, think of marriage with enthusiasm?” (124). Kalyani’s character is
characterized by “superb authenticity and spites an unusual relationship found only in India” (Spivak
131-32).

Both Sumi and her husband Gopal are called unusual people. Sumi appears to be an epitome
of silent suffering and passive resistence. But, the novelist feels, she is made of different stuff “She
blocks out the unpleasantness. She has a good opinion of herself, she is more concerned with getting
on with life, and she does not want pity. She would do anything for pride. She distances even her
husband” (45). She does not ask any explanation from Gopal as to why he left them without any
apparent reason. Even the one question she wanted to ask him remains unsaid:

…if I meet Gopal I will ask him one question…the question no one has thought of, what is
it Gopal, I will ask him that makes a man in this age of Acquisition and possession walk out
on his family and all that he owns? Because…it was you who said that we are shaped by the
age we live in, by the society we are part of. How then can you, in this age, a part of this
society, turn your back on everything in your life? Will you be able to give me an answer to
this? (71)
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All the happenings in this novel revolve round this very question. People make various wild
guesses and suppositions. Even Gopal does not know the precise reason for this kind of behaviour on
his part and seems to be gropingly moving towards his determination. The indecisiveness is so
pronounced in the basic action in this human drama that a reviewer comes to the conclusion that the
novel has “an unfinished feel and that the tragedies that occur towards the end are abrupt, which is
true to life indeed, but not always desirable in literature.” (Latha 76-77)

Sumi’s character has been conceived without a trace of sentimentality. Right from her
childhood she has been “Beautiful, gracefully effortlessly, almost without wanting to, gathering friends
around her” (104). Even in crisis, she can leave the impression of her grace and courage and her old
vivacity. Gopal remembers when they meet later that her “body blocked out everything else about
her” (223). What is even more beautiful in her is a series of rare qualities which she possesses. She
has no trace of vanity; though she is proud of her husband she bows boundless patience. She accepts
sympathy, loyalty and stupefied confusion makes her “an enigma” (23). She remarkably maintains
her cool and matter-of-fact attitude. Gopal was amazed and awed by her ease with strangers. Her
sister Premi speaks eloquently about Sumi’s superiority over her: “she was ahead of me and I was
forever trailing behind, never able to catch up with her” (17). Such is Sumi’s nature that she cannot
hate a person for long. She herself tells her daughter that she is not a good hater and that she cannot
retain her anger or hatred for long. She is so self-controlled that she would not even talk about
Gopal’s act of desertion.

She tells Devaki, “I have never been able to cry easily, you know that. And what do I say,
Devi? That my husband has left me and I don’t know why and maybe he doesn’t know, either? And
that I am angry and humiliated and confused…? Let that be, we won’t go into it now.” (107) Not that
Sumi does not feel the wrench. In fact, sensitive and self-respecting persons like her feel their misfortune
more keenly. Even in her parental house she has the air of being lost and of having no place. The
purposeless extravagance about her movements and her stylized manner of walking are indicative of
her agony. But she fully realizes that trying a lacerated heart to one’s wrist as it were and showing it
to the world is meaningless. She cannot help in bearing silently the absence of Gopal’s reassuring
presence. Her silent suffering assumes at times heroic proportion. She is not unaware of the bliss of
human relationships, but she accepts the harsh facts of life boldly, maintaining that Gopal is going his
own way and she has to go hers. She wants her daughter’s life to be easy and comfortable “I want her
to enjoy the good things in life, I want her to relish it and not spit it out because she finds it bitter”
(220). She knows that life is not a bed of roses; and what pays in life is a sane and balanced attitude
to it. It is a pity that Sumi dies of an accident suddenly, just before her taking up a job to support
herself and her daughters.
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Aru (or Arundhati) is to the novelist the focal point in the novel; she is an observer of the
drama affecting the entire family. She is endowed with an “innate sense of order” (12), and given to
withdrawal from others, she is ready to go ahead with “a purely impersonal search” (122). She seems
to be holding a moral scale against which she would measure everyone, including herself. Aru is the
heroine of this story, the novelist declares, basing her evaluation on the norms prescribed in the
Natyasastra. She has youth and beauty and has the potential of having nobility and steadfastness.
Above all, “she is trying to make sense of what is happening, her consciousness moving outside
herself and reaching out to the others as well, embracing, in fact, the whole of what is happening”
(185). It is hoped that true understanding would come to her in due course and her ambivalence
would disappear. Her empathy makes her the most sensitive character in the novel who silently
reaches out to others and feels their predicament keenly.

Another distinguishing quality of Aru is her rebelliousness. The “desire to rebel” is deeply
ingrained in her (11). Gopal’s walking away on his family is, according to her, not just a tragedy; it is
both a shame and a disgrace. Her reaction to her mother’s stoic acceptance of it is violent and sharp.
Aru’s “hostility” is like “a weapon” of “an adversary” (49). She is no longer interested in Gopal’s
answer, but she will not let him “’get away scot-free” (137). She says: “He can’t get away like this!
He has to give us maintenance”(61). She is pained by the disintegration of the family, but her self-
respect would not let her stoop to self-pity. Even after the death of her mother and grandfather she is
not prepared to seek any help from Gopal. She moves away from her father’s arms and says to him:
“Yes, Papa, you go. We’ll be all right; we’ll be quite all right. Don’t worry about us”(246). She
consoles Kalyani that she will be with the latter as her son, who is regarded as the protector in the
Indian context after the father’s death and “the very reason of their existence” (71).

Marriage, which in India is considered to be the most coveted relationship, does not have a
place in Aru’s scheme of things. “I’m never going to get married,” she declares (76). Her reading of
Erica Jong has convinced her further of the futility of such human relationships. She is quick enough
to perceive “new dimensions of betrayal and cruelty in the woman-man relationship” (145). She
expresses her point of view to Premi: “I’ve been thinking about marriage a great deal. . . What’s there
in it? I mean, look at Amma and now Sumi . . . . What do you get out of it?’ . . . ‘And look at Goda-ajji
and Bhauji-kaka—they ‘re always scrapping. At their age and after so many years of marriage!”(138).

Aru, as the novelist suggests, fails to appreciate “the interplay of feelings in marriage”
(Ramamoorthi 567), but this is so because of her want of maturity and her vicarious experience of
marriages like those of Kalyani and Shripati, Sumi and Gopal and others. Probably the most important
point about Aru is her finely individualized unconventional relationship with her grandmother, Kalyani.
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The focus, says the novelist, is on two human beings, (and) not on the relationship being defined. Aru
is said to have had originally a troubled relationship with Kalyani. With the passage of time, however,
she changes and comes to have an “altered relationship” with Kalyani: “It has suddenly become
evident to all of them that Aru and Kalyani have, at some time, without their having noticed it, forged
a partnership” (197).

Conclusion

Towards the end of the novel, Gopal notices “a curious resemblance” between the two of
them: they both have “the steady watchful look in their faces, (and) the smile of encouragement” for
him (246). The novel thus portrays the network of human bonds and affiliations obtaining between
several persons in general and Kalyani-Sumi-Aru in particular. Other relationships are also there.
There is, for example, the queer relationship between Kalyani and Shripati, and the one between
Rishi and Charu, there being “nothing of the male-female in their relationship” (125). There was also
“a queer sense of disharmony . . . a discord, a sense of something is missing” between Kalyani’s
parents (120). But the relationship that has been reiteratively emphasized is that between Kalyani
and Aru. Through Kalyani’s accounts Aru relates herself to their ancestors, realizing that the people
Kalyani speaks about are a part of Aru’s life. The novelist has tried to show that human relationships
tend to have continuity and human beings, despite inter-generational shifts, have potential of
corresponding with each other in certain significant respects. It is this continuity of relationship that
gives meaning to life in the long run.

The protagonists of Shashi Deshpande enter into marriage with the hope that the marriage
would provide them respect, security and status in the society but unfortunately, they get disappointed
and subsequently disillusioned. Deshpande celebrates the major exploration of her protagonists by
transcending the boundaries of the female gender. Her characters experience the gravitational pull of
patriarchy and tradition. “The women characters struggle to redefine their role and identity in the
light of feminism” (Singh 43). The analysis of the feminism is of paramount importance to see how
each of these protagonists starts to think and feel differently from other women and use their
potentialities in a new perspective.

Shashi Deshpande’s novel A Matter of Time is a novel of human bonds and bondages. It is a
very different reading experience from The Binding Vine. A Matter of Time has elicited a very fine
response from foreign readers, Australian, English and American. Gopal-Sumi relationship is the
most rewarding thing in it. The mother-daughter relationship is superbly authentic. Human relationship
is the main theme of this outstanding novel, which also, in a way presents an exploration of woman’s
inner life.
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,e;jpa cah;fy;tp Fwpj;j XU ghh;it,e;jpa cah;fy;tp Fwpj;j XU ghh;it,e;jpa cah;fy;tp Fwpj;j XU ghh;it,e;jpa cah;fy;tp Fwpj;j XU ghh;it,e;jpa cah;fy;tp Fwpj;j XU ghh;it

Kidth; kh.,uh. ,yl;Rkpehuhazd;Kidth; kh.,uh. ,yl;Rkpehuhazd;Kidth; kh.,uh. ,yl;Rkpehuhazd;Kidth; kh.,uh. ,yl;Rkpehuhazd;Kidth; kh.,uh. ,yl;Rkpehuhazd;*

Ma;Tr;RUf;fk;:-Ma;Tr;RUf;fk;:-Ma;Tr;RUf;fk;:-Ma;Tr;RUf;fk;:-Ma;Tr;RUf;fk;:-

fy;tp vd;gJ xt;nthUthpd; Kd;Ndw;wjpw;F kl;Lky;y ehl;bd;

tsh;r;rpf;Fk; ,d;wpaikahjJ. Fwpg;ghf jw;nghJ cah;fy;tpahdJ mwptpay;

njhopy;El;g tsh;r;rp kw;Wk; GJikfSf;F xU fUtpahf tpsq;fp tUfpwJ.

,Ug;gpDk;> ehk; ek; khzth;fSf;Fj; jukhd fy;tpapid mspf;fpNwhkh

vd;w Iak; ngUk;ghNyhNdhUf;F cz;L.  Vnddpy;> ek; gy;fiyf;fofg;

ghlj;jpl;lq;fs; ngUk;ghyhdit ek; ehL Rje;jpuk; miltjw;F Kd;G

Mq;fpNyah;fshy; cUthf;fg;gl;litahFk;. ,it mYtyf Fkh];jh

NtiyfSf;Fj;jhd; nghUe;Jk;> ,jdhy; jukhd fy;tpapidg; ngWtjw;fhf

xt;nthU Mz;Lk; ,e;jpa khzth;fs; ntspehLfSf;Fg; gilnaLj;J

tUfpwhh;fs;. ek; fy;tpKiw Ntiyfis cUthf;Fk; njhopy; KidNthiu

cUthf;ftpy;iy. Ntiyapidj; NjLgth ;fisj;jhd; mjpfk;

cUthf;FfpwJ. ,jw;F ehk; jukhd fy;tpapid mspg;gJ kpfTk; mtrpak;.

vdNt> ,e;jpa cah;fy;tpapy; GJikfisAk; njhopy;El;gq;fisAk; GFj;j

Ntz;baJ fhyj;jpd; fl;lhakhFk;. ,NjhL> ek; gy;fiyf;fofg;

ghlj;jpl;lq;fis rh;tNjr juj;jpy; mikg;gJld; mjw;Nfw;w trjpfis

ehk; ,q;F ek; ehl;bNyNa mspf;f Ntz;baJ ek;Kila flikAkhFk;.

Kd;Diu:- Kd;Diu:- Kd;Diu:- Kd;Diu:- Kd;Diu:- fy;tp vd;gJ ehl;bd; Kd;Ndw;wj;jpw;F kpfTk; ,d;wpaikahjJ.

cyfj;jpy; jw;NghJs;s tsh;r;rp mile;j ehLfs; ngUk; Kd;Ndw;wk;

mile;jjw;F fy;tpNa xU Kf;fpa fUtpahf ,Ue;Js;sJ. ,J xU

*Kjy;th; kw;Wk; ,izg; Nguhrphpah; - tzpftpay; Jiw

lhf;lh;. Mh;.Nf. rz;Kfk; fiy kw;Wk; mwptpay; fy;Y}hp ,e;jpyp> fs;sf;Fwpr;rp – 606 213>
tp*g;Guk; khtl;lk;.

mrlakshiminarayanan@gmail.com,   lakshiminarayanan@rediffmail.com
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ehl;bd; KJnfOk;G  Nghd;wJ. xU kdpjd; tho ,Ujak; vt;tsT

Kf;fpaNkh me;j msTf;F xU ehL Nkd;NkYk; tsu fy;tp kpfTk;

mtrpakhfpwJ. Fwpg;ghf cah;fy;tp ,jpy; kpf Kf;fpa gq;F tfpf;fpwJ

vd;why; kpifahfhJ. ,Ug;gpDk;> ,e;jpahtpd; cah;fy;tp juk; vd;gJ

gd;dhl;L fy;tp epWtdq;fsplk; Nghl;b NghLk; mstpw;F tsutpy;iy

vd;gNj cz;ik.

,e;jpa cah;fy;tp epWtdq;fs;,e;jpa cah;fy;tp epWtdq;fs;,e;jpa cah;fy;tp epWtdq;fs;,e;jpa cah;fy;tp epWtdq;fs;,e;jpa cah;fy;tp epWtdq;fs;

120 Nfhbf;Fk; mjpfkhf kf;fs; njhif nfhz;l ,e;jpahtpy;

600-f;Fk; Nkw;gl;l gy;fiyf;fofq;fSk;> 32000-f;Fk; Nkw;gl;l fy;;Y}hpfSk;

cs;sd. ,tw;wpy; cah;fy;tp ngWk; 120 yl;rj;jpw;F Nkw;gl;l

khzth;fSf;F 5 yl;rj;jpw;Fk; Nkw;gl;l Mrphpah;fs; fy;tp Nghjpj;J

tUfpd;wdh;.

,Ug;gpDk; ,e;jpahtpy; 14.6% Ngh; kl;LNk cah;fy;tp ngWfpwhh;fs;

vd;W rkPgj;jpa Gs;sp tptuq;fs; njhptpf;fpd;wd. ek;ik tpl kf;fs;

njhif mjpfk; nfhz;l rPdhtpy; 26.7% Ngh; cah;fy;tp ngw;W tUfpwhh;fs;.

gpw ehLfshd mnkhpf;fh 83%> u~;ah 77%> gphpl;ld; 57%>  gpNurpy; 34%
vd me;ehl;L khzth;fs; cah;fy;tp ngw;W tUfpwhh;fs;. cyf mstpy;

cah;fy;tp ngWNthh; ruhrhpahf 23% MFk.;

jw;Nghija ,e;jpa cah;fy;tp epiy:jw;Nghija ,e;jpa cah;fy;tp epiy:jw;Nghija ,e;jpa cah;fy;tp epiy:jw;Nghija ,e;jpa cah;fy;tp epiy:jw;Nghija ,e;jpa cah;fy;tp epiy:

cah;fy;tp epWtdq;fis mjpfkhff; nfhz;bUf;Fk; ,e;jpahtpy;

ehk; ey;y jukhd fy;tpapid ek; khzth;fSf;F mspj;J tUfpNwhNkh

vd;gJ kpy;ypad; lhyh; Nfs;tpahFk;? cah;fy;tpapy; mnkhpf;fh> rPdhtpw;F

gpwF 3-tJ ,lj;jpy; ,e;jpah ,Ue;jhYk; ey;y jukhd fy;tp vd;gJ

,q;F Nfs;tpf;FwpahfNt cs;sJ.

2020-k; Mz;by; ,e;jpah xU nghpa tsh;r;rpaile;j ehlhf cUthFk;

vdf; fy;tpahsh;fSk;> nghUshjhu epGzh;fSk; $wp tUfpwhh;fs;.  mth;fs;

$w;Wf;Ff; fhuzk; vd;dntdpy; mg;NghJ ,e;jpah epiwa ,isQh;fisf;
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nfhz;bUf;Fk;. (60 rjtPjk; Ngh; ,Ug;gh;).  ,jdhy; ey;y kdpj tsk;

,e;jpahtpy; ,Uf;Fk; vd;w ek;gpf;ifapy; mth;fs; $wpAs;sdh;.

,e;jpah cah;fy;tp epWtdq;fspd; juk;,e;jpah cah;fy;tp epWtdq;fspd; juk;,e;jpah cah;fy;tp epWtdq;fspd; juk;,e;jpah cah;fy;tp epWtdq;fspd; juk;,e;jpah cah;fy;tp epWtdq;fspd; juk;

,e;jpahtpy; mjpf cah;fy;tp epWtdq;fs; ,Ue;jhYk;> cyf mstpy;

Kjy; 300- ,lq;fspy; ,e;jpa njhopy; El;gf; fofk; (Indian Institute of
Technology) kw;Wk; ,e;jpa Nkyhz;ikf; fofk; (Indian Institute of
Management) Mfpait kl;LNk ,lk; ngw;Ws;sd. NkYk;> jukhd fy;tp

,e;jpahtpy; fpilf;fhj fhuzj;jhy; xt;nthU Mz;Lk; ,e;jpa ,isQh;fs;

mnkhpf;fh> ,q;fpyhe;J> M];jpNuypah> u~;ah> epA+rpyhe;J Nghd;w ehLfSf;F

jukhd cah;fy;tp ngwr; nry;fpd;wdh;.

Kd;dhs; ,e;jpa ehl;bd; kdpj tsj; Jiw mikr;rh; jpU. fgpy;rpgpy;

Fwpg;gpLifapy;; ,e;jpa khzth;fs; ntspehLfSf;Fr; nrd;W cah;fy;tp

fw;f nry;tJ xt;nthU Mz;Lk; mjpfhpj;J tUtjhff; Fwpg;gpl;Ls;shh;.

jukhd fy;tp fpilf;fhj fhuzj;jhy; jhd; ,e;j epiy Vw;gl;Ls;sJ.

NkYk;> ,e;jpahtpy; cs;s ru;tNjr juj;jpy;; mike;Js;s ,e;jpa

njhopy;El;gf; fofk; (IIT) kw;Wk; ,e;jpa Nkyhz;ikf; fofk; (IIM)

Mfpatw;wpy; gapd;W $Ljy; kjpg;ngz; ngw;w khzth;fSk; epWtd

Ntiytha;g;G tshfj; Njh;tpd; %yk; Njh;r;rp ngw;W ntspehLfspy;

gzpGhpaj;jhd; mjpfk; Ngh; tpUk;Gfpd;wdh; vd;w jftYk rkPgj;jpa Gs;sp

tpguq;fs; njhptpf;fpd;wd .

,e;jpa cah;fy;tpapy; cs;s jw;Nghija gpur;ridfs;,e;jpa cah;fy;tpapy; cs;s jw;Nghija gpur;ridfs;,e;jpa cah;fy;tpapy; cs;s jw;Nghija gpur;ridfs;,e;jpa cah;fy;tpapy; cs;s jw;Nghija gpur;ridfs;,e;jpa cah;fy;tpapy; cs;s jw;Nghija gpur;ridfs;

1. ngUk;ghyhd ,e;jpag; gy;fiyf;fofq;fs; ntWk; gl;ljhhpfis kl;LNk

cUthf;fp tUfpd;wd.

2. jw;Nghija fy;tp Kiw Rje;jpuj;jpw;F Kd;G Mq;fpNyah;fshy;

cUthf;fg;gl;lJ. ,it mYtyf vOj;jh; (Fkh];jh) Ntiyf;F

kl;LNk gad;;gLk;. ,Nj fy;tp KiwapidNa ek; vjph;fhy re;jjpapdUk;

gpd;gw;Wth;.
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3. jw;Nghija gy;fiyf;fofg; ghlj;jpl;lk; Ntiyfis cUthf;Fk

njhopy; KidNthiu cUthf;ftpy;iy. Ntiyapidj; NjLgtiuNa

cUthf;FfpwJ.

4. ,e;jpahtpy; cah;fy;tp Kiw Vwj;jho 90 rjtPjk; Mq;fpy

nkhopapNyNa gpd;gw;wg;gLfpwJ. ,e;jp> njYq;F> jkpo;> kiyahsk;>

fd;dlk;> F[uhj;jp> kuhj;jp> gQ;rhgp Nghd;w nkhopfis Kjd;ik

nkhopahfg; gapd;W tpl;L Gjpajhf cah;fy;tpapy; Mq;fpyk; gapYk;

NghJ khzth;fs; rw;W jpzWfpwhh;fs;.

5. ,e;jpahtpy; gbj;J Kbj;j gl;ljhhpfs; mjpfk;;Ngh; (nghwpapay; Jiw

cl;gl) Ntiyapy;yhj epiyapy; cs;sdu;. ,jpy;> gyh Ntiy

tha;g;gpy; fye;J nfhs;Sk; jFjpapidf; $l ngwtpy;iy  vd;W Xh;

Ma;twpf;if njhptpj;Js;sJ.

6. gy;fiyf;fof khdpaf;FO ghpe;Jiuapd; gb tUlj;jpy; cs;s nkhj;j

365 ehl;fspy; 180 ehl;fs; cah;fy;tp epWtdq;fSf;F (fy;Y}hpfs;

& gy;fiyf;fofq;fs;) Ntiy ehl;fshf ,Uf;f Ntz;Lk; vd;w

tpjpKiw cs;sJ. ,jpy; khzth;fs; tFg;Gg; Gwf;fzpg;G> tpLKiw

vLj;jy; kw;Wk; tFg;G ghl epWj;jk; Nghd;wtw;Wld; rk;ge;jg;gl;l

Mrphpah; tpLKiwapy; nrd;W tpLtjhYk; fy;tpapd; juk; FiwtJld;

Fiwe;jgl;r Ntiy ehl;fSk; RUq;FfpwJ.

7. jw;NghJ ,e;jpa muR kw;Wk; rk;ge;jg;gl;l khepy muRfspd; %yk;

cah;fy;tp Muha;r;rpf;F Fiwe;j rjtPj epjpNa XJf;fg;gLfpwJ.

,e;j epjp Muha;r;rpahsUf;Fg; NghJkhdjhf ,Ug;gjpy;iy.

8. cah;fy;tpapy; murpay; jiyaPL> rpghhpR> ngUk; gzk; ghpkhw;wk;>

gioag; ghlj;jpl;lk; Nghd;wtw;why; ,jd; juKk; tsh;r;rpAk; ntFthff;

ghjpf;fg;gl;Ls;sJ.

9. jw;NghJ ,e;jpahtpy; nray;gLk; gy;fiyf;fofq;fs; rpy kj;jpa

murpd; fl;Lg;ghl;bYk;> rpy khepy muRfspd; rpy jdpahh; Jiwf;

fl;Lg;ghl;bYk; ,aq;fp tUfpd;wd. ,jdhy; midj;J ,lq;fspYk;
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xNu ghljpl;lq;fSld; $ba jukhdf; fy;tpapid mspf;f Kbatpy;iy.

NkYk;> efuk;> fpuhkk; kw;Wk; gzf;fhud;> Vio vd;w ghFghl;bd;

fhuzkhfTk; fy;tpapy; Vw;wj;jho;T epiy cUthfp cs;sJ.

,e;jpa cah;fy;tpapd; jw;Nghija Njitfs;.,e;jpa cah;fy;tpapd; jw;Nghija Njitfs;.,e;jpa cah;fy;tpapd; jw;Nghija Njitfs;.,e;jpa cah;fy;tpapd; jw;Nghija Njitfs;.,e;jpa cah;fy;tpapd; jw;Nghija Njitfs;.

jw;Nghija ,e;jpa cah;fy;tp Nghl;bfisAk;> rthy;fisAk;

vjph;Nehf;fpAs;sJ. gpw ehl;Lg; gy;fiyf;fofq;fs; ,e;jpahtpw;F gilnaLf;f

,Uf;Fk; epiyapy; ey;y jukhd fy;tpapid ehk; mspf;fj; jtwpdhy;>

khzth;fs; ey;y jFjpAila cah;fy;tp epWtdj;jpw;F nry;y tha;g;G

Vw;gLk;.  ,e;jpa cah;fy;tpapd; jw;Nghija ,d;wpaikahjj; Njitfs:-

1. rh;tNjr mstpy; ghlj;jpl;lq;fis mikj;jy;

2. ghlj;jpl;lj;jpy; njhopy;El;gk; kw;Wk; GJikfisg;GFj;Jjy;

3. cah;fy;tpapy; Muha;r;rp kw;Wk; tsh;r;rpf;F murpd; %yk; $Ljy;

epjp xJf;fg;gLtJld;> ,jpy; Nru mjpf khzth;fis Cf;fg;gLj;Jjy;

4. Mr p h pah ;  jd ; Kd ;Ndw ;wj ;j pw ;fhfTk ; > khzth ; jj ;jk ;

Kd;Ndw;wj;jpw;fhfTk; mth;fSila jpwd; Nkk;ghL milAk; tifapy;

rpwe;j fy;tpahsh;fisf; nfhz;L mth;fSf;F fUj;juq;Ffs; gapw;rp

Kfhk;fs; Nghd;wtw;wpidg; Nghjpa ,ilntspapy; elj;jg;gl Ntz;Lk;.

5. jw;Nghija fy;tp Kiwapid khw;wp khzth;fs; vjph;fhyj;jpy; rpwe;j

njhopy; KidNthuhf cUthFk; tifapy; gy;fiyf; fofk; kw;Wk;

fy;Y}hpg; ghlj;jpl;lq;fis xU rPuhd ,ilntspapy; khw;wk; nra;ag;gl

Ntz;Lk;. ,jd; %yk; Gjpatw;wpid Nrh;f;fTk;> Njitapy;yhjtw;iw

ePf;fTk; KbAk;.

6. rPdh> [g;ghd; Nghd;w ntspehl;L khzth;fs; jq;fs; cah;fy;tpapid

jj;jk; jha;nkhopapy; gapYtjhy;> mth;fs; ed;Fg; Ghpe;J gbf;fpd;wdh;.

mth;fshy; jpwik kpf;fth;fshf cUthf KbfpwJ. Mdhy; ,e;jpahtpy;

Mq;fpy nkhop Mjpf;fk; mjpfk; cs;sjhy;> ngUk;ghyhd fpuhkg;Gw

khzth;fs;> jha;nkhopapy; fy;tp gapd;wth;fs; kw;Wk; kiytho;kf;fs;

Mq;fpy nkhopapy; Rzf;fkhf cs;sdh;. njhopy;KidNthuhf cUthf
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jha;nkhopf; fy;tpNa kpfr; rpwe;jjhf mikAk; vd;W rk;ge;jg;gl;l

gy;NtW Jiwrhh ;e ;j ty;Ydh ;fSk; > nghpa mwpQh ;fSk;

$wpapUf;fpwhh;fs;. vdNt> jha;nkhop topf; fy;tpia Cf;Ftpj;jhy;

Gjpa njhopy;KidNthh;fs; cUthf tha;g;G cz;L.

7. gd;dhl;L kw;Wk; cs;ehl;L epWtdq;fSld; Ntiy tha;g;G trjpapid

Vw;gLj;Jk; tifapy; mth;fSld; ,ize;J Ghpe;Jzh;T xg;ge;jk;

nra;J nfhs;s Ntz;Lk;.

8. khzth;fsplk; xspe;Js;s jdpj; jpwikfis ntspf;nfhzUk; tifapy;

mth;fs; tpUk;Gk; Jiwapidj; Njh;e;njLj;J mjpy; mth;fs; ntw;wpngwg;

Nguhrphpag; ngUkf;fs; mth;fis Cf;Ftpf;f Ntz;Lk;.

9. jdpahh;kakhjy;> jhuhskakhjy; kw;Wk; cyfkakhjy; fhuzkhf

jw;Nghija cyfk; kpfTk; RUq;fptpl;lJ. Mq;fpyk; nkhopAld; rPd

nkhop> gpnuQ;R> n[h;kd; Nghd;w nkhopfisAk; fw;Wf;nfhs;s

khzth;fs; Kd;tu Ntz;Lk;. ,jdhy; ek; khzth;fs; rh;tNjr mstpy;

Nghl;bapid vjph; nfhs;s KbAk;.

10. fUk;gyif & Rz;zhk;Gfl;b (Black Board & Chalk Method)
Kiwapid khw;wp ghlj;jpl;lj;jpy; fzpdpapd; jw;Nghija tsh;r;rpahd

fhnzhyp fye;jha;T (Video Conferencing)> fzpdp ,izg;G Kiwapy;

fw;gpj;jy; (Online Teaching) Nghd;wtw;wpid fhyj;jpw;F jFe;jhw;Nghy;
ek; fy;tp fw;gpf;Fk; Kiwapy; khw;wk; nfhz;L tuNtz;Lk;.

11. ,tw;NwhL jw;NghJs;s cah;fy;tp epWtdq;fis gioa Kiwapy;

,Ue;J Gjpa Kiwf;F etPdkhf khw;wk; nra;Ak; tifapy; fy;Y}hp

kw;wk; gy;fiyf;fofq;fspy; ey;y cs;fl;likg;G trjp> (Good
Infrastructure) vz;fzpg;nghwp E}yfk; (Digital Library) jpwikahd

KOj; jFjpAs;s Nguhrphpah;fs; (Good Skilled Faculty Members)>
khzth; gzp mkh;j;Jk; Jiw (Placement Cell)> tshf Neh;Kfj;

Njh;T (Campus Interview) kw;Wk; njhopy; EZf;fq;fis ghpkhw;wk;

nra;Ak; tifapy; jFjpngw;w gd;dhl;L epWtdq;fSld; ,ize;J

gu];gu xg;ge;jk; nra;J nfhs;s Ntz;Lk;.
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KbTiu:KbTiu:KbTiu:KbTiu:KbTiu:

jw;NghJ ,e;jpah jfty;njhopy;El;gk;> kUj;Jtk;> tzpfk;. fiy>

mwptpay;> nghwpapay;> ehNdh njhopy;El;gk;> tpz;ntsp>  caph; njhopy;El;gk;>

caph; jftypay; (Bio- Informatics) Nghd;w Jiwfspy; cyf mstpy;

cs;s tsh;r;rpaile;j ehLfSld; Nghl;bg;Nghl;Lf; nfhz;L tUfpwJ.

jw;NghJ ,e;jpahtpy; kj;jpa kw;Wk; khepy murpd; fy;tp epWtdq;fis

tpl jdpahh; fy;tp epWtdq;fs; mjpfk; epiwe;Js;sd. ,e;jpahtpy;

ngUk;ghyhd fy;tp epWtdq;fs; ntWk; gl;ljhhp khzth;fisNa mjpfk;

cUthf;fp tUtjhy; Ntiyapy;yhjth;fs; vz;zpf;if xt;nthU Mz;Lk;

mjpfkhfpwJ. midtUf;Fk; muR Ntiy vd;gJ ve;j murpdhYk;

rhj;jpakhfhJ. rkPgj;jpy; ehl;by; eilngw;W tUk; jpUl;L> nfhiy>

Vkhw;Wjy; Nghd;w r%f tpNuhj nray;fspy; gbj;j gl;ljhhp ,isQh;fNs

mjpfk; <Lgl;L tUtjhf nra;jpj;jhs;fspYk; rpy Clfq;fspYk; jfty;fs;

ntspahfp cs;sd. ,jdhy; rpyh; jPtputhjpahf cUntLf;Fk; epiyAk;

cUthFk; vd;w gak; ek; midtuplj;jpYk; Njhd;wpAs;sJ. ,jw;F

Kf;fpakhd fhuzk; ek;Kila fy;tp Kiwjhd;. 120 Nfhbf;F Nky;

kf;fs; njhif nfhz;l ,e;jpahtpy; jiy rpwe;j fy;tp epWtdq;fs;

,y;yhjJ ek; Jujph;~;lk;. ,Ug;gpDk; jukhd fy;tp ghlj;jpl;lj;ij ek;

khzth;fSf;F mspj;jhy; mth;fs; ntspehL nrd;W fy;tp gapYk; epiy

Vw;glhJ. vdNt midtUf;Fk; Ntiytha;g;G cUthf;Fk; tifapYk;

njhopy;KidNthuhf cUthf;Fk; tifapYk; jw;Nghija fy;tp Kiw

khw;wg;gl Ntz;Lk; vd;gNj ngUk;ghyhd fy;tpahsh;fspd; vz;zKk;>

Nfhhpf;ifAkhFk;.
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THE CHALLENGES IN ENHANCING QUALITY IN TEACHER EDUCATION

Dr.M.Punithambal*

 Introduction

Teachers play a vital role in helping people develop their talents and fulfill their potential for
personal growth and well-being, and in helping them acquire the complex range of knowledge and
skills that they will need as citizens and as workers. It is school teachers who mediate between a
rapidly evolving world and the pupils who are about to enter it. The profession of teaching is becoming
more and more complex. The demands placed upon teachers are increasing. The environments in
which they work are more and more challenging. Teachers are supposed to be able to impart their
knowledge through the many approaches, methods and techniques at their disposal. Students are no
longer “containers to be filled”; instead they are curious people with potential to learn anything new.
What is needed today is the cooperation between teachers and students in finding solutions to the
problems of teaching and learning. Effective teachers are those who individualize instruction, interact
with students, and keep students task-oriented (Waxman & Huang, 1997).

The chief task of education in present day should be to upgrade the technical and intellectual
competency of the teacher. The teachers of today are in need of a new, constructive and spontaneous
education. The success of an educational system largely depends upon the quality of teachers available
to it and the quality of teachers depends upon the quality of teacher education.

Through teacher education the required knowledge, skills and attitudes of teaching are
imparted to the pre-service teachers. The pre-service teachers, in turn, involve themselves in the
process of preparing future citizens. The seed for nation-building is thus sown in teacher education
institutions. Strenuous efforts have to be made for the expansion and qualitative improvement of
teacher education. The quality of education depends to a great extent on the quality of the teacher
education programmes.

Teacher education can be viewed as a service industry and it faces many of the same service
quality challenges as other type of institutions. The teacher education institutions are influenced by
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the same organisational dynamics that have often led other organisations to become insulated from
the needs and concerns of the community they serve. There is a growing feeling that it is not effective
in turning out efficient teachers who should not only teach in the classrooms but also act as agents of
social change. Hence, there is a vital need to strengthen teacher education in terms of quality and
effectiveness.

Quality Concerns in Teacher Education Institutions

New designs, new technology, new products, new services, new systems, new courses of
study, new problems of educational institutions etc. are the order of the present civilisation. These
new artifacts are the cause for, and effect of institutional change. Institution development initiatives
are concerned with making the institution more effective in all dimensions. A well-developed institution
has more strength, few weaknesses and more opportunities and few threats.

Teacher education institutions are under pressure to improve quality, increase efficiency and
open up access. Internationalization, accountability and engagement are expected of them. Successful
institutions are able to attract, retain, and motivate the best and brightest teaching faculty and
researchers, and are supported by excellent technical and administrative personnel, maintenance staff,
and a range of other workers. They operate in a world of rapid technological change, dramatic global
population growth, and urgent demands for life and work skills that are changing constantly.

Technological societies now expect, and need, students not only to have domain-specific
skills, but also the generic ability to adapt to new circumstances. Graduates can no longer thrive
simply by knowing what, or even knowing how.

They will increasingly depend not on what they know but on their ability to find out, to learn.
Students are to become active strategists of learning, engage in interdisciplinary problem solving,
and develop the capacity to think for themselves with independence and integrity while acting within
interdependent learning communities.

These changes in education and in society place new demands on the teaching profession.
Teachers are called upon to help young people become fully autonomous learners by acquiring key
skills, rather than memorising information; they are asked to develop more collaborative and
constructive approaches to learning and expected to be facilitators and classroom managers.

These changes require teachers not only to acquire new knowledge and skills but also to
develop them continuously. To equip the teaching body with skills and competences for its new roles,
it is necessary to have both high-quality teacher education and a coherent process of continuous
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professional development keeping teachers up to date with the skills required in the knowledge based
society.

As with any other modern profession, teachers also have a responsibility to extend the
boundaries of professional knowledge through a commitment to reflective practice, through research,
and through a systematic engagement in continuous professional development from the beginning to
the end of their careers. Systems of education and training for teachers need to provide the necessary
opportunities for this.

Applying Quality Approaches in Teacher Education Institutions

Quality approach is the process through which an institution develops its internal capacity to
be most effective in its mission and to sustain itself over the long term. This definition highlights the
explicit connection between the institution’s development and the achievement of the institution’s
mission. It offers a way of addressing deficiencies in service quality and process.

To improve the quality, the institutions must start with reviewing the mission, vision and
goals and the various academic and administrative units, moving to an assessment of current levels of
performance, based on self studies, external reviews and strategic planning. Gaps that are identified
between institutional mission, vision and goals on the one hand and the current performance on the
other provide the agenda for quality improvement.

Teacher Education Institutions should,

take a long-range approach to improving the institution’s performance and efficiency

focus on the total system

have the support of top-management

increase institution’s effectiveness and health

have proper preparation of the activities called interventions to make system-wide,
permanent changes in the institution

combine research and experience to understanding people, business systems, and their
interactions.

Challenges in Implementing Quality in Teacher Education Institutions

The major challenges before Teacher Education Institutions are:
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The increasing intricacy of the education enterprise

The educational systems and the administration of teacher education institutions are becoming
increasingly complex because of the complex administrative arrangements like co-educational
institutions, teacher-pupil interaction, re-streaming, shared services and flexible schedules. Different
policies, theories, methods, subjects, and administrative strategies are being advocated in these
institutions. This may influence changes in teacher education institutions.

Privatisation

The ever growing demand and the increasing population seeking admission, the problems of
providing adequate funds for higher and professional courses provided by the Central and State
Governments made the government departments to allow the entry of private enterprises to set up
self-financing institutions and this helps the Government to share the burden. Because of privatisation,
the cost of education increases leading to demand by the public that the benefits measure up to the
cost. Issues such as budgetary justification, cost analysis, cost effectiveness; accountability, facilities
and programmes are demanded of institutional systems. Hence the teacher education institutions
must respond to these demands.

The increasing politicisation of education

Political leaders rely on education as the most important instrument for effecting the national
development programmes. Educational administrators are, thus, torn between divergent loyalties to
individuals, parents, government, and politicians who have often-divergent expectations, demands
and values for the educational system. Political and legal systems have changed a lot. In India multi-
party ruling at the Centre has become the order and a mix of political ideologies has been in vogue.
Legal system is becoming transparent and speedier. Teacher education institutions better become
politics-neutral and make their associations with the politicians transparent.

Impact of information communication and technology

The last two decades have witnessed some remarkable innovations in the delivery of education.
The technologies available today and those about to emerge have the potential to transform the
nature of education and the roles of learners and teachers in the learning process. Educators have
been talking about the enormous potential of electronics based education and training. Explosive
growth of technology is fuelling a new wave of teaching tools. The extensive use of technology has
enabled the teachers and learners to identify and use technologies that integrate with their teaching
and learning process. Such developments have led to ‘the knowledge explosion’.
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Of the many technologies of today, the progress made in Information and Communication
Technology (ICT) is believed to be a revolution with profound influence on economic development.
When one looks at teacher education, there seems to have been an uncanny lack of influence and far
less change than other fields have experienced.

The teacher education  institutions are therefore, forced to constantly update their roles and
designs, strategies for identifying or competing with, accommodating, selecting, influencing or
otherwise offsetting aspects of the impact of modern technology.

Growing Competition in Teacher Education

Compared to the past, the teacher education institutions are in a fiercely competitive
environment in all its activities viz. Education, Research and Services. There is competition to attract
students, to recruit and retain faculty, to secure educational and research funding, to secure consultancy
assignments and to provide technology as well as knowledge-based services. Hence there is a clear
need for teacher education institutions to actively pursue strategic alliances with domestic and
international organisations to improve competitive advantage.

Course of Action in Implementing Quality in Teacher Education Institutions

In implementing quality, the first step is raising awareness that some change is needed. Change
is inevitable in educational institutions, particularly in teacher education institutions irrespective of
whether it is reactive or planned. It is of strategic importance that teacher education institutions
anticipate the need for change and take the necessary steps to manage the situation before it is imposed
on them (planned or controlled change), rather than only to react to the change when it occurs (reactive
change). The concept of Organisational Change and Development (OCD) becomes imperative for
the teacher education institutions to meet the challenges.

Development = growth + change says an author. Alvin Toffler in his book ‘Future Shock’
says ‘Change is the process by which future invades our lives’. The field of teacher education has
turned upside down and change seems to be avalanching down upon our heads. In an effort to cope
with all the external and internal factors, institutions are to go through significant changes. In the
highly stressful and turbulent environment of the 21st century it is often difficult to create and maintain
an institution that motivates, enhances efficiency and delivers peak performance. In order to survive
it seems imperative that teacher education institutions become learning entities that renew and
transform themselves to meet the challenges of tomorrow.

Teacher Education Institutions are social sub-systems. As society changes, teacher education
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institutions have to. It is a two way process. Teacher Education Institutions have to improve competitive
positioning. They have to keep pace with the accelerated rate of innovation. Change is not an incidental
outcome of accidental causes but a permanent and growing feature of the world we live in. Therefore,
teacher education institutions have to consciously devise and implement a strategic programme,

(a) to become more flexible,

(b) to adapt to the changing environment,

(c) to increase responsiveness to clients (stake holders),

(d) to increase staff involvement and participation,

(e) to increase staff morale and

(f) to develop new managerial skills and strategies.

 Teacher Education institutions which concern themselves with only hasty change, might get
into a state of panic whenever the speed of the change which is required cannot be accommodated or
it does not have the necessary resources to cope with this demand for change, the consequence of
which might be ineffectiveness. A systematic operational review can signal the need for change when
the teacher education institutions are in a flexible position and before it is ‘cornered’ by the imminent
need for change. The teacher education institutions should address the following before implementing
programmes to improve quality:

Norms and goals setting: A commitment to clearly and commonly identified norms and goals are
the predominant function, since the institution’s structure, activity portfolio, outlook and pace of
progress etc are influenced by its goals.

Collaborative planning, shared decision-making: Teacher education institution’s development and
change must be a planned, deliberate, and conscious course.

Shared vision: For shared vision proactive leadership and administrative support from the entire
system is needed. In addition to this the collaborative environment necessary for creating a shared
vision is also needed to sustain that vision.

Assessment: There should be continuous assessment of the effectiveness of the strategies implemented
to maintain quality. This continuous assessment should provide information regarding the strategies
used, potential problems, and data for altering policies and strategies. This can be done by SWOT
analysis. SWOT analysis is a careful evaluation of an organization’s internal strengths and weaknesses
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as well as its environmental opportunities and threats. In SWOT analysis, the best strategies accomplish
an organisations mission by (1) exploiting an organisation’s opportunities, strengths while (2)
neutralizing its threats and (3) avoiding (or) correcting its weaknesses.

Institutional culture: Institutional culture is a powerful force in institutions. It shapes overall
effectiveness and long-term structure of institutions. The ultimate aim of organizational change and
development activities is to usher in an era of healthy work culture and that is what OCTAPAC
culture stands for:

Openness – Creation of a situation or evolution of a culture conducive to free flow of communi
cation, upward, downward and horizontal.

Confrontation – A healthy exercise for removing barriers to communication leading to prevention of
conflicts on account of misunderstandings and distorted perceptions.

Trust  – Basis for all meaningful and healthy interpersonal communication.

Authenticity – Facts supported by evidence.

Pro action – An ability to draw right inferences and to start working for the desired future.

Autonomy – The ultimate form of faith in an individual and the realisation that he/she  is the
basic component of a living organisation; and

Collaboration – The best from each for the good of all.

Relationship management: A teacher education institution has to manage relations within and outside
the institution. Within the institution there are students, teachers, administration staff members and
the management. The external constituents are (1) parents (2) government (3) regulatory bodies (4)
other peer institutions (5) suppliers of inputs (6) alumni (7) the society (8) industry and (9) employers.
Relationships between different constituents must be a permanent one.

Environmental Adaptation: In general any institution functions in an environment. Environment is
anything external. Environmental factors provide opportunities to draw resources, convert them into
products and services to market these back to environment and to make profit and sustain. Right use
of these opportunities spells growth and vitality to the institution. Environment also wields threats of
withdrawal of support given to top resources of sanctions of certain technologies used.
The environmental factors themselves keep changing. So opportunities change; so do the threats.
Here is the need for adaptation on the part of the institution. Institutions that fail to adapt perish and
go extinct. Major environmental constituents include Economic Environment, Socio-cultural
Environment, and Competitive Environment.
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Manpower grooming (faculty development): Any educational institution is known by its people and
is made or marred by its people. Manpower grooming is vital for any institution. It is grooming of
knowledge, skill, attitude, behaviour, character, motivation and orientation.

Linkage with industry: Teacher education institutions, through the intellectual resource sharing
process can extend to the industry the benefit of knowledge, the fruits of their research findings, the
academic infrastructure etc. On the other hand, the industry can help the institutions to promote a
platform to testify whether the theoretical knowledge of the latter stands the test of time, besides
supporting the activities of the institutions in different ways. By exchange of personnel, joint
consultancy, sharing of resources, training of students, curriculum development, staff development,
R&D collaboration, funding the teacher education  institutions the industry can have an interface to
make necessary changes in the teacher education  institutions to face more competition at domestic
and international markets.

Devising strategies and models:  Policy makers in teacher education systems need to device their
own strategies and models to address the quality concerns. The key issues and concerns while
developing such model for Quality Assurance that could be taken into account may include:

 Making teacher education sector competitive

 Increased priority to teacher education sector

 Bringing all teacher education institutions under the ambit of Quality Assurance

 Attitudinal changes – ‘Quality Mindsets’

 Protecting interests of students and stakeholders

Capacity Building of Teacher Educators

The teacher educators are charged with the daunting task of shaping and reshaping the attitudes,
beliefs and knowledge of pre service teacher trainees.  Revamping of teacher education programmes
is impossible unless and until teacher educators’ skills and competencies are enhanced to national
and international standards. To enhance skills and competencies of teacher educators the following
aspects need to be considered.

information and communication technology

under taking research projects

developing professionalism
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reflective practices

understanding the  educational needs of the challenged learners

Conclusion

Enhancing quality in teacher education institutions require educational administrators to
understand and manage their institutions as flow-through, cross-functional systems designed to produce
assessable outcomes. The following diagram (Figure 1) from the ‘Baldrige Education Criteria for
Performance Excellence: A Systems Approach’ replicates the Baldrige diagram in the BaldrigePrincipal
Criteria for Performance Excellence for business and industry. This demonstrates the widely shared
assumption that the teacher educationan programme can and should be managed as a system in the
same manner as modern businesses and industries are managed.

Figure 1
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Our environments are changing, and our teacher education institutions must also change to
survive and prosper. We must change to survive, and we argue that we should attack the problems,
not the symptoms, in a systematic, planned, humane manner. In addition to simply assessing information
and communication technology needs, teacher education institutions should take a broader, deeper
look, survey existing strengths and weaknesses not only in the infrastructure, but also in the uses of
the technology and its impact on our profession and lives. The explosive growth in new technologies
poses challenges and opportunities. Substantial investment in human capital and physical infrastructure,
strong leadership, and coordinated campus-wide involvement is required in order to preserve the
teacher education institutions’ position of strength in all areas of research and teaching.

Reference

1. DARLING-HAMMOND, L., AND BRANSFORD, J. 2005. Preparing teachers for a changing world.
Jossey-Bass , San Francisco.

2. Education Criteria for Performance Excellence 2003, Baldrige National Quality Programme, p. 5. URL:
http://www.quality.nist.gov/PDF_files/2003_Education_Criteria.pdf.

3. NCTE (1998). Curriculum Framework For Quality Teacher Education, New Delhi: NCTE.

4. ROY, R.2005. Rethinking teacher education: need of the day. University News, 43(51), 12-15.

5. SHANKER, A. 1996. “Quality assurance what must be done to strengthen the teaching profession?”,
Phi Delta Kappan, 78(3), 220-224.

6. YADAV, S.K.2003. Quality improvement of teacher education programme. University News. 41(40),
1-5.



Journal of Humanities and Social Sciences 2014; 6(1) : 57

Nov 2014 57

tho;f;if newpKiwapy;tho;f;if newpKiwapy;tho;f;if newpKiwapy;tho;f;if newpKiwapy;tho;f;if newpKiwapy;

NahfKk;> NahfhrdKkNahfKk;> NahfhrdKkNahfKk;> NahfhrdKkNahfKk;> NahfhrdKkNahfKk;> NahfhrdKk;; ;; ;

Kidth; nKidth; nKidth; nKidth; nKidth; n[[[[[ . nr. nr. nr. nr. nry;y;y;y;y;tttttk;k;k;k;k;*

mwpT vy;yhtw;wpw;Fk; Mjhuk; ekJ mDgtNk njhpe;jijf;

nfhz;L njhpahjij Cfpg;gJ mDkhd Qhdk;.

kdj;jpd; ,ay;Gfis rhpahf ftdpj;Jg; ghh;g;gjw;fhd topfis

,uh[Nahfk; ekf;F mspf;fpwJ. kdij msf;f kdNk fUtp $h;e;J

ftdpf;Fk; rf;jp ek;kplk; cz;L.  kdjpd; Mw;wy;fs; rpjwpg;Nghd

xspf;fpuzq;fs; Nghd;wit.  mf;fpuzq;fis xd;W glr;nra;jhy;>

Rlnuhsp fpilf;Fk;. ,JNt mwpT fpilf;f xNu top. Gw> mf

cyfpy;  ,jid midtUk; gad;gLj;Jfpd;wdh;. xU tpQ;Qhdp

ntsp cyif vt;thW $h;e ;J ftdpf;fpwhNdh mNj Nghd;W

kNdhjj;Jt epGzh; mfj;ij (cs;sj;ij) $h;e;J ftdpf;fpwhd;.

,jw;F gapw;rp Ntz;Lk;.

Q hdj ; ij  n gWtjw ; f hd  x N u  cg hak ;  kdj ; ij

xUKfg;gLj;JtNj. kdj;ij Gwg;nghUspd; kPJ Ftpg;gJ vspJ.

,ay;ghfNt kdk; ntsp Nehf;F nfhz;ljhf ,Uf;Fk;. Mdhy; kj

Muha;r;rp> kdj; jj;Jtk; ,tw;wpy; mt;thW fhz;gtDk;> fhzg;gLk;

nghUSk; xd;Nw. kdj;ij Nehf;Fk; jd;ik Muha ,uh[Nahfg;

gapw;rpNtz;Lk;.

Nahfj;ij fw;f njhlu;e;J ePbj;j gapw;rpAk; Ntz;Lk;. gapw;rpapd;

xU gFjp cliyr; rhh;e;jJ ngUk;gFjp kdj;jpidr; rhh;e;jJ. Nahf

gapw;rpf;F czT cz;gjpy; ftdk; Ntz;Lk;.

*èpLs Utßm èXLj Õû\jRûXYo, A. ÅûWVô YôiûPVôo ̈ û]Ü §Ú. ×hTm Lpí¬ (Ru]ôh£),
éi¥, RgNôîo.
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capu; tho;tjw;F clk;G mtrpak;. ,jidf; nfhz;L ,t;Tyf

,d;gq;fisj; Ja;g;gJNt tho;f;if vd;W fUJfpd;Nwhk;. ekJ

mDgtj;jpNyNa %d;W tpjkhd Njfq;fisf; fUtpfshf nfhz;L

,d;g Jd;gq;fis mDgtpf;fpNwhk;.

ehk; cioj;j gpd; fisg;G jPu cwq;fr; nry;Yk; nghOJ

gpUjptp> mg;G> NjA> thA> Mfhrk; vd;w gQ;r g+jq;fshyhd ];J}y

(cly;) cwq;fp tpLfpwJ. MapDk;  ekJ kdJ kl;Lk; tpopj;jpUf;fpwJ.

fdTfs; Njhd;wp re;Njhbk;> gak;> Jf;fk; > Nfhgk; Kjypa

czh;r;rpfis ehk; mDgtpf;Fk;gb nra;fpd;wd. ,jid> #];k Njrk;

vd;Wk;> ,J ]g;j ];ghpr> &g> u]> fe;jk; vd;Dk; gQ;r G+j

jd;khj;jpiufshYk; kdk;> Gj;jp > maq;fhuk; vd;Dk; %d;W

fuzq;fshYk; MfpaJ vd;Wk; $Wfpd;whh; nfslghjh; ,jid

ypq;fNjrk; vd;Wk; Ghpal;l fhak; vd;Wk; miog;gh;.

fhak; (cly;) Mfpa ,g;igapy; VO jhJf;fs; epuk;gpAs;sd.

,t;thW gy;NtW Njfq;fisf; nfhz;L gy;NtW mDgtq;fis

mDgtpf;Fk; ehk; ,tw;wpypUe;J tpLglj; Jbf;fpNwhk;.

vy;yhf; fiyfSNk jtj;jpd; ntspg;ghLfs; rptngUkhd; Qhd

jpUb;bapy; gjQ;ryp KdptUf;F Nahff;fiyia toq;fpajhfr;

nrhy;thh;fs;. mth; VNjh cliy Kd;gpd; tisf;Fk; gapw;rpfis

kl;LNk nrhy;ypUf;fpwhh; vd;W jhd; NkNyhl;lkhf fUJfpwhh;fs;.

Mdhy; gjQ;ryp Kdpth; kd MNuhf;fpaj;ij kl;LNk Fwpf;Nfhshf

nfhz;Ljhd; “Nahf mj;jpuk;” gilj;J ,Uf;fpwhh;. kdijg; gf;Ftg;

gLj;j cliy xU fUtpahfj;jhd; ghtpf;fpwhh;. mg;gapw;rpapd; NghJ

clYf;F xU MNuhf;fpak; fpilj;J tpLfpwJ. kdjpypUe;J jhd;

vy ;yh Neha ;fSk ; Njhd ;Wf pd ;wd vd ;w cz;ik ,jw ;Fg ;

giwrhw;WfpwJ.

mz;lk; KOtJk; mZtpypUe;J Njhd;wp mZtpNy Kbaf;

$baJ mJ vq;Nf Njhd;wp vq;Nf KbfpwNjh mJNt nka;nghUs;.
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,jd; mbg;gilapy; jhd; vy;yhNk jpUk;g jpUk;g epfo;fpwJ. mjdhy;

jhd; kdpjd; flTsplkpUe;J Njhd;wp flTsplNk NrUfpwhd; vd;W

nrhy;yg;gLfpwJ.

gftj; fPijapy; cs;s Nahf #j;jpuj;jpy; rkhjpghjk;> rhjd

ghjk;> tpg+jpghjk;> ifty;aghjk; vd;W ehd;F jiyg;Gfspd; fPo;

646 ];Nyhfk;; nrhy;yg;gl;bUf;fpwJ.

,e;j tpUj;jpfis xLf;FtNj NahfkhFk;. Mj;khtpypUf;fpw

mwpNt kdjpd; %ykhf xsph;e;J nfhz;bUf;fpwJ. me;jf; fh;zj;jpw;F

rpj;jk; vd;W ngah;> Gwj;jpy; ,Ug;git rpj;jj;jpy; gbAk; nghOJ

miyfs; cz;lhfpd;wd. me;j miyfs; ‘tpUj;jp’ vd;fpNwhk;. ekJ
rpj ;jj ;ij cs;Ns jpUk ;g pg ; NghFk;gb nra;tJ Nahfj;jpd ;

Kjw;gbahFk;.

kdk; Xa;e;j Ntisapy;jhd; Mj;k nrh&gj;ij mila KbAk;

mg;NghJjhd; mjw;F jd;id mwpAk; gf;Ftk; fpilf;fpwJ. Rk;kh

,Uj;jy; vd;w rhd;Nwhh; $w;W ,ijjhd; ekf;F typAWj;JfpwJ.

gpukhzk; vd;gJ nka;Qhdk;> Qhdj;jpy; tpghPj QhdKk; cz;L

xU cz;ikia czh;e;J nfhs;tjw;F %d;W tpjg; gpukhzq;fs;

cs;sd.  ehk; Nehpy; fhz;gJ gpuj;jpal;rg; gpukhzk;> mwpFwpiaf;

nfhz;L jPh;khdpg;gJ mDkhdg; gpukhzk;> Gif tUtijf; nfhz;L

neUg;G vhptij mwpfpNwhk;. NeNu fz;lij kw;wth;fSf;F nrhy;YtJ

Mg;jthf;fpag; gpukhzk;.

kdjpy; gw;wpy;yhky; ,Ue;jhy; Nahf rhjdq;fis mg;gpahrk;

gz;zyhk;. ve;j nghUisAk; mjd; ,ay;ig mwpe;J ghh;f;f Ntz;Lk;.

nghUl;fspd; kPJ nfhz;Ls;s gw;iw mg;gpahrj;jpd; %yk; jhd;

tplKbAk;. mjhtJ gw;wpd;ikia jpUk;g jpUk;g tsh;f;f Ntz;Lk;.

,jdhy; rydq;fs; Ngha;tpLk; mijj;jhd; rk;];fhuk; vd;fpNwhk;.

ehk; vz;ZtJk;> nra;tJk; ey;yjhf ,Uf;f Ntz;Lk;. ehk;
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ghh;f;Fk;> Nfl;Fk; tpbaq;fspy; cs;s fth;r;rpfis xopg;gtDf;F

kl;LNk ituhf;fpak; Vw;gLfpwJ. mijj;jhd; jpahfk; vd;ghh;fs;.

mjhtJ ek;ik ,d;gNkh> Jd;gNkh> ghjpj;jhYk; ahh; vJ nra;jhYk;>

cWjpNahL fyq;fhky; ,Uf;fNtz;Lk;. Mirfis mDgtpf;f

clYf;F ,lk; juf;$lhJ.

NahfpfSf;F Qhgfrf;jp> tPhpak;> rpuj;ij kd xOf;fk;>

nka;g;nghUs;> czh;T Mfpait rkhjpf;F toptFf;Fk;. <];tud;

vd;gtd; guk;nghUs; mtd; Jf;fk;> fh;kk;> fh;kg;gyd;> thrid

Mfpa Kf;fhyj;jPz;lYk; ,y;yhjtd;. Ntj rh];jpuq;fspy; <];tuNd

gpugQ;r rpUb;bahf ,Uf;fpwhd;.  kdpjDila kdjpNy QhdkhdJ

xU tpij Nghy; xLq;fp ,Uf;fpwJ. tpij vg;gb xU nghpa Mykukhf

khWf pwNjh mNj Nghy ; Qhdk ; <] ;tud plj ;j py ; xsph ; e ;J

nfhz;bUf;fpwJ. <];tud; fhyj;jpw;Fk;> FUTf;Fk;> mg;ghw;gl;ltd;>

FU ,y;yhj Qhdk; ,y;iy FUkhh;fs; midtUf;Fk; gukFUtha;

,Ug;gth; guk;nghUs; kdpjd; rpw;wwpthdtd;> guk;nghUs; Nguwpthdth;.

‘Xk;’ vd;w Xiria cr;rhpg;gth;fs; Xq;fhu tbtkhfp rptid

czUfpwhh;fs;. xU khk;goj;jpd; nfhl;ilf;Fs; mk;kuj;jpd; ,ay;G

kiwe;J ,Ug;gJNghy; Xq;fhu Xirapy; <];tudpd; nrh&gk;

kiwe;jpUf;fpwJ. gpuzt ke;jpukhfpa Xk; vd;gjpy; mfuk;> cfuk;>

kfuk; vd;w %d;W ml;ruq;fs; mike;jpUf;fpwJ. mjdhy; mij

Vfhl;ruk; vd;W nrhy;fpNwhk;. Xir vOtjw;Fj; Jtf;fkhf mfuKk;>

Kbtjw;F ,ilapy; rg;jKk;> cUkhWtjw;F Xq;fhuNk tpj;J

MapUf;fpwJ. Xq;fhuj;ij cr;rhp;j;J (nrhj;J) mjd; cl;nghUis

czh;e;J rkhjp milayhk;.

gpwtpg; ngUq;fliyj; ePe;Jtjw;F cwpa glfhd cliy

MNuhf;fpakhf itj;jpUf;f Ntz;Lk;.  Nehahspahf ,Ug;gtd;

Nahfpahf KbahJ.  kdr;Nrhh;T cs;std; vijAk; rhjpf;f KbahJ.

ve;jtpjkhd gw;WjYk; ,y;yhky;; jpahdk; nra;a gofpdhy;

ed;ik rpj;jpahFk;.
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jpahdk; GhpAk;nghOJ Ntz;lhj vz;zq;fs; Njhd;Wk;. mtw;iw

vjph;f;f mtd; ehkj;ijf; $wp jpahdk; Gupe;jhy; Mw;wy; ngw;W

rk;];fhuk; ngw;W kw;w vz;z miyfis mbj;J tpul;lyhk.

gpuhzd; vd;gJ ntWk; %r;ry;y.  gpuhzhakj;jpy; xOq;F

ePbf;Fk;nghOJ cj;fhjk; Mfpa Fz;lypdp vOr;rp milfpwJ.

Mo;e;J rpe;jpf;Fk; nghOJ ek;ik mwpahky; gpuhzd; ekf;Fs;

Fk;gfkhf mlq;FfpwJ. rj;Jt Fzkhfpa Qhdj;ij u[];;jk];

vd;w mwpahik ,Us; %bf; nfhz;bUf;fpwJ. mit gpuhzhakj;jhy;

ePq;Fk;.

“E}ypd; Edp ,iofs; gphpe;jpUe;jhy; Crpahy; Nfhh;f;f KbahJ.

,iofis KWf;fp xd;W Nrh;g;gJ Nghy kdij Nahfhrdj;jhy;

xUKfg;gLj;j Ntz;Lk;”.

XJfpd;w kyf;fl;ilnahopa itj;jhy;

clypYs;s thijnayh nkhLq;fp NghFk;.

jhJw;w rpWePiuj; njspa itj;jhy;

rlyj;jpYs;s Ntfnky;yhe; jzpe;J NghFk;

NfhJw;w ckpo;ePiu Kwpa itj;jhy;

$l;bYs;s gifnay;yhq; Fiye;J NghFk;

Nfhjlh;e;j ,it %d;Wk; fsq;f kw;why;

nfhy;y te;j fhyidAk; nty;yyhNk!

- mfj;jpa Kdpth;.

nja ;tj ;jd ;ik tha ; e ; j cliy Nahf mg ; g pahrq ;fshy ;

gf;Ftg;gLj;JtNj Nahf #j;jpuk; MFk;.



Journal of Humanities and Social Sciences 2014; 6(1) : 62

62 Nov 2014

,uh[Nahfk; vd;gJ jpahdk; khh;f;fkhf ,iwtNdhL Neubahf

rq;fkpg;gJ. ajNahfk; vd;gJ clk;ig Nahfhrdk; Ghpe;J Rthrg;

gapw;rpapdhy; ,iwtid rq;fkpg;gJ. yaNahfk; vd;gJ uhfk; ,irj;J

ghb gf;jp nrYj;jp ,iwtNdhL rq;fkpg;gJ (Njthuk;> jpUthrfk;>

jpUg;Gfo;> jpUtUl;gh). ke;jpuNahfk; vd;gJ ehk; tzq;Fk; ekr;rptha>

ehuhaz> rf;jp fzgjp> KUfd; Nghd;w ,iwia kdjpy; epidj;J

cr;rupj;J rq;fkk; MtJ!

ek; cly; kdxLq;fp kdk; xOq;Fg; ngw;why; tho;tpy; Nea

mikjpg; ngw;W ngWtho;T thoyhk;!
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A DESOLATE CRY FOR HUMAN IDENTITY:
REFLECTIONS ON SELECT

TAMIL TRANSGENDER STORIES

Dr. J.G.Duresh*

Literature and society are not in watertight compartments; rather they are mutually contributory
and interlinked. Invariably, literature occupies the centre stage and plays a predominant role in social
upheavals, freedom movements and the concerted effort of the oppressed for basic human rights.
Be it the French Revolution or the American Civil War, the pivotal role of literature in inspiring
human mind and instilling a sense of freedom cannot be brushed aside. Likewise, the task of literary
writings in making the subaltern realize the exigent need for equality and raising the public voice in
favour of their legitimate demands is noteworthy.

In the concurrent literary domain, accentuated by the post-colonial and post-modern theoretical
underpinnings, there has been a torrential flow of the writings of subaltern authors across the globe.
Due to the constant movement of the margin towards the centre, the suppressed voices of the silenced
subaltern have begun to articulate and express their untold miseries in literary writings. The paradigm
of subalternity has drawn much attention in the recent Indian literary milieu which resulted in the
arrival of literary writings from authors of marginalized social groups who are bent on showcasing
the hazardous existence of their community / race. Curious enough, along with the utterances of the
marginalized authors, pops up a wail of anguish of the transgenders who are denied even the basic
gender identity and treated worse than animals.

In this paper an attempt is made to evaluate two Tamil transgender stories: Aruna’s
“Kallippoo”(cactus flower) and Ashabharathi’s “Tholaintha Mugham”(the lost face). Apart from the
literary merits and stylistic features, what attracts/grieves the readers of these stories is the desolate
cry of the transgenders who are pushed far behind the margin and destined to endure agony and
exploitation all through their life.

*Associate  Professor &  Head,  Department of English, Scott Christian College,  Nagercoil
jgduresh@rediffmail.com ph:9442271473
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“Kallippoo” (cactus flower) narrates the story of Kalli, a school boy from a remote village,
Tamil Nadu, who turns a transgender at the tender age of fifteen. Driven by strong feminine sensibility,
Kalli leaves the family to join a transgender group. Later Kalli is taken to Mumbai only to lead a life
as a sex worker. As two of the companions of Kalli fall prey to AIDS, they are thrown to the streets.
Infuriated by the gross injustice meted out to her friends, Kalli pulls out the profession and commits
herself to the liberation of the hapless transgender. Ashabharathi’s story “Tholaintha Mugham”(the
lost face) sketches out the tormenting experiences of a transgender named Selva. Born in a large
family with brothers and sisters, Selva has to undergo crude tortures and discrimination. Hard-pressed
by unbearable persecution and abuse, she leaves the house and works as a menial worker in a hotel
along with another transgender who becomes her intimate pal. Eventually, Selva and her friend are
noticed by Lekshmi, a senior transgender who adopts them and takes them to her shelter. Ensnared by
the highly sophisticated life of Deeba, a transgender, Selva and her friend follow her to Mumbai.
After a brief sojourn in Mumbai as a sex worker, Selva is affected by AIDS and dies.

Simon de Beauvoir avers that “One is not born, but becomes, a woman” (293). Stroller
further adds that gender is culturally determined” (IX). In confirmation of the viewpoint, Sarah Gamble
opines that “gender can be viewed as a behavior, a learned or conditional response to a society’s view
of how men and women should act” (38). In Aruna’s “Kallippoo”, the protégé Kalli is born as a male
in a poor family. When he attains the age of fifteen he experiences strong finer feelings and longs to
shed the masculine identity. Moreover, he has a staunch fascination to meet persons with similar
emotional experiences. In the story” Tholaintha Mugham”, the central character, Selva, undergoes
emotional shift and longs to dress up and behave like women. Both the stories drive home the ultimate
fact that gender is determined by sociocultural factors.

The transgenders, overcome by intense womanly feelings, crave for association with people
who have similar sensitivity. Kalli  leaves her relatives and the family only to join a transgender
community. When Selva walks out of her house, she is fortunate enough to get a job in a hotel and
finds another transgender there. Eventually, Selva and her friend attract the attention of Lekshmi,
who takes them to her place and adopts them as her daughters. In spite of her penury, Lekshmi gets
Selva and her friend eatables and costumes. Fully clad in the attire of women with the help of Lekshmi,
Selva and her friends find boundless joy and enormous satisfaction. Added to this, the change makes
them feel that the very purpose of their birth is achieved.

The most important and valuable aspect which the transgenders dream of and hanker for is
their gender identity. The conflicting question that dogs them is “who am I” (Bornstein 24) and
always they ask:
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What does a man feel like

What does a woman feel like

Do you feel ‘like a man?’

Do you feel ‘like a woman?’

I’d really like to know that from people. (24)

In both the stories chosen for analysis, the authors vociferously assert the legitimate need for
gender identity and recognition in society as human beings. Ashabharathi in  “Tholaintha Mugham”
decries the mainstream society which “even denies the basic human recognition to the transgender”
(243). Also she raises the pertinent question “Why should they be punished for the mistake of nature”?
(240).

Aruna and Ashabharathi unmistakably expose the brutal inhuman treatment of the transgenders
by human beings and the tortures and miseries they bear in society. It is extremely difficult for the
transgenders to find jobs. Even if they get employed all they experience is abuse and ill-treatment.
In “Tholaintha Mugham”, Selva and her friend have to face acute miseries and grave misfortunes in
a tea stall where they work. The customers make lewd commands and obscene gestures. One of the
fellow employees in the hotel always calls them with the derogatory phrase, “dog come here” (240).

To keep the wolf from the door, the transgenders are forced to beg, the only profession
available to them. Even when they beg, the shop owners abuse and upbraid them with vituperative
words. On one occasion, a shop owner has poured hot water over Lekshmi. The hapless transgender
reports the matter to police with the fond hope of getting justice but what she gets back are severe
blows and filthy comments.

For the transgenders, all the doors are closed and avenues denied. Left with no means for
survival, the transgenders turn to prostitution to feed their ravenous stomach. Aruna and Ashabharathi
portray how the transgenders fall gullible victims to fulfil the carnal desire of devious men. It seems
that both  the authors want to edify the fellow transgenders regarding impending threat of AIDS to
them. In Kallippoo, Kalli is forced to involve in prostitution. When she refuses, she is tormented by
a senior transgender. Kalli becomes aware when two of her friends are affected by AIDS. As wish
fulfilment of the author, she leaves the profession for good and dedicates her life for the upliftment of
the transgenders. In”Tholaintha Mugham”, Selva and her friend are carried away by the fashionable
life of Deeba, another transgender. She also promises a cozy life for them in Mumbai and they will be
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fully transformed as women. After three years of life in Mumbai as a sex worker, Selva becomes a
victim of AIDS. The last days of Selva are so pathetic and agonizing. She is lamenting out of extreme
pain and dies. It is most heartbreaking that when the corpse of Selva is brought to the cremation
ground, the employees refuse to receive it and perform the last rites. In her wild rage following the
blatant discrimination Ashabharathi wails, “even a street dog will eat whatever it gets and lies down
under the shade of a tree. But the transgenders are chased and oppressed throughout their life and at
last discrimination even in the funeral ground” (245).

As Gita Viswanathan has stated that literature is a site within which a community is not only
reflected, but also constructed”(134), the stories of Aruna and Asha Bharathi throw a few glimpses of
transgender culture and their life style. A common feature among transgenders in the beginning of
their transition is a burning desire to meet persons of similar experience. Sarah Gamble remarks,
“Loneliness and the inability to find partners is one of the best-kept secrets in the trans-community”
(47). In “Kallippoo”, Kalli hates her family and yearns to meet partners.  Deserting her family, blissfully
she joins a transgender group. After leaving her house, Selva seeks job in a tea stall, where to her
great surprise, she finds another transgender. They are enthralled at the meeting and passionately
recollect the first day of their meeting. Most of the transgenders are men turned women and they have
a longing to dress and behave like women. When Lekshmi makes Selva and her friend dress like
women, they find enormous joy and feel elated. A common desire of transgenders is surgical
intervention in order to become a member of the opposite gender. In”Tholaintha Mugham”,
Selva and her friend follow Deeba to Mumbai, as she has promised to convert them into women
through surgery.

The transgenders lead a hand-to-mouth existence in impoverished shelter in the outskirts of
cities. They have mutual concern for each other and the very term transgender binds the members of
the group together. When Selva and her friend are noticed by Lekshmi, she brings them to her shelter
and feeds them. Lekshmi adopts them and treats them as her children. In order to make them happy,
she makes them appear like women. She also promises them that she will save money for their
surgery for gender transformation.

To crown it all, Aruna’s “Kallippoo” and Ashabharathi’s “Tholaintha Mugham” sound out
the civilized society to render justice and treat the transgenders as human beings. The titles of the
stories “Kallippoo” and”Tholaintha Mugham” are highly symbolic and endowed with intense
meanings. Cactus flower is very beautiful like many other flowers, but its beauty goes unnoticed. It is
unfortunate that nobody considers the cactus flower a flower as the transgenders are not at all
considered human beings. What is the rationale behind the brazen discrimination? Ashabharathi
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pleads with the society to look at the faces of transgenders who also have human faces and human
attributes. She writes “. . . uncivilized people, look at our faces which are human. We are also born
out of the union of two human bodies and souls” (241).

Both authors put forward the legitimate demands of the transgenders for basic human identity
and convince the human society to realize the pressing need to treat the transgenders also as human
beings. The reading of the stories of Aruna and AshaBharathi brings to the fore the genuineness and
validity of the claim of the transgenders for gender identity and basic human rights to lead a normal
life on a par with others. The stories pose a challenge to the mainstream society to alter its stereotyped
views on gender. The emergence of the voice of the transgenders in the Indian literary milieu, though
feeble, is a sure indication that there is light at the end of the tunnel.
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HIGHER ORDER QUESTIONING IN
SECOND LANGUAGE LEARNING  – A STUDY

Beena Anil*

Abstract

Learners are interested to explore new things if teachers switch on their creative mode button. Higher
order thinking makes second language learners develop critical thinking and creativity. It cultivates
confidence and motivation that will help them to enhance their language skills. Various studies prove
that asking students higher order questions open many learning avenues.  Higher order questioning
(HOQ) influences the question types like test scores, amounts of language production for understanding
the language abilities of students etc.,  The study showed that HOQ may be effective among college
students as they are encouraged to think critically and creatively.  A number of studies proved that
HOQ positively helped learning process among students.  In the Indian English language classrooms,
sometimes teachers and students participate or sometimes both of them fail to participate in HOQ.

Keywords

Higher-order questioning, perceptions, practice, critical thinking, creative thinking.

1.0 Introduction

Thinking is the prime source in learning a second language. When learners think dimensionally
in the English language learning process, their proficiency in learning the language is appreciable.
In this technology based world, education has become handy and tailor-made. Students learn lots of
new things in different ways, but learning a language especially English is happening very slowly
and ineffectively. Curricula should be designed and teachers should be given more opportunity to
explore and create new avenues to learners in the classroom. Mark-based learning should be given a
second-thought and learners should be allowed to understand, analyze and apply what they learn in
their English learning classroom. Thinking skills are important for learning a language but English
language learners rarely receive higher-order thinking instruction  (Au, 2006; Darling-Hammond,
1995; Dong, 2006) required to pass high-stake tests  (Raphael & Au, 2005), compete in a global job
market (Au,2006), and initiate social change (Freire, 2004).
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2.0Literature Review

HOQ helps students to develop critical thinking and intelligence. It also helps to expand
literacy success of students.  HOQ are being asked of students to identify their level of confidence, in
answering them which will help to understand the teacher and the institution. By examining the
relationship between HOQ and student achievement, HOQ impacts learning in general and literacy
achievement in particular.

L1 studies categorize questions as higher-order and lower-order, while second language studies
examine questioning in terms of referential and display types. Brown (2001) shows that referential
questions include the skills of application, analysis, evaluation and synthesis. When students break
the jinx of memorization HOQ occurs in the learning process.

Many studies have shown that HOQ leads to more learner output than lower order questions
(Brock, 1986; Farooq, 2007; Long & Sato, 1983; Shomoossi, 2004; Suk-a-nake et al, 2003). HOQ
makes the language class more interactive than the lower order question classes.  The studies claimed
that student achievement, literacy achievement (Taylor et al, 2000), or language production (Brock,
1986),  helped to find out how teacher behaviours impact student production. This type of research
highlighted “strive to account for student outcomes as a function of teacher behaviors” (Carlsen,
1991, p. 157), which is termed as Process-product.

Students with high English proficiency level could answer all types of questions with
confidence but students with less English proficiency could find difficult to answer any sort of questions
due to lack of confidence. To overcome this problem, there should be a good rapport between the
teacher and the students. If students feel uncomfortable and threatened, this may negatively impact
students’ affective variables and hinder language acquisition (Krashen, 1985). Teacher’s perceptions
play an important role in the delivery of challenging questions.  Sometimes higher order questions
help teachers to view students’ academic excellence rather than the cognitive skills which affect the
teachers’ beliefs about students’ abilities.

HOQ gives learners many advantages.  HOQ develops literacy levels, (Taylor, Pearson,Clark,
Walpole, 2000), thinking skills (Dantanio & Paradise, 1988), more language production (Brock,
1986; Farooq, 2007; Shomoossi, 2004).  Though HOQ offers many benefits, most of the teachers
never encourage higher order questioning in the classroom, especially in second language classroom,
because they preconceive the intellectual abilities of students before asking questions.  This proves
that some educators confuse language proficiency with cognitive ability (Harklau, 1994, 2000) and
believe that second language [English] learners are unable to think deeply. The hypothesis of the
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study explores English language learners’ professed abilities to answer higher-order questions in the
second language learning classroom.

3.0.Research Design

This study employed qualitative and quantitative approaches involving classroom
observations, interviews and questionnaires. Observations, interviews and questionnaire were used
with the aim of seeking answers to the following research questions:

• How HOQ  should be encouraged in the classroom?

• Is using higher order questioning in the classroom a beneficial?

• How do second language learners respond to higher order questions in the classroom?

4.0.Hypothesis

The Hypothesis of the study is that using higher order thinking questions in English language
class rooms helps learners to get good exposure to English language. HO questions assist and facilitate
learners to learn English as a second language more effectively and English language is considered to
be an essential language for a better prospect in their life.

5.0.Research Methodology and Sampling

Fifty respondents were taken for the study from a  semi-urban college, Chennai. Out of 50
respondents, 40 respondents studied English as a medium of instruction till higher secondary level
from government / government-aided schools. 8 respondents had their schooling from semi-urban
private matriculation schools and 2 respondents from city convent schools. All the respondents
understand, write, read, English well but only a few respondents could speak English well.
The purpose and significance of selecting this college is that this institution is situated on the outskirt
of the city and it houses 85% first generation learners. Classroom observations, interviews and
questionnaire were used to find out the use of higher order thinking questions in learning English in
the classroom. The study was organized and conducted by employing both qualitative and quantitative
research methods.

5.1. Classroom Observations and Results

4 classroom observations were conducted with the help of respective teachers of two
classrooms. First professor was teaching a poem titled ‘Solitary Reaper’ by William Wordsworth and
the second teacher was teaching  a prose titled ‘Father’s Help’ by R.K.Narayan. The classes were
observed by the researcher and 4 items were identified by her to be used before the start of the
classes:
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• To give instructions about the lesson

• To explain  expressions

• To make students learn at ease

• To make learners to understand the importance of learning English effectively

The observation of the researcher was that the teacher who instilled motivation and
encouragement could aid learners to think widely and make them answer without hesitation.
The level of understanding among students should be equal, and smart learners would gain the limelight
that would leave a negative impact on others. As a result, learners would have a fear of learning
English as a subject or a language.

During classroom observations, the teacher’s questioning patterns were observed and recorded
on mobile phone. Following the observations, questions and responses were transcribed from the
mobile and questions were coded into HOQ or LOQ (lower-order questioning) categories.

The teacher’s questions were categorized as HOQ based on the interesting and innovative
information shared by the students.  Although various coding schemes were used, this method was
based on the recommendations in the literature. For example, Renaud and Murray (2007) note:

Perhaps the clearest distinction between lower- and higher-order questions, as noted by
Bloom (1956), is that while lower-order questions are designed to elicit existing answers
(e.g., from the textbook, directly from the lecture), higher order questions require novel
answers in that they cannot simply be recalled (p. 322).

Asking questions to acquire information shows that they do not memorize answers.  Higher
order questions should make students think widely and derive answers relevantly. The confidence
level of learners gets enhanced when they feel that they can think and talk in their second language.
Precisely, if the teacher and students discuss and students ask questions and reproduce the information
available from textbooks, it was coded as lower - order category.

After recording the teacher’s questions to students it was transferred on to a questioning
chart according to following concepts.

• Question types (higher-order or lower-order)

• Whom to ask questions to (basic, medium, high level of students)?

• Who answered the teacher’s question (teacher, basic, medium and high level students)?
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This sort of charts would provide a percentage in order to present a holistic view of what
types of questions should be asked by teachers to what set of students. The teacher in the poetry class
asked the students 7 questions, 1 question belonged to HOQ and the rest belonged to LOQ. All the
questions were answered by everyone in the class sometimes in chorus and sometimes in a group.
For HOQ, only three students responded and shared their views with confidence. In the prose class,
the professor professed 6 questions and most of the students answered for 5 LOQ. Only one student
responded to 1 HOQ in the classroom with confidence.

5.2.Distribution of questionnaire

After 6 hours of observation, a questionnaire was distributed to the same 50 respondents
with a five-point Likert scale to understand the students’ perceptions of HOQ. The questionnaire was
administered to find out the level of comfort of students to face or answer HO questions.
The questionnaire helped the researcher to find out the mentality of students regarding HO questions
with survey statements by selecting SDA (strongly do not agree), DA (do not agree), N (neutral),
A (agree) and SA (strongly agree). The questionnaire was piloted to ensure that the language was
easy to understand for the respondents. The researcher cleared the doubts of the respondents, whenever
they required.

Table 1: Using higher order questions in classroom (Q 1-5)
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This section highlights that the respondents’ attitude towards higher order questions in the
classroom was appreciative.

Table 1 has proved the hypothesis that students should be given practice and students talking
time should be encouraged and motivated in the class. Many factors need to be evolved to understand
the qualities of high order thinkers. Each student brings a unique personality to the classroom; it is
often difficult to assess the factors involved.   Students’ confidence level is high when they feel that
they could learn English in the classroom without any inferiority complex.  This confidence increases
and encourages them to learn English positively.

Table 2: Thinking in English (Q6 – 10)

Desire to learn can come from many sources. When students love the subject and are highly
motivated and have good exposure to the subject, they are inclined to answer higher order questions.
Teachers should develop interest and involvement in the subject even though students lack interest in
the subject. It is the teachers’ attitude, classroom participation, their conscientiousness, their humor
and seriousness that make the class lively, as a result students will be influenced by them. Teachers’
behavior should inspire students to be attentive and learn more in the classroom. Having said that
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teachers are not solely responsible for the motivation of the students, the real motivation comes from
within each student.  A sizeable percentage of time should be given to students for self-study. Students
should be encouraged to go to library, refer to dictionary, grammar books, fiction, non-fiction etc.,
College students should go in to self-access centre for development of knowledge. They should take
responsibility for their own learning. High order thinkers do not wait to be taught. In the technology-
based world, even semi-urban colleges have self-access facilities. Though they are expensive, students
should be aware that they can learn English if they are prepared to take some strain. Learning is a
partnership between teacher and learner.

Table 2 helps the researcher to prove the hypothesis that Student community strongly believes
that English is very essential in this world. Students, especially rural students, understand English
but are unable to communicate confidently.  They have fear of making grammatical mistakes, which
has engulfed since their school days.  Technology had helped the respondents to develop their English
through TV, computer, mobile SMSes. The respondents had learnt English words even after their
classroom through TV and mobile. The government college students were given a free laptop and all
the households are provided with a free TV sets as a part of the election manifesto of the government.
Above all, all the college students in Tamil Nadu have mobile phone through which they communicate
in English or tanglish (Tamil and English) frequently.

5.3.Structured Interview with Professors

To analyze the researcher’s idea of framing HOQ, a structured interview was conducted with
professors who handled the students. The idea behind the interview was to understand the level of
intelligence, critical thinking and creativity of the students. The interview served as a possible link
between the professors’ questioning perceptions (and their questioning practice) and the researcher’s
analyses towards questioning. The interviews were scrutinized and proved that high order thinking
questions were effective for learning the second language. A sample of the structured interview is
given in appendix.

The interview shows that students of higher English proficiencies were not ready to participate
in HOQ.  90.5 percent respondents claimed that their students were nervous and afraid to answer
higher order questions though they knew the answer. The data shows a clear trend - 75.4 percent of
the students became increasingly comfortable answering challenging question in small groups and
96.4 percent of the respondents were more comfortable in writing on paper. The survey clearly shows
that not only students’ perceived abilities impact their participation in HOQ, but the classroom setting
in which HOQ takes place also matters.
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The respondents felt that higher order questioning in the classroom would lead to opening up
an avenue to learn English and could establish a good rapport between teacher and students.
This rapport has improved the confidence level of the respondents in terms of learning English in the
classroom. The interviews with the respondents made it clear that they felt that higher order questioning
was essential for a productive learning process. Higher order questioning had helped students to
improve their thinking and creative skills. The respondents also stated that higher order questioning
had a negative effect on slow learners or lower order questioning learners as they would feel inferior
and their learning process would become stagnant.  .

6.0.Findings and Discussion

The current study focused on three research questions.  The aim of the study was to understand
the HOQ contexts in learning English in the English language classrooms in a semi-urban college.
The research questions are analyzed in this section.

Teacher should direct more of her questions to groups of students which comprise a higher
percentage of the classroom’s total population. The teacher should have equal number of questions to
engage all sets of students in the classroom so that not a single student would feel distracted mentally.
The percentage using HOQ in the classroom not only shows how to identify the types of questions to
be asked in the classroom but also shows that HOQ involves students perceptions and the teacher’s
decisions.

Teachers’ questioning is influenced by their perceptions of students’ abilities and some teachers
differentiate their questioning depending upon these perceptions. While the HOQ are exploited in
the class, the so-called ‘incompetent students’ performance would be overshadowed by the perceptions
of the teacher. Teacher’s perception of the good English speakers in the classroom would to their
being tagged as ‘bright’. The brightness could be conceptualized as ‘cause and effect’ pattern of the
students. The brightness is the keyword whereas ‘thinking’ is the yardstick of learning and
understanding the second language in a classroom.  Students should be taught to think through reading,
writing, speaking and listening. Teachers should engage all learners, but see to it that high level
learners should not be dragged to the level of low level learners at the teacher’s convenience. HOQ or
LOQ should be distinguished by the teacher among her learners based on their learning styles, abilities
and the difficulty of the content. Teacher should change her questioning patterns according to the
heterogeneity of the classroom. Teacher should not differentiate questions according to the perceived
cognitive levels of the learners.

Some of the students are comfortable with HO questions in general, as the classroom settings
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make them answer the questions. Teacher plays an important role to make students think with new
concepts and new information. Most of the students have trouble in articulating answers in English
so they deter themselves in participating. Teachers should encourage students’ autonomy and they
should be allowed to do various kinds of tasks like judging the picture, comparing and contrasting
pictures etc.. Five essential points are to be noted by teachers and they should instill them into students
so as to equip them with higher order questions in the classroom for learning English as a second
language. They are

• willingness to listen

• willingness to experiment learning

• willingness to ask questions

• willingness to think about how to learn the second language

• willingness to accept correction

7.0. Conclusion

The term ‘difficult’ or ‘challenging’ would yield difficult results pertaining to the cognitive
levels of students in different environments. The generalization of this result is limited. HOQ takes
place in a certain context and the perceptions, attitudes, and beliefs of the participants impact the
products (Carlsen, 1991).  Teacher gets a positive impact in the class when she simply changes the
questions according to the meta-language competence of the students. Teacher should make students
participate in HOQ successfully by keeping a number of teaching factors in the classroom.

Media helps learners to develop English as Brinton (2001) supposed that multimedia tools
serve as an important motivator in the language teaching process because "media materials can lend
authenticity to the classroom situation, reinforcing for students the direct relation between the language
classroom and the outside world" (p. 461).

Media is a powerful tool in learning English and it is an emerging tool in higher education.
Every student is confident enough to access to media, as a result, he or she has good exposure to
languages.  Advertisements play a significant role through which students learn new words and their
pronunciation easily.

Teacher can have an ‘observing’ graph of her students by posing questions in small group,
one-on-one or in pairs.  After making students to gain confidence and language proficiency, teacher
can pose HOQ to the students.  Teacher should provide and improve all the four skills in students and
by asking higher level questioning; she can improve the thinking skills of the students.
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Appendix -1

A questionnaire was distributed to the respondents to understanding their language learning
ability and the perception of HOQ in the classroom

1. Students are afraid to speak in English

2. They are afraid of answering difficult questions though they know the answer

3. Speaking in English make them nerves.

4. They  answer easy questions in English

5. They  answer difficult questions in English when Insisted

6. They are comfortable while answering in small group.






